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SECTION 1: INTRODUCTION AND
OVERVIEW
Introduction
The Physical Education Curriculum Project K-12 was mandated by
the Reformed Curriculum Development Committee (RCDC) and
planned and executed by its sub-committee, the Curriculum
Cooperative Committee (CCC).
The RCDC consists of the
chairmen and principals of the BC Canadian Reformed Schools.
The mandate of this committee is to promote curriculum
development. It does so by reviewing written proposals for
curriculum development and providing appropriate compensation
for approved curricular projects. Approved projects are delegated
to the CCC, which is responsible for curriculum review,
development, and implementation, reporting on its activities to the
RCDC twice annually. To date the RCDC has produced the
following:
 A Framework for Teaching the Visual Arts
 Cross-graded Primary Units:
o Celebrate Canada
o Life in Bible Times
o Wonderfully Made
o Seashores and Tide Pools
 BC Can. Ref. Technology Information Curriculum K-12
 Physical Education K-7
 Music K-7
 Social Studies K-12
 Science K-10
 Physical Education
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2000
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2009
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Mandate 2009
At its March 5, 2009 meeting, the RCDC mandated the CCC to
coordinate a week (5 days) of Physical Education curriculum
development. Within its mandate, the CCC’s writing team was to
develop a Reformed world- view as that applies to the following
components of the Physical Education curriculum:






position statements
essential understandings for Physical Education
assessment methods
teaching/learning strategies
skills development strategies

The Physical Education
Curriculum Development
Writing Team
Michael Raap

Dufferin Christian School, Carman, MB

Alyson Bosch

Credo Christian Elementary School, Langley, BC

Stephen Chase

Credo Christian Elementary School, Langley, BC

Colin Van Delft

Credo Christian High School, Langley, BC

Jason Vander Horst Credo Christian High School, Langley, BC
Martin Rekers

John Calvin School, Yarrow, BC

Darryn Kleyn

Cornerstone Christian School, Lynden, WA

Michael Noot

Guido de Bres Christian High School, ON

We thank these writers for the time and energy they expended on
this writing project. It is our prayer that this curriculum project will
help schools in the implementation of an effective and meaningful
Physical Education curriculum.
Michael Noot, coordinator
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PE RATIONALE
The aim of Physical Education K to 12 is to provide opportunities for all students to praise
God as they develop knowledge, movement skills, and positive attitudes and
behaviours that contribute to a healthy, active lifestyle as members of God’s Kingdom.
Secular physical education objectives often emphasize the “body beautiful”, a longer
and more enjoyable life, and the glory of personal achievement in sports. However, this
emphasis conflicts with the biblical worldview. We are not our own; God has given life
and requires that we present our bodies as living sacrifices. We are stewards, not
owners, of our bodies.1
In order to be active, we must learn the fundamental movement skills common to
activity. Explicit teaching of these skills is necessary. In the primary grades, students must
be taught the movement patterns that involve different body parts such as the legs,
arms, trunk and head, and skills such as running, throwing, hopping, skipping, and
jumping. These movements are foundational to the more complex skills that are taught
in the intermediate and secondary grades.
At the intermediate and secondary level, these foundational skills are incorporated into
outdoor education, cooperative games, organized sports and recreational activities. In
these years, students will develop attitudes and behaviours that will allow them to carry
out and appreciate specific, specialized activities that they enjoy. Consequently, they
will have the ability, confidence and qualities needed to continue to participate in
these activities later on in life as part of a healthy, active lifestyle.
During physical education lessons students are often expected to interact with others
and have opportunities to develop and maintain positive relationships. This is an ideal
context to develop skills such as negotiation, assertiveness, conflict resolution, and
leadership. These are vital life skills that need to be taught so that they can be exhibited
appropriately in the communion of saints.
P.E. POSITION STATEMENTS
1. CREATION
God created people as stewards of all creation, including our own bodies. “So God
created man in his own image . . . God saw all that he had made, and it was very
good.” (Genesis 1:27a, 31a)2
As human beings we are the crown of creation. This implies a responsibility to care for
our bodies. Physical Education offers God’s people an opportunity to glorify God as we
learn how to care for our bodies.

1

Zuidema, M. (1996). Physical Education 6-8 (2nd ed.). Christian Schools International: Grand Rapids, Michigan, p. 9

2

All references to the Bible in this document are from the New International Version.
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2. FALL
When Adam and Eve fell into sin, man’s relationship to God was broken. As a result of
this fall, God’s people are faced with a variety of struggles. Physical Education in a
Christian school offers us an opportunity to confront these struggles as members of
God’s kingdom.
 Destroyed Relationships: Students learn how to function in a community of
believers with patience and encouragement. “But encourage one another
daily, as long as it is called Today, so that none of you may be hardened by
sin’s deceitfulness.” (Hebrews 3: 13)
 Pride & Selfishness: Emphasizing the need to act humbly; putting the needs of
others ahead of your own needs. “He has showed you, O man, what is good.
And what does the LORD require of you? To act justly and to love mercy and
to walk humbly with your God.” (Micah 6:8)
 Envy: We should all celebrate what God has given to each of His children;
being content with God’s blessings without coveting what we do not have. “I
am not saying this because I am in need, for I have learned to be content
whatever the circumstances. I know what it is to be in need, and I know what
it is to have plenty. I have learned the secret of being content in any and
every situation, whether well fed or hungry, whether living in plenty or in want.
I can do everything through him who gives me strength.” (Philippians 4:11-13)
 Laziness & Apathy: Learning to work hard for God’s glory and for the benefit
of our neighbor. “Whatever you do, work at it with all your heart, as working
for the Lord, not for men.” (Colossians 3:23)
 Gluttony: Christian Physical Education educates God’s children about proper
nutrition. “The sluggard craves and gets nothing, but the desires of the
diligent are fully satisfied.” (Proverbs 13:4)
3. REDEMPTION
Christ came to his world to save us from our sins and to offer us life everlasting. Through
Christ we are being renewed every day. This transformation causes us to live for Christ
more and more each day, denying our selfish desires and the temptations of this world.
“Therefore, I urge you, brothers, in view of God’s mercy, to offer your bodies as living
sacrifices, holy and pleasing to God—this is your spiritual act of worship. Do not conform
any longer to the pattern of this world, but be transformed by the renewing of your
mind. Then you will be able to test and approve what God’s will is —his good, pleasing
and perfect will.” (Romans 12: 1, 2)
Redeemed children have a responsibility to care for their bodies as temples of the Holy
Spirit.
“Do you not know that your body is a temple of the Holy Spirit, who is in you, whom you
have received from God? You are not your own; you were bought at a price. Therefore
honor God with your body.” (I Corinthians 6: 19, 20).

7

4. FULFILLMENT
In anticipation of Christ’s return, all of God’s people must strive to live for Christ. Christian
Physical Education creates an environment where students can learn about denying
their sinful desires, embracing Christ as their Saviour, and living for Him in all of life.
“But one thing I do: Forgetting what is behind and straining toward what is ahead, I
press on toward the goal to win the prize for which God has called me heavenward in
Christ Jesus.” (Philippians 3: 13b, 14).
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SECTION 2: CONSIDERATIONS FOR
PROGRAM DELIVERY
1. PHYSICAL ACTIVITY DOES NOT EQUAL PHYSICAL EDUCATION
Physical Education is a school subject designed to help children and youth develop the
skills, knowledge, and attitudes necessary for participating in active, healthy living. As
such, Physical Education programs are an integral component of the total school
experience for students. Quality Physical Education programs encompass a wide
variety of carefully planned learning experiences from sport skills to outdoor skills, to
dance and gymnastics. Attention to developmentally appropriate curricular goals and
learning outcomes will ensure that students of all abilities and interests are able to build
a foundation of movement experiences and knowledge – that is, a language of
physical movement or physical literacy that leads to life-long active and healthy living.
Physical activity is a movement of the body that expends energy, such as participation
in sports, dance, and exercise. Physical activity is used in Physical Education programs
as a medium for teaching curriculum content and for providing fun opportunities
through which to practice and improve learned skills. Therefore, physical activity is an
essential component of a quality Physical Education program. It is the vehicle to
become physically educated, just as a book is a vehicle to becoming a reader.
However, similar to how a teacher still needs to teach the skills of reading, as the
presence of the book does not guarantee learning, teachers still need to teach the
learning outcomes of Physical Education. Physical activity in itself does not create a
physically educated person.3
2. ADDRESSING LOCAL CONTEXTS
The Physical Education K to 12 curriculum includes opportunities for individual teacher
and student choice in specific activities to meet certain learning outcomes. This
flexibility allows educators to plan their programs to meet the particular requirements of
their students and to respond to local contexts. It may be appropriate to incorporate
student input when selecting relevant activities.4
3. INVOLVING PARENTS AND GUARDIANS
Having been chosen by God, we who are blessed by Him are entrusted with the task
of faithfully telling the coming generations of who He is and what He has done. There
are three facets of the Christian life that invite special consideration with respect for
this task. These are: the church, the home, and the school. The church is where the
“Physical Health and Education Canada,” a professional organization for physical education instructors
http://www.phecanada.ca/programs/quality-daily-physical-education/faq-s
Accessed on Date: July 16, 2012
3

4

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). 8-10 (2008), p.23.
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gospel is preached through the Word and the sacraments, corporate worship
occurs, and believers build each other up to the glory of God in a community of
faith. In the home, parents raise their children in the fear of God according to his
Word. The school builds upon the foundation laid by the parents and the church by
further guiding the students as they grow and mature as spiritual beings. Recognizing
that we are “in the world”, the educator has a responsibility to prepare the students
for service in this world. We are not merely global citizens, as would be claimed by
humanist educational theorists, but rather we are citizens of the Kingdom of God,
being equipped to His work in a world of sin and brokenness. Thus the three spheres
of church, home, and school labour together in harmony to promote the splendor of
our Sovereign King, the One who is infinitely worthy of all that we have to give.
It is highly recommended that schools inform parents and guardians about the Physical
Education K to 12 curriculum. Teachers (along with school and district administrators)
may choose to do so by informing parents/guardians and students of the goals for the
subject by sending home class letters, providing an overview during parent-teacher
interviews, etc. responding to parent and guardian requests to discuss unit plans,
learning resources, etc.5
4. INCLUSION, EQUITY, AND ACCESSIBILITY FOR ALL LEARNERS
As we work with the understanding that every child is made in the image of God, we
will desire to create an inclusive program to help every child achieve success. When
selecting specific topics, activities, and resources to support the implementation of
Physical Education K to 12, teachers are encouraged to ensure that these choices
support inclusion, equity, and accessibility for all students. In particular, teachers should
ensure that classroom instruction, assessment, and resources reflect sensitivity to
diversity and incorporate positive role portrayals, relevant issues, and themes such as
inclusion, respect, and acceptance. Some students with special needs may require
program adaptation or modification to facilitate their achievement of the enduring
understandings and goals identified in this document.
Adapted Programs
An adapted program addresses the goals of the prescribed curriculum but provides
adaptations to selected goals. These adaptations may include alternative formats for
resources, instructional strategies, and assessment procedures. Adaptations may also
be made in areas such as skill sequence, pacing, methodology, materials, technology,
equipment, services, and setting. Students on adapted programs are assessed using the
curriculum standards and can receive full credit.
The following are examples of strategies that may help students with special needs
succeed:
 Adapt the task by simplifying or substituting skills, maintaining the integrity of the
intended activity/outcome.
 Adapt the task by changing the complexity.
 Adapt the rules and scoring systems (e.g., allow kicking instead of throwing).

5

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). 8-10 (2008), p. 23
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Adapt the equipment (e.g., smaller, softer, or lighter equipment) or the setting
(indoors instead of outdoors).
Provide opportunities for more practice, extra time, or extension of learning.
Adapt evaluation criteria to accommodate individual student needs.
Adapt the number of activities the student is expected to complete.
Increase the amount of learning assistance.
Adapt the expectation of how the student is to respond to instruction.
Adapt the extent to which a student is actively involved in the activity.

Modified Programs
A modified program has goals that are substantially different from the prescribed
curriculum and specifically selected to meet the student’s special needs. A student on
a modified program is assessed in relation to the goals and objectives established in the
student’s IEP.
The following are examples of strategies that may help students on modified programs:
 Specify personal support (by peers or teacher assistants, for example).
 Set individualized goals that consider prescribed outcomes but are developed
to suit the student’s special needs.
 Modify activities by providing parallel ones for students with unique needs.6
5. WORKING WITH THE SCHOOL AND COMMUNITY
This curriculum addresses a wide range of skills and understandings that students are
developing in other areas of their lives. It is important to recognize that learning related
to this curriculum extends beyond the classroom. School, district, and province-wide
initiatives — such as Action Schools! BC, co-curricular and community sports teams,
community recreation facilities — support and extend learning in Physical Education K
to 12. Community organizations may also support the curriculum by providing facilities,
locally developed learning resources, guest speakers, and workshops. Teachers may
wish to draw on the expertise of these community organizations and members.7
6. SAFETY
Educators should keep the following safety guidelines in mind for physical education
classes:
 Incorporate appropriate warm-up and cool-down in all activities, and stress with
students the importance of warm-up and cool-down for physical safety.
 Establish guidelines for appropriate clothing, footwear, jewelry, and hair for
physical activity.
 Reinforce rules and acceptable behaviour for staying within boundaries, using
equipment, and protective equipment (e.g., helmets) for all physical activities.
 Establish procedures for stopping and starting activities on a signal.
 Ensure students are familiar with rules and guidelines for using any new
equipment.

6
7

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). 8-10 (2008), p.25
British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). 8-10 (2008), p.25-26
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Enlist the support of other teachers, parent volunteers, or older students to act as
spotters for students during activities such as gymnastics.
Ensure students are aware of procedures for responding to emergencies.8

7. INCORPORATING MUSIC IN PHYSICAL ACTIVITY
Many physical activities from all five activity categories can benefit from the
incorporation of music. Music is particularly valuable where skills are done in sequences,
or where a particular rhythm or tempo is required. It may sometimes be appropriate to
allow students to select their own music for use in physical education classes. When
doing so, teachers should preview students’ selections to ensure that material is
appropriate.9
8. STRATEGIES FOR SELECTING TEAMS
One challenge facing Physical Education teachers is how to facilitate the selection of
partners and teams in a manner that is gracious, equitable and inclusive of all students.
The following are some suggestions for ways of selecting groups and teams in Physical
Education activities:
 line up tallest to shortest then alternate
 line up in order of their birthdays
 slips of paper or craft sticks with students’ names and pick randomly
 pick playing cards and assign by suit, colour, or number; alternatively use
numbered or colour-coded sticks, index cards, etc.
 pre-selected teams
 rotate teams/partners a few times within the class
 teacher selected, especially when the teacher knows students’ skill levels — this
models ways to pick teams fairly; students also learn that it’s more fun when
teams are evenly matched.
Whatever the procedure used to select teams, establish class guidelines with students
about socially responsive and fair play behaviour.10
9. THE ROLE OF COMPETITION
“Competition in sport can be conceived as a mutually acceptable quest for
excellence, in which opponents cooperate to bring the best out in one another”.11 Our
goal as Physical Education teachers is to provide a safe and inclusive environment
where all students can joyfully and wholeheartedly strive with themselves and with
each other to create a rewarding sporting experience. It is important that all students
understand that they must, first and foremost, praise and glorify God in humility as they
8

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). 8-10 (2008), p.27

9

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). K-7 (2006), p.31

10

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). K-7 (2006), p.31
Watson, Nick & White, John (2007) ‘Winning at all costs’ in modern sport. Found in Sport and Spirituality. Routledge:
New York, New York, p. 63
11
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fully participate in physical activity. As they follow their Saviour, they can also learn to
help others achieve this same goal.
In this context we can view competition as cooperation, not rivalry, where students
agree on goals, rules, and obstacles. Students can also make best use of their gifts to
God’s glory as they agree to contest one another for mutual enjoyment. Students
should grow to understand that an opponent is not first of all a rival, but instead is a
loving neighbor who provides opportunity for a more delightful experience of sport by
providing stiff competition.
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SECTION 3: PHYSICAL EDUCATION
PROGRAM DESIGN
1. CURRICULUM ORGANIZERS & ACTIVITY CATEGORIES
Active Living
This curriculum organizer provides opportunities for students to develop knowledge,
skills, and attitudes related to:
 Understanding that active living is a godly pursuit as they are charged to care for
their bodies as temples of the Holy Spirit (I Cor. 6:19,20)
 the characteristics and benefits of active living
 the willingness to participate in a range of activities (e.g., punctuality,
preparedness, time on task, and enthusiasm and enjoyment)
 understanding of the health-related and skill-related components of fitness
 the principles of training and how they relate to fitness
 monitoring of personal exertion and fitness levels
 goals and plans for an active lifestyle
This curriculum organizer also contains Prescribed Learning Outcomes (PLO’s) that
require students to participate daily in moderate to vigorous physical activity.
Movement
In relation to this curriculum organizer, students develop and apply a range of
fundamental movement skills (body management, locomotor, and object control)
necessary for efficient and effective participation in a broad range of activities from all
three activity categories:
 games
 individual and dual activities
 rhythmic movement activities (including dance and gymnastics)
They learn about practice techniques to improve skill performance, and how to apply
the principles of training to improve fitness. This curriculum organizer provides
opportunities for students to incorporate movement concepts to enhance their
performance of movement skills. The P.E. 4 to 12 curricula builds on the body
management, locomotor, and object control skills developed at the K to 3 level, and
provides opportunities for students to apply these skills in particular activity contexts. It is
understood that movement skills are acquired over a number of years, and that
teachers will continue to address various skills at multiple grades.
Safety, Fair Play, and Leadership
This curriculum organizer helps students develop a Christian attitude in regards to sports,
activity, and competition as well as positive interpersonal behaviours through active
involvement in a variety of physical activities across the activity categories. Students
learn the importance of safety guidelines and practices for all forms of physical activity.
They develop respect for themselves and others as they acquire and practice the skills
of safety, fair play, and leadership.
14

This curriculum organizer provides opportunities for students to develop knowledge and
skills related to:
 safe participation in a variety of physical activities in all activity categories
 demonstrating fair play behaviours and attitudes when participating in physical
activities (e.g., respect for self and others, respect for rules, appropriate
emotional responses, etiquette)
 acquiring and applying leadership skills for participation in physical activities

Individual
and Dual

Rhythmic
Movement

Activities

Games
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SECTION 4: PHYSICAL
EDUCATION PROGRAM GOALS
DESIRED GOALS:
In pursuit of godly service as healthy, active youth, our students will:
1. Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.12
2. Understand how one’s body is created and is to be maintained.
3. Develop an understanding of God’s call on them to value and care for their bodies
so they can serve God and others, and value and care for the creation in which
they live.13
4. Be exposed to a variety of activities to encourage fitness for life.
5. Develop age appropriate knowledge and skills for participating productively, safely,
and responsibly in a range of physical activities.14
6. Understand how to make decisions consistent with the goals of Christian life.
7. Practice personal integrity, cooperation, self-respect, responsibility, leadership, and
persistence.
ENDURING UNDERSTANDINGS:
Students will understand that:
1. Performing movement skills in a technically correct manner improves overall
performance and increases the likelihood of participation in lifelong physical
activity.
2. Knowing and understanding concepts of movement will improve performance in
a specific skill and provide the foundation for transfer of skills in a variety of sports
and activities.
3. We are wonderfully created in God’s image.
4. In order for all participants and spectators to honour God and show love toward
their neighbor through games and sports, everyone must demonstrate
knowledge and commitment to sportsmanship, rules, and safety guidelines.
ESSENTIAL QUESTIONS:
1. How does effective and appropriate movement affect wellness?
2. Why do I have to understand the concepts of movement when I can already
perform the skill?
3. For what purpose has God made our bodies and how can we use them for His
glory?
4. Why do I have to show good sportsmanship and follow the rules?
12

13
14

Abbotsford Christian School: Physical Education Map. Accessed on July 18, 2012, p. 2
Abbotsford Christian School: Physical Education Map. Accessed on July 18, 2012, p. 2
Abbotsford Christian School: Physical Education Map. Accessed on July 18, 2012, p. 2
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SECTION 5: ASSESSMENT &
EVALUATION
The primary purpose of assessment and evaluation is to improve student learning and
performance. As Christian teachers, we need to follow a number of fundamental
principles in order to develop a valid, educative, explicit, fair, and comprehensive
practice that not only assesses skills, but important attitudes and Christian values.
When these principles are understood and observed, they will guide the collection of
meaningful information that will help inform instructional decisions, promote student
engagement, and improve student learning.
Teachers will spend a considerable amount of time providing the students with
feedback that will help them develop important attitudes and Christian values like
sportsmanship, fair play, positive interaction with peers, leadership, joy and love.
Fundamental Principles
To ensure that assessment, evaluation, and reporting are valid and reliable and that
they lead to the improvement of learning for all students, teachers use practices and
procedures that:
 are fair, transparent, and equitable for all students
 support all students, including those with special education needs
 are carefully planned to relate to the curriculum expectations and learning goals
and, as much as possible, to the interests, learning styles and preferences,
needs, and experiences of all students
 are communicated clearly to students and parents at the beginning of the
school year or course and at other appropriate points throughout the school
year or course
 are ongoing, varied in nature, and administered over a period of time to provide
multiple opportunities for students to demonstrate the full range of their learning;
 provide ongoing descriptive feedback that is clear, specific, meaningful, and
timely to support improved learning and achievement
 develop students’ self-assessment skills to enable them to assess their own
learning, set specific goals, and plan the next steps for their learning15
Assessment can also be viewed as the systematic gathering of information about what
students know, are able to do, and are working toward. Assessment evidence can be
collected using a wide variety of methods, such as
 observation
 performance based tests
 journals and learning logs
 student self-assessments and peer assessments
 projects
15

Adapted from Ontario Ministry of Education, Growing Success: First Edition, 2010, p.6
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 oral and written reports
 portfolio assessments
 written and oral quizzes
Student performance is based on the information collected through assessment
activities. Teachers use their insight, knowledge about learning, and experience with
students, along with the specific criteria they establish, to make judgments about
student performance in relation to Prescribed Learning Outcomes. Three major types of
assessment can be used in conjunction with each other to support student
achievement:
 Assessment for learning is assessment for purposes of greater learning
achievement.
 Assessment as learning is assessment as a process of developing and supporting
students’ active participation in their own learning.
 Assessment of learning is assessment for purposes of providing evidence of
achievement for reporting.16

16

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). 8-10 (2008), p.47-48
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Assessment Overviews
Assessment Overview for K-7
CURRICULUM ORGANIZERS

SUGGESTED ASSESSMENT
ACTIVITIES

ACTIVE LIVING
Knowledge

class discussions, charts, webs,
journals and logs, written and
oral tests, posters and
diagrams, worksheets, models
Video, observation sheets and
checklists, activity logs,
student-teacher conferences
performance tests, video,
peer teaching, observation
sheets and
checklists, activity logs
class discussions, worksheets,
peer teaching, observation
sheets and checklists, activity
logs, self-assessment ratings
Observations, checklists, peer
teaching, class discussions,
and teacher feedback.

Participation
MOVEMENT SKILLS

SAFETY, FAIR PLAY,
LEADERSHIP
CHRISTIAN VALUES
(sportsmanship, fair play,
positive interaction with
peers, leadership, joy and
love)

SUGGESTED WEIGHT FOR
GRADING
28-35%

Integrated throughout
28-35%

28-35%

Integrated throughout

17

17

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). K-7 (2006), p.210
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Assessment Overview for 8-10
CURRICULUM ORGANIZERS

SUGGESTED ASSESSMENT
ACTIVITIES

ACTIVE LIVING
Knowledge

class discussions, charts, webs
journals and logs, written and
oral tests, research projects,
video, observation sheets, and
checklists, goal-setting plans,
posters and diagrams,
worksheets, models, activity
logs, student-teacher
conferences
performance tests, video,
peer teaching, observation
sheets and checklists, activity
logs, self-assessment, ratings
class discussions, worksheets,
peer teaching, observation
sheets and checklists, activity
logs, self-assessment ratings
Observations, checklists, peer
teaching, class discussions,
and teacher feedback.

MOVEMENT SKILLS

SAFETY, FAIR PLAY,
LEADERSHIP
CHRISTIAN VALUES
(sportsmanship, fair play,
positive interaction with
peers, leadership, joy and
love)

SUGGESTED WEIGHT FOR
GRADING
25-40%

25-40%

25-40%

Integrated throughout

18

18

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). 8-10 (2008), p.52, 60, 68
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Assessment Overview for 11-12
CURRICULUM ORGANIZERS

SUGGESTED ASSESSMENT
ACTIVITIES

ACTIVE LIVING
Knowledge

class discussions, charts, webs
journals and logs, written and
oral tests, research projects,
video, observation sheets, and
checklists, goal-setting plans,
posters and diagrams,
worksheets, models, activity
logs, student-teacher
conferences
performance tests, video,
peer teaching, observation
sheets and checklists, activity
logs, self-assessment, ratings
class discussions, worksheets,
peer teaching, observation
sheets and checklists, activity
logs, self-assessment ratings
Observations, checklists, peer
teaching, class discussions,
and teacher feedback.

MOVEMENT SKILLS

PERSONAL AND SOCIAL
RESPONSIBILITY
CHRISTIAN VALUES
(sportsmanship, fair play,
positive interaction with
peers, leadership, joy and
love)

SUGGESTED WEIGHT FOR
GRADING
25-40%

25-40%

25-40%

Integrated throughout

19

19

British Columbia Ministry of Education, Physical Education Integrated Resource Package (IRP). 8-10 (2008), p.52, 60, 68
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SECTION 6: UNIT PLANS
A balanced physical education program includes opportunities for participation in a
variety of indoor and outdoor activities from across the five activity categories that
enable students to develop a range of non-locomotor, locomotor, and manipulative
movement skills. The five activity categories are:






alternative environment activities
dance
games
gymnastics
individual and dual activities

When selecting appropriate activities for students, teachers should consider their own
expertise, available resources, and facilities within the school and community. A
complete list of all available activities can be found in Appendix B.

Kindergarten

Grade 1

LOCOMOTOR

OBJECT CONTROL

Distance Jump

Overhand throw
Underhand roll

Run

Hop
Skip

Grade 2

Vertical jump
Side Gallop

Grade 3

Leap
Dodge



Two handed strike
Catch large ball

BODY MANAGEMENT
SKILLS
Static Balance
Climb
Line walk
Side roll

Underhand throw
Lofted soccer kick
Bounce and
catch
Catch small ball
Foot dribble
One handed strike

These are the levels at which these skills are mastered.
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RHYTHMIC MOVEMENT

Dance

GAMES
Grade 4/5

Soccer
Volleyball
Basketball

INDIVIDUAL AND DUAL
ACTIVITIES

RHYTHMIC MOVEMENT

Badminton
Track and Field
Nutrition & Fitness

Creative Movement

Badminton
Track and Field
Nutrition & Fitness

Creative Movement

Kickball/Softball
Disc Sports
Grade 6/7

Soccer
Volleyball
Basketball
Softball
Disc Sports
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GAMES
Grade 8

Soccer
Volleyball
Basketball
Softball

INDIVIDUAL AND DUAL
ACTIVITIES

RHYTHMIC MOVEMENT

Badminton
Track and Field
Fitness
Active Health

Dance

Badminton
Track and Field
Fitness
Active Health

Dance

Badminton
Track and Field
Fitness
Active Health

Dance

Handball
Ultimate
Lacrosse
Grade 9

Soccer
Volleyball
Basketball
Softball
Handball
Ultimate
Lacrosse

Grade 10

Soccer
Volleyball
Basketball
Softball
Handball
Ultimate
Lacrosse

*Dance is defined as moving rhythmically to music, typically following a set sequence
of steps. Included in this definition is aerobic, ballroom, line, square, social, interpretive,
thematic, and dramatic.
**This is not an exhaustive or prescriptive list of topics; locally developed units can be
added to this list, according to the curricular organizers as laid out in provincial/state
requirements.
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GAMES
Grade 11

Soccer
Volleyball
Basketball
Softball

INDIVIDUAL AND DUAL
ACTIVITIES

ALTERNATIVE ENVIRONMENT
ACTIVITIES

Badminton
Track and Field
Fitness
Dance

Swimming
Rock Climbing
Curling
Various AE Activities

Badminton
Track and Field
Fitness
Dance

Swimming
Rock climbing
Curling
Various AE Activities

Handball
Ultimate
Lacrosse
Golf
Grade 12

Soccer
Volleyball
Basketball
Softball
Handball
Ultimate
Lacrosse
Golf

*Dance is defined as moving rhythmically to music, typically following a set sequence
of steps. Included in this definition is aerobic, ballroom, line, square, social, interpretive,
thematic, and dramatic.
**This is not an exhaustive or prescriptive list of topics; locally developed units can be
added to this list, according to the curricular organizers as laid out in provincial/state
requirements.
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Distinguishing Elements between Physical Education 11 and 12: A Discussion
The course outline for Physical Education (PE) 12 mirrors the outline for PE 11. Due to the
enrollment challenges of a small school – exacerbated by the elective nature of the
course – the timetable makes no distinction between the two courses, combining the
students into mixed groups of 11s and 12s.
An intentional effort is made, however, to cover the prescribed learning outcomes for
both PE 11 and PE 12 throughout the course of a two-year cycle. The senior PE course is
taught through the employment of the “flip-flop” model, whereby various assessment
strategies and learning activities are pursued in a two-year cycle. In this way, should a
student enroll in PE in both grades 11 and 12, they will experience the full spectrum of
what high school PE encompasses.
In year one of the cycle, a heavier emphasis is placed on paper-and-pen testing.
Students are provided with unit packages consisting of diagrams and other information
in written form. At the end of each major unit, students are then given a paper-and-pen
test.
In year two, the students are required to complete a monthly journal assignment. They
are given a series of questions at the beginning of the year that correspond to learning
outcomes under the ‘Active Living’ and ‘Personal and Social Responsibility’ curriculum
organizers. This year-long assignment is the main tool for written assessment, as opposed
to the traditional testing that is emphasized in the first year of the cycle.
Furthermore, one of the three Movement Categories for PE 11 and 12 is ‘Alternative
Environment Activities’. A rich variety of activities can be drawn upon to build this part
of the program, and the PE 11/12 course alternates some of these activities from year to
year, as part of the two-year cycle.
PE 11 and 12 share a single IRP, resulting in a significant degree of overlap in the PLOs.
Among the various PLOs, however, one difference does consistently emerge. The grade
12 PLOs call for the students to take a more evaluative approach to their learning, and
in some instances, to provide more evidence of application of learning. As a student
progresses through the PE 11/12 course, they are challenged to be more reflective
learners, and to take on more of a leadership role towards their peers.
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Grade 11/12 Badminton
Introduction:
Badminton is an excellent learning activity for grades 11/12. Badminton
continues to be a popular physical sport that many people within our Christian
communities participate in and enjoy. As Christian educators, it is important for
us to prepare our students for a life of physical health and wellness by
introducing them to a variety of activities that they can participate in beyond
the classroom. Sports also help to educate students in sportsmanship,
competition, and Christian behavior on and off of the field of play. This unit
emphasizes refining skills and tactics, applying rules, and developing a
student’s ability to apply strategies to the game of badminton.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:
 Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
 Understand how one’s body is created and is to be maintained.
 Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
 Be exposed to a variety of activities to encourage fitness for life.
 Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
 Understand how to make decisions consistent with the goals of Christian life.
 Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.

27

Understandings
Students will understand that:
1. Badminton is an appropriate
community-based
recreational opportunity that
can be used to develop a
personal functional level of
physical fitness.
2. Individual skills and tactics
should be applied to the
game of badminton.
3. The skill components of
badminton should be
analyzed.
4. Regular, intense participation
is important. Taking the time
to plan encourages a safe
environment.
5. Demonstrating Christian
attitude and character while
participating in volleyball is
God-glorifying.

Essential Questions
1. How can I develop and
maintain a personal
functional level of physical
fitness?
2. How can efficient and
effective movement skills
and concepts be
demonstrated and analyzed
in a variety of game
situations?
3. To what extent is regular,
intense participation
important? How does
planning affect the safety of
the learning environment?
4. How can I develop Christian
attitudes and behaviours
that glorify God and show
respect for other
participants?
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Key Knowledge and Skills
Knowledge: Students will know:
 Basic movement skills
o Grip
o Serve
o Overhead clear
o Underhand clear
o Drop shot
o Net shot
o Smash
 Strategies
o Up and back (eg.
Drawing opponent to
the net)
o Side to side
o Short serve
o Long serve
 Doubles formations
o Front and back
o Sides
 Etiquette and fair play
o The rules, also for
scoring
o How to support their
partner
o How to play safely
 How to honour God in play

Skills: Students will be able to:
 Demonstrate basic skills as
introduced in grades 8 – 10
 Apply these skills in both
singles and doubles matches
 Read the cues in game
situations and make
appropriate choices
 React and respond
appropriately to
unpredictable game
situations
 Recover in between play
phases
 Apply etiquette and fair play
in a variety of roles, including:
o Performer
o Coach
o Official
o Observer
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Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods to assess
physical activity. These methods should be both formative and summative in
nature.
Examples of assessment could include:
 Reflecting on fair play (Teacher & Student Journal Entries)
 Evaluate strategies (Checklists or Rubrics)
 Evaluate skill development (Checklists or Rubrics)
 Skill performance (Peer Evaluation & Self Evaluation)
 Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.
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Stage 3: Teaching and Learning Activities

Instructional Time: 12 hours














Introduce the senior expectations for Badminton. H, O
o Video clips
o Handout
Begin every class with a sport specific warm-up that is student led. W, E-1
Use a handout, a video, and/or an on court demonstration to introduce
offensive and defensive strategies W, E-1
o Strategic serving
o Up and back
o Side to side
o Various shot types, including smash, drop/net shot, clear (underhand
and overhead)
o Defensive positioning – returning to the center of the court after each
play
o Doubles strategy
 Front and back
 Sides
Allow ample time for questions and discussion. R
Organize a variety of drills/warm-up activities that provide students with an
opportunity to refine individual skills. T, R
o Practice shots in pairs
o Movement
 Play net shot, return to center, play overhead clear
o Two lines clearing it back and forth with continuous rotation
o Quarters
 Like the children’s game of Four Square, but with a badminton
racquet and shuttlecock on a badminton doubles court
Organize game activities that provide students with an opportunity to refine
individual skills and implement newly acquired knowledge of team systems and
strategies. E-1, R
o Singles Tournament
o Doubles Tournament
Provide students with guidance for scorekeeping, resolving debated calls with
your opponent, and showing proper etiquette and principles of fair play. E-1, R
Provide regular, meaningful, and specific feedback while the students are
engaged in a variety of game situations. T
Assess student learning through the following: E-2
o Daily Participation
o Demonstration of skills and strategies
o Demonstrating sport specific fitness
o Demonstration of Christian Values and Personal/Social Responsibility
o Written Test
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target























5
Exceptional

Date: _________________
4
Very Good

Attitude
Willing to listen and cooperate
Address others in a pleasant respectful
manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and facilities
Participation
Full participation, gets a good workout
Quality effort. Committed to improving
personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of all
Include all and be willing to play with
others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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3
Good

2
Satisfactory

1
Unsatisfactory

33

WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________

Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Sport Specific
Fitness

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the sport
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6

Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8
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Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the sport
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10
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Emerging

Developing

Acquired

Accomplished

Read: Decision
Making – making
appropriate choices
about what to do
with the shuttlecock
during the game
and/or their
positioning within the
playing area
React: Adjust –
Movement of
performer, offensively
or defensively, as
required by the flow
of the game

The player sends the
shuttlecock in a way that
makes it easy for the
opponent to return it, and
the player does not
relocate within the playing
area

The player is able to send
the shuttlecock to an
open space, making the
opponent move;
however, they remain
relatively in the same
position within the playing
area

The player is able to consistently
send the shuttlecock to open
space with control (trajectory,
force and direction), forcing the
opponent to move. The player
then relocates within the playing
area based on the placement of
the shuttlecock

As the shuttlecock enters
the players’ area, the
player is unable to adjust
and move and is unable
to attempt the
appropriate skill in
returning the shuttlecock

With prompts, the player
moves to adjust as the
shuttlecock enters their
playing area and
attempts to execute the
appropriate skill in
returning the shuttlecock

As the shuttlecock enters the
players’ area, the player moves
to adjust to its trajectory, force
and direction and is able to
execute the appropriate skill in
returning the shuttlecock

The player reads cues in the
game situation (opponent’s
position on court, skill
weakness, lack of movement)
to make decisions on where
to send the shuttlecock and
then adjusts within the playing
area based on the
placement of the shuttlecock
As the shuttlecock enters the
players’ area, the player
reads cues in the game
situation and adjusts to
execute the appropriate skill
in returning the shuttlecock

Respond: Cover and
Support – Player
makes defensive
movement in relation
to the shuttlecock
being played by an
opponent (cover
space). In doubles,
the player provides
defensive help to
their partner making
a play on the
shuttlecock
Recover: Base—
Appropriate return of
player to a home or
recovery position
between skill
attempts

The player reacts only if
the shuttlecock is sent
directly towards them. In
doubles, the player is
unable to provide
defensive help to their
partner making a play on
the shuttlecock

With prompts, the player
reacts towards the
shuttlecock and is
occasionally able to return
it. In doubles, the player is
able to provide defensive
help to their partner
making a play on the
shuttlecock

The player consistently reacts
towards the shuttlecock with the
appropriate movement (lateral
movement, forwards and
backwards movement) to
successfully make a play. In
doubles, the player is able to
provide defensive help to their
partner making a play on the
shuttlecock

The player anticipates the
location of the shuttlecock to
successfully make a play on it,
making it difficult for the
opponent to get the ball
back into play. In doubles, the
player provides prompts for
defensive support to their
partner

The player inconsistently
returns to a home or
recovery position to set-up
for the next READ phase

With prompts, the player
makes an appropriate
return to a home or
recovery position to set-up
for the next READ phase

The player consistently makes an
appropriate return to a home or
recovery position to set-up for
the next READ phase

The player reads cues in the
flow of the game and
independently returns to a
home or recovery position to
set-up for the next READ
phase. In doubles, the player
provides prompts for their
partner to return
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PE 11/ 12: Badminton Test

Name:

1. What are three strategies/strokes to use to return a birdie your opponent has just
smashed into your court? (3 pts.)

2. Define the following terms. (2 pts. each)
Body Smash-

Block-

Push shot-

Slice or Cut –

3. What are four common faults in singles play? (4 pts)

Draw the trajectories of the following shots (3 points each)
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1 point for contact, 1 point for flight path, and 1 point for target area (landing)
a) Slow forehand drop shot

b) Fast forehand drop shot

c) Backhand overhead clear

d) Underarm cut shot

e) Backhand smash

TOTAL:

/ 30
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Grade 11/12 Basketball
Introduction:
Basketball is an excellent learning activity for grade 11/12. As Christian
educators, it is important for us to prepare our students for a life of physical
health and wellness by introducing them to a variety of activities that they can
participate in beyond the classroom. Team sports also help to educate students
in sportsmanship, competition, and Christian behavior on and off of the field of
play. This unit emphasizes refining skills and tactics, applying rules, and
developing a student’s ability to apply team concepts and strategies to the
game of basketball.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:
 Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
 Understand how one’s body is created and is to be maintained.
 Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
 Be exposed to a variety of activities to encourage fitness for life.
 Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
 Understand how to make decisions consistent with the goals of Christian life.
 Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Basketball is an appropriate
community-based
recreational opportunity that
can be used to develop a
personal functional level of
physical fitness.
2. Individual and team skills
should be applied to the
game of basketball.
3. The skill components of
basketball should be studied.
4. Regular, intense participation
is important. Taking the time
to plan encourages a safe
environment.
5. Demonstrating Christian
attitude and character while
participating in basketball is
God-glorifying.

Essential Questions
1. How can I develop and
maintain a personal
functional level of physical
fitness?
2. How can efficient and
effective movement skills
and concepts be
demonstrated and analyzed
in a variety of game
situations?
3. To what extent is regular,
intense participation
important? How does
planning affect the safety of
the learning environment?
4. How can I develop Christian
attitudes and behaviours
that glorify God and show
respect for other
participants?
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Key Knowledge and Skills
Knowledge: Students will know:
 The basic and specialized
positions in basketball
o Point Guard
o Shooting Guard
o Small Forward
o Power Forward
o Center
 Basketball defensive & offensive
formations
o 1-2-2 (full & half
court)
o 2-1-2 (full & half
court)
o 1-3-1 (full & half
court)
o Man-on-man
 Transition basketball
 Motion offense
 How to honour God in play

Skills: Students will be able to:
 Play more than one position.
 Play these positions within
more than one system.
 Read the cues in game
situations and make
appropriate choices
 React and respond
appropriately to
unpredictable game
situations
 Recover in between play
phases
 Be a competent part of the
officiating team.

Stage 2: Assessment Evidence

As assessment will vary by local setting, there are a number of methods to assess
physical activity. These methods should be both formative and summative in
nature.
Examples of assessment could include:
 Reflecting on fair play (Teacher & Student Journal Entries)
 Evaluate team strategies (Checklists or Rubrics)
 Evaluate skill development (Checklists or Rubrics)
 Skill performance (Peer Evaluation & Self Evaluation)
 Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.
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Stage 3: Teaching and Learning Activities

Instructional Time: 12 hours














Introduce the senior expectations for Basketball. H, O
o video clips
o handout
Begin every class with a sport specific warm-up that is student or teacher
led. W, E-1
Use a handout, a video, and/or an on court demonstration to introduce
offensive and defensive strategies and team formations W, E-1
o Man-on-man vs. Zone defense (1-2-2; 2-1-2; 1-3-1)
o Full court press
o Zone offense
o Pick-and-roll offense
o Motion offense
Allow ample time for questions and discussion. R
Organize a variety of drills/warm-up activities that provide students with
an opportunity to refine individual skills. T, R
o Shooting: 21, round the world, bump
o Dribble: tag, relays
o Pass: relays
o Lay-ups: 1 minute competitions; relays
Organize game activities that provide students with an opportunity to
refine individual skills and implement newly acquired knowledge of team
formations and strategies. E-1, R
o 1-on-1; 2-on-2; 3-on-3; 4-on-4; 5-on-5
o Netball
Provide students with opportunities to be part of the officiating team. E1, R
Provide regular, meaningful, and specific feedback while the students
are engaged in a variety of game situations. T
Assess student learning through the following: E-2
o Daily Participation
o Demonstration of Skills & strategies
o Demonstration of Christian Values, Personal/Social Responsibility
o Demonstration of sport specific fitness
o Written Test
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target























Date: _________________

5

4

3

2

1

Exceptional

Very Good

Good

Satisfactory

Unsatisfactory

Attitude
Willing to listen and cooperate
Address others in a pleasant respectful
manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and facilities
Participation
Full participation, gets a good workout
Quality effort. Committed to improving
personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of all
Include all and be willing to play with
others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Sport Specific
Fitness

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the sport
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the sport
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Summative Rubric – Invasive/Territorial (Basketball)
Developing

Acquired

Read: Tactical
Awareness—Player
decision making—on the
ball

Grade

With prompts, the player can
make the appropriate choice
(shoot, pass, or dribble) about
what to do with the ball but
does not relocate within the
playing area

Emerging

The player occasionally makes
the appropriate choice (shoot,
pass, or dribble) about what to
do with the ball but remains
relatively in the same position
within the playing area

The player reads cues in the game
situation (opponent’s positioning,
skill weakness, lack of movement)
to anticipate what to do with the
ball and then adjusts within the
playing area based on the
placement of the ball to provide
additional support

React: Adjust-Movement of performer,
offensively or
defensively, as required
by the flow of the
game—off the ball

As object/performer enters
players’ area, the player is
unable to adjust to the position
of the ball/performer allowing
them to successfully complete
the play phase

As the ball/performer enters
players’ area, the player needs
prompting to move to adjust to
the position of the
ball/performer

Respond: Guard and
Cover—Appropriate
guarding of an opponent
who may or may not
have the ball and/or
provides defensive help
to a teammate making a
play on the ball

The player is unable to react
towards the ball/performer
with the appropriate
movement (forwards,
backwards and lateral
movement to maintain
position; focus on core) to
make a play on the opponent
and/or is unable to provide
defensive help to a teammate
making a play on the ball

Recover: Base—
Appropriate return of
player to a home or
recovery position
between play phases

The player inconsistently
returns to a home or recovery
position to set-up for the next
READ phase

The player reacts towards the
ball/performer with the
appropriate movement
(forwards, backwards and
lateral movement to maintain
position; focus on core) to
make a play on the opponent
occasionally making it difficult
to send, retain, project, or
receive the ball and/or with
prompts, is able to provide
defensive help to a teammate
making a play on the ball
With prompts, the player
makes an appropriate return to
a home or recovery position to
set-up for the next READ phase

The player consistently makes the
appropriate choice (shoot, pass, or
dribble) about what to do with the ball
and then relocates within the playing
area based on the placement of the
ball to provide additional support
(available to receive a pass, supporting
attack, covering opponent, covering
space vacated by defense)
As ball/performer enters players’ area,
the player moves to adjust to the
position of the ball/performer and is
able to execute the appropriate on/offthe-ball skill (available to receive a
pass, supporting attack, covering
opponent, covering space vacated by
defense, playing the weak-side)
The player consistently reacts towards
the object/performer with the
appropriate movement (forwards,
backwards and lateral movement to
maintain position; focus on core) to
successfully make a play on the
opponent making it difficult to send,
retain, project, or receive the ball
and/or is able to provide defensive
help to a teammate making a play on
the ball and/or prevent scoring

The player consistently makes an
appropriate return to a home or
recovery position to set-up for the next
READ phase

The player reads cues in the flow of
the game and independently
returns to a home or recovery
position to set-up for the next READ
phase and provides prompts for
teammates to return or transitions
from defense to offence or vice
versa
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Accomplished

As the ball enters players’ area, the
player reads cues in the game
situation and adjusts to execute the
appropriate on-the-ball skill

The player anticipates the location
of the ball/performer to
successfully make a play on the ball
making it difficult for the opponent
to send, retain, or project the ball
and/or provides prompts for
defensive support to teammates
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MAN TO MAN PRESSURE DEFENSE - Summary
 Keeping pressure on the ball, on-ball defense
 Force to the sideline and baseline
 Avoid:
- Point-guard dribble-penetration
- Ball in low post
- Baseline dribble-penetration
 Defensive positioning off the ball - Deny, Help-side
- Deny: one pass away
- Help: two passes away
 Help and Recover
- Example: A wing defender gets beaten on the baseline. The ball-side
post defender helps by stepping out on the ball carrier and defending him,
giving the wing defender time to recover and get back in the play.
 Defending post players
- Slide below, not over top. Front him.
- When a post defender steps out to stop baseline penetration, the other
post defender and the weak side guard defender must shift the defense to
cover his man.
 Defending cutters
- Chase man around curl cuts.
- Jump to the ball as it is passed, gaining position on the cutter. Bump the
cutter (get inside of him for fronting position).
 Defending against screens
- Switch post screens if possible. No matter what, lots of communication is
key. Fight through on ball screens on

perimeter, or help each other

out. Chase around down screens (guard screening for post)
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Kevin Eastman on Defensive Communication
Defensive communication is essential to your success on defense as an individual and as a team.
Communication gives the defense a head start on the play or the action.
If your teammate tells you a back screen is coming, you are able to react to it prior to the contact;
if your point guard yells out the set that the opponent just called, it allows your entire team to
“sniff out” what is about to be run
Communication develops trust. If we communicate properly and follow the talk with the
appropriate action defensively then we begin to trust each other; once we get that trust we find
that our defense gets more aggressive and more confident because we know someone
always has our back
Communication intimidates. We strongly feel that if we can constantly communicate with each
other that we can — and will — gain an advantage because they know that we know what is
about to be run and who the play is for; this becomes a tremendous strength of the defense.
Communication keeps every player more alert. In order to communicate, you must be paying
attention to what is happening on the floor. The more you pay attention, the more you can cover
up a mistake made by a teammate; you can “plug a hole” in our defense.
Effective communication is a three-step process. It must be (1) early – communicate as early
as possible; (2) loud – communicate as loudly as you can so that your teammate can hear it; and
(3) continuous – you must repeat your command three times to ensure that your teammate hears
it — “PICK RIGHT – PICK RIGHT – PICK RIGHT.”
Communicate with more than your voice. Many arenas are very loud so you should
communicate with your hands and fingers by pointing at actions. You can also communicate
intensity by your body language; players and coaches know who is into the game by the body
language on the court. I encourage you to talk to your team about the variety of ways
communication can help your defense. I can tell you that if you were to come watch us practice
our defense, you would hear us — loud and clear — in every drill that we do. We know how
important communication is to our defensive success!
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Playing in Traffic
By Mike McNeill, Coaching Development, Basketball BC

Playing in traffic refers to ability of low post players to perform when they are being crowded by
sagging or doubling-teaming defenders, and/or when teammates are cutting near them. The
following is a list of requirements for post play that are necessary if the post is to be effective.


Stance
o This is the most basic of all fundamentals to play effectively in the post.
Many post players have a tendency to play too upright in the post, their stance is too
narrow and their center of gravity is too high. These factors all lead to poor balance,
and poor balance leads to turnovers, an inability to move quickly, and/or be knocked
off their path to the basket.
The post player’s stance should be with feet wider than shoulder width apart,
shoulders over knees, the knees over the toes and with the head up. The depth of the
post player’s stance is usually determined by how physical the play is. The more
pushing, the deeper the post player should sit, however he/she must not get so deep
that balance cannot be maintained. It is better for the post player to be wide, rather
than tall, when they have the ball.



Protecting the Ball
o The first step to protect the ball from defenders is to have vision on the entire floor
so the player can see all defenders and cutters. To establish vision of the entire floor
the post player, who has their back to the basket, must look over their inside
shoulder. Next, the post must keep the ball close to the body to allow them to
maintain strength. If the arms get extended the player is not as strong as when the
ball is held tight to the body. The post player must hold the ball below the chin or
above the baseline shoulder with the elbows out. Finally, the post must have the
ability to move the ball, as defenders reach after it, and still maintain balance.



Pivoting
o The best post players have a tremendous ability to pivot. Possibly no fundamental
skill in the game is more overlooked than pivoting and yet it determines a great deal
of the effectiveness of post players. All ‘back to the basket’ moves incorporate some
degree of pivoting. If the post player changes direction, in any way, the quickness of
the move is affected by the proficiency of the pivot. Player’s agility is a reflection of
their ability to pivot. The lightening quick spin move to the baseline will not occur
without the athlete pivoting on the front of the foot. Slow pivots are done on the
heels, quick pivots on the balls of the foot. When working with the post player focus
on their footwork as this will determine their balance, quickness, and mobility.
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An Aggressive Mentality
o Basketball is a contact sport but especially in the post. The great post players accept
that there will be contact and are prepared to create, absorb, and play off contact.
The outstanding post player relishes the physical play in the post. Post players who
are not aggressive will struggle because they will not initiate the contact, and in fact,
move away from contact. These players often play with their head down and
therefore tend to lose vision, play too fast, and subsequently lose balance.
The great post player has a tremendous ability to feel how he/she is being defended
without looking directly at the defender. They feel pressure on one side of the body
and can spin the other way; they feel excessive contact on the body and move away to
force the defender to temporarily lose their balance.



Passing out of the Low Post
o Post players must make short quick passes to cutters and must be able to fan the
ball out to teammates on the weak-side. Post players must also learn to pass quickly
off the dribble from a back-down move.



Dribbling in the Post
o Many coaches in the past taught their players to never dribble in the post. With the
imminent adoption of FIBA rules and the use of the trapezoid lane a post player will
be ineffective if they do not have the ability to put the ball on the floor.
While perimeter players dribble the ball mostly facing the basket, post players will
usually dribble the ball with their back to the basket. This may sound easy but the
difficulty arises because the post will dribble when more defenders are in a position to
quickly reach-in or double team. The dribble that all post players must learn is the
“crab dribble”, where the post turns his/her back to the defender and their body is
kept between the defender and the ball. The dribbler will then take a step-slide
movement to cover ground. The post must then learn to direct drive, spin, and stop off
the crab dribble.



Poised Demeanor
o This is the factor that ties all of the above together. A player who establishes proper
balance, protects the ball, is highly skilled in pivoting, passing, and dribbling in the
post, and can feel and react quickly, and correctly, against contact has the potential
to be poised. This can only be learned by garnering the above mentioned skills, and
then playing in situations in which he/she is surrounded by defenders and cutters.
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1 – 2 – 2 Full Court Press
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1 – 2 – 2 Press
1 guard defender sets up in the middle of the court, just over the half. The other
two guard defenders are behind him side by side, and the post defenders are
behind them side by side.

The top defender pushes the ball carrier left or right. If the ball carrier goes to his
right, the top defender and our left guard defender pressure the ball carrier,
trying to trap him at center court. The right guard defender moves into the
middle, cutting off the passing lanes.

The left post defender moves towards the sidelines, cutting off the pass down to
the wing. The right post defender moves into the middle. He is our safety, and
must guard anyone near the basket.

If the offense passes the ball laterally to try and beat the press, the defense
simply switches roles. In other words, the right guard defender is now trapping
the ball carrier, and the left guard defender is cutting off the passing lanes.
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Basic Basketball Screens
If you've ever watched the game of basketball, the great basketball teams set
very good screens. Screens will open up your offense in many ways.
For example, when an offensive player sets a good screen the offensive player
receiving the screen will have a good opportunity to score and pass to someone
who is open. Once the defense adjusts, the screener often becomes wide open
for shots. If you're setting good screens, it'll open your game as well. Most of all, it
benefits the TEAM.
Here's the definition of a screen:
When an offensive player legally blocks the path of a defender to open up
another offensive player for a shot or to receive a pass.
Fundamentals of the Screener (Person setting the screen):


Feet should be a little wider than shoulder-width apart. It's very important
to have a wide, strong base.



Hands should be crossed across your chest (girls) or protecting your groin
area (boys)



The screener needs to be stationary as the screen is set. Otherwise, the
screener will be called for a offensive foul.



Body should be vertical (should not be leaning forward or backwards).



Square to the defender. The middle of the screener's chest should be in line
with the defender's shoulder and hips.



After the offensive player has ran off the screen, it is very important to
open up to the basketball. Normally, you will pivot 180 degrees to the
basketball. Sometimes, a cut to the basket or away from the basket may be
open. Many times, the screener is the person who is open.
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Fundamentals of the Person Receiving the Screen


Set up the defender - It's very important for the offensive player to set up
the screen. First of all, (s)he needs to wait until the screener is completely
set. If (s)he leaves too early while the screener is moving, the screener will
get called for an offensive foul.
Second, it's very good to set up the screen by faking the opposite direction
even if it's only a slight head fake. This will get the defender leaning in the
wrong direction and when he explodes the other direction to catch up with
you, he'll run hard into the screen.



Shoulder to Shoulder - When running off the screen, you will need to run
shoulder to shoulder. This will not give the defender any room to get
around the screen. It will force him to either trail behind you or plow
through the screener for a defensive foul.



EXPLODE! It's very important for the offensive player to blast off of the
screen. This will leave the defender in the dust and give you much more
time to set up for a shot.
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Basketball Test – Phys. Ed. 11/12

Name: ______________

1. In a man to man defense, the team playing defense wants to force the offensive team
toward which two places?
a. ___________________________
b. ___________________________

2. How should your defensive positioning change if your check is one pass away from the
ball or if he is two passes away from the ball? (2 points)
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

3. What principle of defense becomes important if the wing defender gets beaten on the
baseline by the man he is guarding?
______________________________

4. Explain how this principle works. (2 points)
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
5. Name 3 keys to successful communication or reasons why communication is important.
(3 points)
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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6. Using X to represent a defender and O to represent someone on offense, draw a
diagram of a 1-2-2 press and explain how it works. (4 points)

7. What is a “screen”? (2 points)
________________________________________________________________________
________________________________________________________________________

8. Name 2 fundamentals of the screener. (2 points)
________________________________________________________________________
________________________________________________________________________

9. Name 2 fundamentals of the person receiving the screen. (2 points)
________________________________________________________________________
________________________________________________________________________
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Grade 11/12 Curling
Introduction:
Curling is an excellent learning activity for Grade 11/12. As Christian educators, it is
important for us to prepare our students for a life of physical health and wellness by
introducing them to a variety of activities that they can participate in beyond the
classroom.
Curling has long been a much-loved national past time in Canada. Top-level teams
routinely win both men’s and women world and Olympic championships. This is partly
due to the proliferation of curling rinks across our country. Aside from needing a sheet
of curling-specific ice to play on, the equipment requirements are fairly minimal,
which is attractive to potential participants.
Curling is a prime example of a sport that can be played by a wide range of age
groups. Children often are exposed to the game as early as in the primary grades,
while many senior citizens participate in curling as a way to keep their bodies in
motion as well as maintain social connections in their community.
This unit emphasizes the introduction of skills, and the development of a student’s
ability to apply individual skill concepts and team strategies in a game setting. As part
of the alternative environment aspect of the Physical Education curriculum, this unit
takes place off campus at a specialized location (i.e. a curling rink). Due to this
location, the unit is usually taught by an outside instructor who specializes in curling .
As such, the teacher’s work while the actual curling is taking place is more limited to
assessment, supervision, and interaction with students.

Stage 1: Desired Results
Established Goals
Students of Physical Education are to:








Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
Understand how one’s body is created and is to be maintained.
Develop an understanding of God’s call on them to value and care for
their bodies so they can serve God and others, and to value and care for
the creation in which they live.
Be exposed to a variety of activities to encourage fitness for life.
Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
Understand how to make decisions consistent with the goals of Christian life.
Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Curling is an appropriate
community-based recreational
opportunity that can be used to
develop a personal functional
level of physical fitness.
2. Individual skills and team
strategies should be applied to
the activity of curling.
3. The skill components of curling
should be analyzed.
4. Regular, intense participation is
important. Taking the time to
plan encourages a safe
environment.
5. Demonstrating Christian attitude
and character while
participating in curling is Godglorifying.

Essential Questions

1. How can I develop and

maintain a personal functional
level of physical fitness?
2. How can efficient and
effective movement skills and
concepts be demonstrated
and analyzed in a variety of
game situations?
3. To what extent is regular,
intense participation
important? How does planning
affect the safety of the learning
environment?
4. How can I develop Christian
attitudes and behaviours that
glorify God and show respect
for other participants?

Key Knowledge and Skills
Knowledge:
Students will know:
 The proper protocol and
etiquette that needs to be
shown while on the ice
 The positions and roles on a
team
o Lead, second, third
and skip
 How to perform individual
movement skills effectively and
appropriately:
o Delivery
o Turns
o Sweeping
o Skipping
 How to work with others
through the following group
behaviours as they strategize:
o Co-operation
o Listening actively to
one another
o Offering and
accepting feedback
appropriately
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Skills:
Students will be able to:
 Identify the various markings on
the curling sheet and refer to
the them in the course of play
 Deliver rocks from the hack with
various weights and turns
 Demonstrate an understanding
of team strategies related to
the delivery, sweeping, and
curling
 Demonstrate effective and
appropriate leadership skills in
order to direct teammates from
the skip position
 Cooperate with others to
sweep, skip, and discuss
strategy

Stage 2: Assessment Evidence

As assessment will vary by local setting, there are a number of methods to assess
physical activity. These methods should be both formative and summative in
nature.
Examples of assessment could include:
 Reflect on respectful activity-specific behaviours (Teacher & Student
Journal Entries)
 Evaluate individual and group skill development (Checklists or Rubrics)
 Knowledge of Equipment/Positions/Rules/Skills/Strategies (Paper &
Pen Test)
 Skill performance (Peer Evaluation & Self Evaluation)
 Ongoing, specific feedback should be given by the teacher
regarding:
o Skills
o Participation
o Behaviour
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Stage 3: Teaching and Learning Activities

Instructional Time: 5 hours +








Class 1
o Briefly introduce Curling – both its history and the benefits of
participation in it, and the cultural significance of it. W
o Hand out “Curling Rules Summary” and “Curling Terms & Definitions”
(attached).
o Tune in to YouTube and watch some Curling action. H, T
o While watching, go over terms as they come up and discuss the rules
of curling.
o Continue reviewing and discussing the two handouts. E-1, R
Class 2
o Students will complete a quiz on the rules and terminology for
curling. E-2
o Discuss protocol and etiquette for next class (at the curling club). E-1,
O
Class 3 – 5+
o Led by curling club instructor. Format may vary, but generally:
 Safety
 Warm-up
 Balance
 Gripping and releasing the rock (the delivery)
 Sweeping
 Game Play
Throughout
o Provide regular, meaningful, and specific feedback while the
students are engaged in a variety of game situations. R, T
o Assess student learning through the following: E-2
 Daily participation
 Demonstration of Christian values, personal/social
responsibility
 Demonstration of activity specific fitness (flexibility, balance)
 Performance of individual skills during game play
 Understanding of team concepts during game play
 Demonstration of leadership skills during game play
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Curling Rules Summary
Introduction
It is important for all curlers to have a good understanding of curling etiquette, basic rules, game
objectives, scoring, order of play and positional skills.
A. Curling Etiquette and Procedures
1) Curlers must have clean, appropriate footwear that does not damage or affect the quality of the
playing surface. No food or beverages are allowed on the ice.
2) Curling games begin and end with all opposing players individually shaking hands.
3) At the beginning of the game, opposing vice-skips (thirds) will toss a coin to decide last rock
advantage.
4) When the opposition is preparing for delivery, stand well to the side of the sheet and be careful
not to distract them in any way.
5) Players not involved in delivering or sweeping should stand along the sides of the sheet, well out
of play. When you finish sweeping, walk along the sides of the sheet as you return to the hog
line at the throwing end.
6) Only skips and vice-skips (third) are allowed to congregate behind the tee line. They should stay
still and ensure their brooms are not on the ice when the opposition is preparing to throw.
B. Rules
1) A stone which crosses the hog line but, when stopping, “spins” such that it comes to rest biting
the hog line, is considered “out of play”.
2) A stone which crosses the backline but, when stopping, “spins” such that it comes to rest biting
the backline is considered “in play”.
3) The winner of the toss has the option of either playing the first or second stone of the first end.

C. The Team: Positions and Format
1) The skip has control of the game for his or her team and may play any position on the team they
elect, but without changing once the game has started. When it is the skip’s turn to play, he or
she shall select one of their players to act as the skip. The skip may, however, return to the
house for brief consultation.
2) The player whose turn it is next to deliver a stone may take a stationary position by the
backboard at the delivering end to the side of the sheet. The player must remain silent and
motionless when the opposing team is about to deliver or in the process of delivering.
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D. The Delivery
1) Right-handed players shall deliver from the hack on the left of the centre line, and left-handed
players from the hack on the right of the center line.
2) In the delivery of a stone the handle shall be clearly released from the hand before the stone
reaches the nearer hog line.
3) Each player shall be ready to deliver his stone when his turn comes.

E. Sweeping
1) Between the tee lines, any stone(s) in motion may be swept by the team to which it belongs.
Inside the hog line at the playing end, only the skip or vice-skip of the non-delivering side may
sweep their stone(s) set in motion by the delivering side. No player can sweep a stationary
stone(s) about to be raised until the stone(s) is set in motion.
2) Behind the tee line, the players of the delivering side have first privilege of sweeping their own
stone. If their choice is not to sweep, they shall not obstruct or prevent the non-delivering team
from sweeping their stone.
3) The sweeping motion shall be from side to side across the running surface of the stone.
4) The sweeping motion shall not leave any debris in front of a running stone.
5) If a stone in motion is touched by any player or equipment of the team to which it belongs, the
stone shall be removed from play immediately by the delivering team.

F. Scoring
1) A game shall be of such length or duration as is stated in the rules governing the competition.
2) A game shall be decided by a majority of points.
3) A team scores one point for each stone that is nearer the tee than any stone of the opposing team.
4) Every stone that is within 6 feet of the tee is eligible to be counted
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CURLING TERMS & DEFINITIONS
TEAM PLAYERS:
Lead - The player who delivers the rink's first two rocks of each end.
Second – The player who delivers the team’s third and fourth rocks of each end.
Third - The player who delivers the team's fifth and sixth rocks and assists the skip in strategy and ice
reading.
Skip - The player who calls the ice and determines the strategy. Almost always plays the last two rocks
for his team (but may throw in a different order in some games.

TYPES OF SHOTS:
Freeze - A draw that finishes touching or nearly touching another rock.
Guard - A rock between the hog line and the house that can be used to protect rocks in the house.
Hit and Roll - A takeout that removes a stone, hitting it off center and then moving to a target area.
Takeout - A type of shot that removes another rock from play.
Curl - The rotating movement of a stone caused by turning the handle.
Double - Removing two stones from play with one shot.
Draw - Although a draw is normally into the house, any rock where the speed will make it stop between
hog line and back line.
In-turn - A rock whose handle is rotated inward toward the body. An in-turn for a right-handed curler
rotates clockwise.
Out-turn - A rock whose handle is rotated outward or away from the body. An outturn for a right-handed
curler rotates counter-clockwise.
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GAME TERMS:
Sheet - The 146-foot-long area of the ice on which the game is played.
End - A division of the game. An end is complete when all sixteen rocks (eight per team) have been
thrown. A club game is usually eight ends, or about two hours long.
Hog Line - A line located 21 feet from each tee. A rock must be released before the near hog line, and
travel beyond the far hog line.
House - The round scoring area, 12 feet in diameter, with concentric circles 1, 4, and 8 feet in diameter.
Button or Tee - The innermost circle surrounding the tee. The button is usually one foot in diameter.
Center Line - A line drawn from one hack to the other, passing through the tee at both ends of the ice.
Shot Rock - The rock that is closest to the tee.
Blank End - An end that is scoreless.

EQUIPMENT:
Hack - The rubber starting block embedded in the ice from which the curler begins deliver of a stone.
Hammer - The last rock in an end.
Rock - Stone.
Sweeping - Using a brush to polish the ice in an effort to alter the action of the rock.

“CALLS”:
Hurry - A call used by some teams to tell the sweepers to sweep quickly and with great effort.
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Curling Club Etiquette
 Clothing:
o Loose fitting
 If tight jeans are worn, for example, you may find them ripping
while you attempt to execute the delivery!
 Footwear
o You must have a separate pair of CLEAN shoes
 General Etiquette
 Respect the ICE!
 clean shoes
 do not drop anything on ice
 if you fall – do not stay sitting or lying on the ice for longer
than 3 seconds
 Respect the personnel
 Their usual pace is much more relaxed than what high
school students are used to
 Play by the Rules
 Regarding the Rocks…
 do not lift them off the ice
 do not allow rocks to collide while moving in opposite
directions
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target

























5
Exceptional

Attitude
Willing to listen and cooperate
Address others in a pleasant
respectful manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and
facilities
Participation
Full participation, gets a good
workout
Quality effort. Committed to
improving personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of
all
Include all and be willing to play
with others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a
situation
Leads a group in warmup/activities
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4
Very Good

Date: _________________
3
Good

2
Satisfactory

1
Unsatisfactory

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Activity Specific
Fitness

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the activity
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the activity
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the activity
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the activity
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Grade 11/12 Dance
Introduction:
Dance, or rhythmic movement, is an excellent learning activity for grade 11/12. As
Christian educators, it is important for us to prepare our students for a life of physical
health and wellness by introducing them to a variety of activities that they can
participate in beyond the classroom. In addition to team, dual and individual sports,
dance is a skill testing and (often) aerobically challenging activity that rounds out the
Physical Education curriculum. It has long been a challenging and enjoyable way to
exercise, to socially interact with others, and to artistically and dramatically interpret
music.
Through dance, students can be educated in cooperation, respect, leadership and
Christian behavior on and off of the dance floor. This unit emphasizes the introduction
of skills, and the development of a student’s ability to apply individual, dual and team
movement concepts to a number of different dance types.
Through guided discovery, this activity provides students with an environment in which
they give a creative response to a creative prompt or stimulus (usually music with
varying beat, tempo and rhythmic pattern).
Given some of the historic and contemporary cultural abuses of this activity, the
instructor must be sure to provide a safe environment in which to dance. This must
include clear guidelines and boundaries for behavior and expression, with the focus
on celebrating all honest and appropriate responses by students as successful
attempts to move skillfully and creatively.

Stage 1: Desired Results
Established Goals
Students of Physical Education are to:








Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
Understand how one’s body is created and is to be maintained.
Develop an understanding of God’s call on them to value and care for
their bodies so they can serve God and others, and to value and care for
the creation in which they live.
Be exposed to a variety of activities to encourage fitness for life.
Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
Understand how to make decisions consistent with the goals of Christian life.
Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Dance is an appropriate
community-based recreational
opportunity that can be used to
develop a personal functional
level of physical fitness.
2. Individual and group skills should
be applied to the activity of
dance.
3. The skill components of dance
should be analyzed.
4. Regular, intense participation is
important. Taking the time to
plan encourages a safe
environment.
5. Demonstrating Christian attitude
and character while
participating in dance is Godglorifying.

Key Knowledge and Skills
Knowledge:
Students will know:
 How to perform the following
dance skills effectively and
appropriately:
o Sequences of movement
o Synchronization with
partner or group timing
(on beat)
o Posture
o Start and finish positions
o Specific dance
movements (eg. turns,
steps)
o Pathways/lines of dance
 How to work with others through
the following group behaviours:
o Co-operation
o Listening actively to one
another
o Offering and accepting
feedback appropriately
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Essential Questions

1. How can I develop and

maintain a personal functional
level of physical fitness?
2. How can efficient and
effective movement skills and
concepts be demonstrated
and analyzed in a variety of
dances?
3. To what extent is regular,
intense participation
important? How does planning
affect the safety of the learning
environment?
4. How can I develop Christian
attitudes and behaviours that
glorify God and show respect
for other participants?

Skills:
Students will be able to:
 Demonstrate effective and
appropriate dance skills
according to the criteria listed
under key knowledge
 Cooperate with others, working
together to perform a group
dance
 Evaluate themselves and their
peers according to the
assessment tool distributed by
the teacher

Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods to
assess physical activity. These methods should be both formative and
summative in nature.
Examples of assessment could include:





Reflect on respectful activity-specific behaviours (Teacher & Student
Journal Entries)
Evaluate individual and group skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding:
o Skills
o Participation
o Behaviour
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Stage 3: Teaching and Learning Activities
Instructional Time: 6-12 hours











Introduce the senior expectations for Dance. H, O
o video clips
o handout
Begin every class with an activity specific warm-up that is student or
teacher led. W, E-1
Use a handout, a video, and/or an on floor demonstration to
introduce dance movements and steps W, E-1
o On floor demonstration can be led by an expert guest
instructor
o Regardless of the dance, the following skill concepts should be
explored:
 Posture
 Step patterns
 Hip movement
 Upper body movement
 Hand placement
 Head movement
 Facial expression
Allow ample time for questions and discussion. R
Explore a variety of dances that provide students with an opportunity
to implement new knowledge and develop individual skills in varied
settings. T, E-1, R
o Square dance
o Line dance
o Social dance
 Fox trot
 Waltz
 Two step
Provide regular, meaningful, and specific feedback while the
students are engaged in a variety of game situations. T
Assess student learning through the following: E-2
o Daily participation
o Demonstration of skills through group performance
o Demonstration of Christian values, personal/social responsibility
o Demonstration of activity specific fitness
o Written test
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Participation Evaluation Observation Rubric

Student: ______________________________
Hit Target

























5
Exceptional

Attitude
Willing to listen and cooperate
Address others in a pleasant
respectful manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and
facilities
Participation
Full participation, gets a good
workout
Quality effort. Committed to
improving personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of
all
Include all and be willing to play
with others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a
situation
Leads a group in warmup/activities
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4
Very Good

Date: _________________
3
Good

2
Satisfactory

1
Unsatisfactory
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WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Activity Specific
Fitness

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the activity
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the activity
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the activity
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the activity
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10
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Grade 11/12 Fitness
Introduction: General Fitness activities are excellent learning activities for
Grade 11/12. Whereas many young people are unfamiliar with fitness
specific activities, many people get involved with fitness after high
school. Learning safe and invigorating fitness activities in high school
allows all students to gain valuable knowledge and fitness that will be
beneficial in the short and long term. Additionally, many students who
are not interested in sports-based Phys. Ed. will find fitness to be very
enjoyable.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:
 Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
 Understand how one’s body is created and is to be maintained.
 Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
 Be exposed to a variety of activities to encourage fitness for life.
 Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
 Understand how to make decisions consistent with the goals of Christian life.
 Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Personal Fitness is an area
comprised of many activities
that can be used to develop a
personal functional level of
physical fitness.
2. Safety in performing the
exercises is very important.
3. Knowing a variety of exercises is
critical to full body training.
4. Regular, intense participation is
important. Taking the time to
plan encourages a safe
environment.
5. Demonstrating Christian attitude
and character while
participating is God-glorifying.

Essential Questions

1. How can I develop and

maintain a personal functional
level of physical fitness?
2. How can safe and effective
movement skills be
demonstrated and analyzed?
3. To what extent is regular,
intense participation
important? How does planning
affect the safety of the learning
environment?
4. How can I develop Christian
attitudes and behaviours that
glorify God and show respect
for other participants?

Key Knowledge and Skills
Knowledge: Students will know:
 The basic terms that apply to
fitness:
 Aerobic
 Anaerobic
 Cellular Respiration
 Lactic Acid
 Aerobic Capacity
 Maximum Heart Rate
 Target Heart Rate
 Physical Fitness
 Skill Related Fitness
 Components of Physical Fitness
 Cardio-Respiratory
 Muscular Strength
 Muscular Endurance
 Flexibility
 Body Composition
 How to measure these items on a
test.
 How to set goals and make
fitness plans.
 How to safely complete a fitness
circuit.

Skills: Students will be able to:
 Safely complete a fitness circuit
involving a variety to fitness
activities.
 Use a number of devices to
measure physical fitness.
 Learn and master a variety of
fitness activities.
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Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods
to assess physical activity. These methods should be both formative and
summative in nature.
Examples of assessment could include:





Reflecting on fair play (Teacher & Student Journal Entries)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.
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Stage 3: Teaching and Learning Activities
Instructional Time: Regular intervals throughout the course for a total of 6-12 hours.











Introduce the senior expectations and basic information for Fitness. H, O
o handout
o Provide class time (lab time) for students to research and complete the
fitness information.
Begin every class with an activity specific warm-up that is student or teacher led.
H, W, E-1
Use a handout, a video, and/or an on floor demonstration to introduce fitness
activities W, E-1
o On floor demonstration can be led by an expert guest instructor
 Push-ups (w/modifications)
 http://www.menshealth.com/fitness/pushup-will-make-yourmuscles-burn
 Back
 Use weights/dyna-bands for exercises.
 http://www.menshealth.com/fitness/eow-elevated-wheel
 Abdominal
 Crunches, planks, etc.
 https://www.youtube.com/watch?v=6mV-c3u2KAQ
 Legs
 Squats, lunges, jumping with or without weight.
 http://www.menshealth.com/fitness/eow-dumbbell-squat
 Endurance
 Steps, skipping, etc.
 http://www.menshealth.com/fitness/eow-sprinter
 Arms
 Dyna-bands used for curls, extensions etc.
 https://www.youtube.com/watch?v=UmV90bWInlM
 Shoulders
 Use small weights/dyna-bands for raises & rotations
 https://www.youtube.com/watch?v=Cpb0KzqrDWQ
Allow ample time for questions and discussion. R
Provide regular, meaningful, and specific feedback while the students are
engaged in a variety of game situations. T
After several sessions, give the students’ time to assess their personal fitness based
on the results of the circuits and to develop their own fitness plan. R, O
At one point complete a fitness test. E-2
Assess student learning through the following: E-2
o Daily participation
o Demonstration of skills through performance
o Demonstration of Christian values, personal/social responsibility
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target























Date: _________________

5

4

3

2

1

Exceptional

Very Good

Good

Satisfactory

Unsatisfactory

Attitude
Willing to listen and cooperate
Address others in a pleasant respectful
manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and facilities
Participation
Full participation, gets a good workout
Quality effort. Committed to improving
personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of all
Include all and be willing to play with
others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class

<5

5-6
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7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

PERSONAL FITNESS INFORMATION
Section 1: Physically Active Lifestyles
Define the following terms associated with cardiovascular fitness: (12)
1.
2.
3.
4.
5.
6.
7.

Aerobic exercise (1)
Anaerobic exercise (Alactic and Lactic) (2)
Lactic Acid (1)
Aerobic Capacity (1)
Cellular Respiration (1)
Maximum Heart Rate and Target Heart Rate (2)
Use 4 of the 6 terms and write a paragraph about how the cardiovascular system affects
sport performance. (4)

What is Physical Fitness? (18)
1. What is Physical Fitness? (2)
2. Define the following terms and provide examples of ways to improve them
a. Cardiovascular Fitness (2)
b. Muscular Endurance (2)
c. Muscular Strength (2)
d. Flexibility (2)
e. Body Composition (Determine your BMI) (2)
3. What is skill-related fitness and list the components? (2)
4. What personal factors and societal factors influence you fitness level? (4)
Section 2: Set Specific Fitness Goals (16 marks)
1. Set short-term, intermediate, and long-term goals based on health-related fitness and
skill-related fitness assessment results (4)
2. Evaluate Inadequate Fitness Levels: Describe problems resulting from inadequate fitness
levels. (4)
3. Identify Health Related Benefits: Identify the contributions of physical activities to the
various aspects of health (physical, mental, social, & spiritual) (4)
4. Carry over activities: Identify various activities, facilities, lifestyle choices, and other
considerations to help maintain your level of fitness in the future. (4)
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CORE WORKOUTS
1. PLANKS:
a. Compression test
b. Plank:
i. Hold for 30-60 seconds
ii. Stacking
iii. One leg for 10-15 seconds; alternate
iv. One leg & one arm 10-15 seconds; alternate
v. Bosu ball under arms; alternate arms & legs
vi. Bosu ball under feet; alternate arms & legs
vii. Exercise ball under feet
1. Twist
c. Side plank
i. Hold for 30-60 seconds
ii. Rotate 10-20 times
iii. Bosu ball under hand; still and rotate
iv. Bosu ball under feet; still and rotate
v. Med ball under hand; still and rotate
vi. Exercise ball under feet; still and rotate
2. Bridges:
a. Standard; add on exercise ball w/rollout
b. Lift on leg; add on exercise ball
c. Add repetitions; add one leg lift
3. TA band:
a. Flex
b. Flex and:
i. Lift on leg alternating
ii. Lift on leg and extend alternating
iii. Lift both legs; extend one at a time
iv. Lift both legs, extend both; rotate in a large circle
4. V-sits
a. Upper body only
b. Lower body only
c. Both; add arm movements
d. Add the bosu ball
5. Other:
a. Praying mantis
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FITNESS CIRCUITS
BLAST #4 – All core

BLAST #1
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Ultimate
Squats
Superman
Seated dips on chairs
Planks
Push-ups
Lunges
Shoulder press – bands
Bicep curls – bands
Bridges

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

BLAST #2
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Ultimate
Side squats
Inverted Rows
Dips
Side Planks
Exercise ball push-ups
Walking lunges
Shoulder press – weights or bands
Bicep curls – weights or bands
Exercise ball bridges w/rollout

BLAST #3
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Ultimate
Jumping squats
Rows
Dips
Stacking planks
Push-ups: triangle or knee-to-elbow
Jumping lunges
Hand stand push-ups
Bicep curls
Exercise ball bridges w/rollout & leg lift
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Ultimate
Plank
V-sit
Bridge
TA leg extensions
Push-ups: knee-to-elbow
Stacking Plank
V-sit torso rotation
Bridge w/leg lift
Bicycle

EXERCISE

Fitness Circuit Recording Sheet
Weight
Reps
DAY 1
DAY 2
DAY 3
or
Time
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DAY 4

DAY 5

FITNESS CIRCUIT ASSESSMENT
Every time we complete a fitness circuit in this class, you kept a record of your performance.
Based on these records, analyze your level of fitness using the following criteria:
 In what areas were you the strongest at the beginning of the work-outs?
 In what areas were you the weakest at the beginning of the work-outs?
 Where did you see the greatest improvement?
 Where do you still need to improve?
 What was the most enjoyable part of the work-outs? What was the least?
 How will you continue to stay fit after this semester? Provide some details on possible
plans. (Not just, “I will play soccer”, for example)
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Individual Fitness Profile Sample

In this assignment, you will design an individual fitness profile using your fitness testing results.
The Fitness Test will be performed at the beginning, middle and end of the semester. The
Fitness Profile is to include your own individual accurate results. In this project, you will be
marked on your fitness results, your workout plan(s), and your recording log.
The Fitness Profile must include the following:
1. Title Page
2. Table of Contents
3. Completed Fitness Sheets (3). These are the circuit results, which includes your areas of
strength and weakness.
4. Workout Plan(s). This follows the F.I.T.T. principle.
a) Warm-up: Include the exercises & stretches you will use
b) Workout: Include cardio, exercises for abdominals, upper and lower body.
c) Cool-down: list cool-down activity.
5. Monthly Log Calendars: Complete the workout a minimum of 3x/week. Do add other
weekly activities.
** A sample of your workout plan is due a week after we do the first fitness testing.
** The Final Fitness project is due 2 weeks before the end of the semester.
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Fitness Profile Evaluation

Name: ______________________________
Criteria

Level 1

Level 2

Fitness Test
Sheets

Sheets are
poorly
completed and
are untidy
Poor design and
implementation.
Displays little to
no
understanding
of the fitness
principles.

Sheets are
completed
satisfactory

No revisions.

Generally
reviews and
revises.
The personal
fitness plan is
completed
3x/week.

General
improvement in
some of the
fitness areas.
7-8

Fitness Profile

Level 3

Sheets are
generally
complete and
neat
Satisfactory
Good design
design and
and
implementation. implementation.
Displays some
Good
understanding
understanding
of the fitness
and use of the
principles.
fitness
principles.

Logbook

The fitness plan
is not
completed at
least 3x/week

Occasionally
review and
revises.
Sometimes the
fitness plan is
completed
3x/week.

Fitness Level

Little to no
improvement in
any of the
fitness areas.
<5

Satisfactory
improvement in
some of the
fitness areas.
5-6

Grade

Total

/50
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Level 4

All sheets are
complete and
neat
Excellent design
and
implementation.
Complete and
proper use of
the FITT,
progression,
overload and
specificity
principles.
Consistently
reviewing and
revising plan
All activities
recorded. The
personal fitness
plan is
completed a
min. 3x-4x/week
A noticeable
improvement in
all fitness areas.
9-10

FITNESS TESTING RECORDING SHEET Sample
STUDENT NAME: ____________________________

DATE
RESTING PULSE RATE
12 MINUTE RUN
20 M SPRINT
SIT & REACH
PUSH-UPS
SIT-UPS
CHIN-UPS (male)
FLEX-ARM HANG (female)
VERTICAL JUMP
10 m SHUTTLE
BEEP TEST
GRIP TEST
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GRADE: __________

RESULT

Grade 11/12 Golf
Introduction:
Golf is an excellent learning activity for grade 11/12. Golf is a popular activity
that many people within our Christian communities participate in and enjoy. As
Christian educators, it is important for us to prepare our students for a life of
physical health and wellness by introducing them to a variety of activities that
they can participate in beyond the classroom. Individual activities allow
students to develop skills and attitudes that they can use to praise God and
help their neighbour. This unit emphasizes learning skills, applying rules, and
developing a student’s ability to understand and improve their Golf game.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:








Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
Understand how one’s body is created and is to be maintained.
Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
Be exposed to a variety of activities to encourage fitness for life.
Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
Understand how to make decisions consistent with the goals of Christian life.
Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Golf is an appropriate
community-based
recreational opportunity that
can be used to develop a
personal functional level of
physical fitness.
2. Individual skills should be
applied to the game of golf.
3. The skill components of golf
should be analyzed.
4. Regular, intense participation
in physical activity is
important. Taking the time to
plan encourages a safe
environment.
5. Demonstrating Christian
attitude and character while
participating in golf is Godglorifying.

Key Knowledge and Skills
Knowledge: Students will know:
 The basic equipment, rules,
terms, and etiquette:
o Parts of a golf course
o Selecting the right
club
o Striking the ball
o Hazards and
penalties
o Decorum
 How to honour God in play

Essential Questions
1. How can I develop and
maintain a personal
functional level of physical
fitness?
2. How can efficient and
effective movement skills
and concepts be
demonstrated and analyzed
in a variety of situations?
3. To what extent is regular,
intense participation
important? How does
planning affect the safety of
the learning environment?
4. How can I develop Christian
attitudes and behaviours
that glorify God and show
respect for other
participants?

Skills: Students will be able to:
 Select and grip the club and
find an appropriate grip
(baseball, overlap,
interlocking)
 Address the ball
 Strike the ball in the correct
direction with distance control
 Keep score
 Respect others and the golf
course
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Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods
to assess physical activity. These methods should be both formative and
summative in nature.
Examples of assessment could include:





Reflecting on fair play (Teacher & Student Journal Entries)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.
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Stage 3: Teaching and Learning Activities
Instructional Time: 6-9 hours













Introduce the expectations for Golf. H, O
o video clips
o handout
Begin every class with a sport specific warm-up that is student or
teacher led. W, E-1
Use a handout, a video, and/or a demonstration to introduce skills W,
E-1
o Grip, swing, score, etiquette
Allow ample time for questions and discussion. R
Organize a variety of drills/warm-up activities that provide students
with an opportunity to refine individual skills. T, R
o Grip a golf club
o Swing practice: whiffle/foam balls in the gym/on field, driving
range
o Distance and accuracy control: using different clubs
Organize game activities that provide students with an opportunity to
refine individual skills. E-1, R
o Frisbee Golf
o Distance challenge, accuracy challenge, chipping & putting
challenge at the driving range
o Play 9 or 18 holes of golf
Provide regular, meaningful, and specific feedback while the
students are practicing at the driving range. T
Assess student learning through the following: E-2
o Daily Participation
o Demonstration of Skills & strategies
o Demonstration of Christian Values, Personal/Social
Responsibility
o Demonstration of sport specific fitness
o Written Test
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target

























5
Exceptional

Attitude
Willing to listen and cooperate
Address others in a pleasant
respectful manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and
facilities
Participation
Full participation, gets a good
workout
Quality effort. Committed to
improving personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of
all
Include all and be willing to play
with others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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Date: _________________
4
Very Good

3
Good

2
Satisfactory

1
Unsatisfactory

WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Sport Specific
Fitness

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others;
lacks respect for
people, rules,
equipment, etc.

Level 2
Occasional
demonstration
of humility,
respect, and
care for others;

Level 3
Consistent
demonstration
of humility,
respect, and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the sport
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others,
respects people,
rules,
equipment, etc.
Excels at
performing the
strength,
endurance and
flexibility tasks
that the sport
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Grade 11/12 Golf Skills Assessment

Name: _________________________
Application

Level 2

Level 3

Level 4

Incorrect grip &
stance; does not
address the ball
properly; back
swing is not full
and/or incorrect

Adequate grip &
stance; addresses
the ball with some
precision; back
swing is nearly full
and/or correct

Correct grip &
stance; addresses
the ball properly;
back swing is full
and/or correct

Swing: Execution
Phase

Club head speed is
inconsistent; club
face is not
perpendicular to
target; irregular
weight transfer

Club head speed is
somewhat
consistent; club
face is sometimes
perpendicular to
target; irregular
weight transfer

Swing:
Follow-Through
Phase

Club head speed
decreases before
contact with the
ball; weight
transfer results in
swaying and
imbalance; both
feet move

Speed decreases
at contact with
the ball; weight
transfer is
balanced, but
incomplete; front
foot is stationary,
but back foot
moves improperly

Club head speed is
consistently
increasing to
contact; club face
is usually
perpendicular to
target; consistent
weight transfer
Speed decreases
after contact with
the ball; weight
transfer is
complete; front
foot is stationary,
back foot finishes
down

Addresses the ball
incorrectly; back
swing is too big;
club decelerates

Addresses the ball
correctly
sometimes; back
swing is uneven;
club decelerates

Addresses the ball
correctly usually;
back swing is
consistently even;
club accelerates

Putting

Improper grip and
stance; back swing
is not straight;
putter face is not
square

Grip and stance
are adequate;
back swing is not
straight; putter
face is square
sometimes

Grip and stance
are proper; back
swing is straight;
putter face is
square most of
the time

Correct grip &
stance; addresses
the ball properly;
back swing is full
& smooth; Lead
arm is straight, full
torso rotation, but
head is down
Club head speed
increases to
maximum at
contact; club face
is always
perpendicular to
target; regular
weight transfer
Speed decreases
after contact with
the ball; weight
transfer is
complete and
effective; back
foot finishes up;
body is in the
“reverse C”
position.
Addresses the ball
correctly; back
swing is
consistently even;
club accelerates
resulting in
consistent
accuracy
Grip and stance
are excellent; back
swing is straight;
putter face is
always square
resulting in a very
smooth motion
and regular
accuracy

Grade

<5

Swing:
Preparation
Phase

Chipping

Level 1

5-6
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7-8

9 – 10

Grade 11/12 Handball
Introduction:
Handball is an excellent learning activity for grade 11/12. As Christian
educators, it is important for us to prepare our students for a life of physical
health and wellness by introducing them to a variety of activities that they can
participate in beyond the classroom. Team sports also help to educate
students in sportsmanship, competition, and Christian behavior on and off of
the field of play. Although Handball is not as popular as other ‘core’ sports in
North America, it is still an excellent example of a team sport and a facepaced, exciting game to learn and to play. This unit emphasizes refining skills
and tactics, applying rules, and developing a student’s ability to apply team
concepts and strategies to the game of Handball.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:








Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
Understand how one’s body is created and is to be maintained.
Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
Be exposed to a variety of activities to encourage fitness for life.
Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
Understand how to make decisions consistent with the goals of Christian life.
Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Handball is an aerobic
activity that can be used to
develop a personal functional
level of physical fitness.
2. Individual and team skills
should be applied to the
game of handball.
3. The skill components of
handball should be analyzed.
4. Regular, intense participation
is important. Taking the time
to plan encourages a safe
environment.
5. Demonstrating Christian
attitude and character while
participating in basketball is
God-glorifying.

Essential Questions
1. How can I develop and
maintain a personal
functional level of physical
fitness?
2. How can efficient and
effective movement skills
and concepts be
demonstrated and analyzed
in a variety of game
situations?
3. To what extent is regular,
intense participation
important? How does
planning affect the safety of
the learning environment?
4. How can I develop Christian
attitudes and behaviours
that glorify God and show
respect for other
participants?

Key Knowledge and Skills
Knowledge: Students will know:
 The basic and specialized
positions in handball
o Goalie
o Wing
o Back
o Center pivot
 Handball defensive &
offensive formations
o Zone defense
o Zone offense
 The importance of quick
transition
 How to honour God in play

Skills: Students will be able to:
 Play more than one position.
 Play these positions within
more than one system.
 Read the cues in game
situations and make
appropriate choices
 React and respond
appropriately to
unpredictable game
situations
 Recover in between play
phases
 Be a competent part of the
officiating team.
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Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods to
assess physical activity. These methods should be both formative and
summative in nature.
Examples of assessment could include:






Reflecting on fair play (Teacher & Student Journal Entries)
Evaluate team strategies (Checklists or Rubrics)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.

114

Stage 3: Teaching and Learning Activities

Instructional Time: 6-9 hours














Introduce the senior expectations for Handball. H, O
o video clips
 http://www.youtube.com/watch?v=q6RcTHNlxto
 http://www.youtube.com/watch?v=Ym85m8skU4Q
o handout
Begin every class with a sport specific warm-up that is student or teacher
led. W, E-1
Use a handout, a video, and/or an on court demonstration to introduce
offensive and defensive strategies W, E-1
o Zone offense
o Zone defense
Allow ample time for questions and discussion. R
Organize a variety of drills/warm-up activities that provide students with
an opportunity to refine individual skills. T, R
o Pass & Catch: Bounce, overhand, underhand
o Dribble: speed, dribble tag
o Shooting/Scoring: hit a target (on the wall or in the net); shoot on
a goalie from the crease line, 1-3m behind the line, jump
shooting, running jump shooting
Organize game activities that provide students with an opportunity to
refine individual skills and implement newly acquired knowledge of team
formations and strategies. E-1, R
o 1-on-1; 1-on-2; 2-on-2; 2-on-3 etc.
o Give-and-go with the wings & backs; center pivot & backs
o Half-court game simulations
Provide students with opportunities to be part of the officiating team. E1, R
Provide regular, meaningful, and specific feedback while the students
are engaged in a variety of game situations. T
Assess student learning through the following: E-2
o Daily Participation
o Demonstration of Skills & strategies
o Demonstration of Christian Values, Personal/Social Responsibility
o Demonstration of sport specific fitness
o Written Test
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target























Date: _________________

5

4

3

2

1

Exceptional

Very Good

Good

Satisfactory

Unsatisfactory

Attitude
Willing to listen and cooperate
Address others in a pleasant respectful
manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and facilities
Participation
Full participation, gets a good workout
Quality effort. Committed to improving
personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of all
Include all and be willing to play with
others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities

116

WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Sport Specific
Fitness

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the sport
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the sport
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Summative Rubric – Invasive/Territorial (Handball)
Developing

Acquired

Read: Tactical
Awareness—Player
decision making—on the
ball

Grade

With prompts, the player can
make the appropriate choice
(shoot, pass, or dribble) about
what to do with the ball but
does not relocate within the
playing area

Emerging

The player occasionally makes
the appropriate choice (shoot,
pass, or dribble) about what to
do with the ball but remains
relatively in the same position
within the playing area

The player reads cues in the game
situation (opponent’s positioning,
skill weakness, lack of movement)
to anticipate what to do with the
ball and then adjusts within the
playing area based on the
placement of the ball to provide
additional support

React: Adjust-Movement of performer,
offensively or
defensively, as required
by the flow of the
game—off the ball

As object/performer enters
players’ area, the player is
unable to adjust to the position
of the ball/performer allowing
them to successfully complete
the play phase

As the ball/performer enters
players’ area, the player needs
prompting to move to adjust to
the position of the
ball/performer

Respond: Guard and
Cover—Appropriate
guarding of an opponent
who may or may not
have the ball and/or
provides defensive help
to a teammate making a
play on the ball

The player is unable to react
towards the ball/performer
with the appropriate
movement (forwards,
backwards and lateral
movement to maintain
position; focus on core) to
make a play on the opponent
and/or is unable to provide
defensive help to a teammate
making a play on the ball

Recover: Base—
Appropriate return of
player to a home or
recovery position
between play phases

The player inconsistently
returns to a home or recovery
position to set-up for the next
READ phase

The player reacts towards the
ball/performer with the
appropriate movement
(forwards, backwards and
lateral movement to maintain
position; focus on core) to
make a play on the opponent
occasionally making it difficult
to send, retain, project, or
receive the ball and/or with
prompts, is able to provide
defensive help to a teammate
making a play on the ball
With prompts, the player
makes an appropriate return to
a home or recovery position to
set-up for the next READ phase

The player consistently makes the
appropriate choice (shoot, pass, or
dribble) about what to do with the ball
and then relocates within the playing
area based on the placement of the
ball to provide additional support
(available to receive a pass, supporting
attack, covering opponent, covering
space vacated by defense)
As ball/performer enters players’ area,
the player moves to adjust to the
position of the ball/performer and is
able to execute the appropriate on/offthe-ball skill (available to receive a
pass, supporting attack, covering
opponent, covering space vacated by
defense, playing the weak-side)
The player consistently reacts towards
the ball/performer with the
appropriate movement (forwards,
backwards and lateral movement to
maintain position; focus on core) to
successfully make a play on the
opponent making it difficult to send,
retain, project, or receive the ball
and/or is able to provide defensive
help to a teammate making a play on
the ball and/or prevent scoring

The player consistently makes an
appropriate return to a home or
recovery position to set-up for the next
READ phase

The player reads cues in the flow of
the game and independently
returns to a home or recovery
position to set-up for the next READ
phase and provides prompts for
teammates to return or transitions
from defense to offence or vice
versa
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Accomplished

As the ball enters players’ area, the
player reads cues in the game
situation and adjusts to execute the
appropriate on-the-ball skill

The player anticipates the location
of the ball/performer to
successfully make a play on the ball
making it difficult for the opponent
to send, retain, or project the ball
and/or provides prompts for
defensive support to teammates

Grade 11/12 Lacrosse
Introduction:
Lacrosse is an excellent learning activity for grade 11/12. As Christian
educators, it is important for us to prepare our students for a life of physical
health and wellness by introducing them to a variety of activities that they can
participate in beyond the classroom. Lacrosse is the official national summer
sport in Canada, and as such is an integral part of Canadian culture.
Team sports also help to educate students in sportsmanship, competition, and
Christian behavior on and off of the field of play. This unit emphasizes refining
skills and tactics, applying rules, and developing a student’s ability to apply
team concepts and strategies to the game of lacrosse.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:








Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
Understand how one’s body is created and is to be maintained.
Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
Be exposed to a variety of activities to encourage fitness for life.
Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
Understand how to make decisions consistent with the goals of Christian life.
Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Lacrosse is an appropriate
community-based recreational
opportunity that can be used to
develop a personal functional
level of physical fitness.
2. Individual and team skills should
be applied to the game of
lacrosse.
3. The skill components of lacrosse
should be analyzed.
4. Regular, intense participation is
important. Taking the time to
plan encourages a safe
environment.
5. Demonstrating Christian attitude
and character while
participating in lacrosse is Godglorifying.

Essential Questions

1. How can I develop and

maintain a personal functional
level of physical fitness?
2. How can efficient and
effective movement skills and
concepts be demonstrated
and analyzed in a variety of
game situations?
3. To what extent is regular,
intense participation
important? How does planning
affect the safety of the learning
environment?
4. How can I develop Christian
attitudes and behaviours that
glorify God and show respect
for other participants?

Key Knowledge and Skills
Knowledge: Students will know:
 Basic lacrosse rules
 Positions on the court
o Point (1)
o Right Crease (2)
o Left Crease (3)
o Right/Left Corner or Shooter
(4), (5)
 Skills
o Retrieving
 Scoop
o Carrying
 Cradling
 Dodging
o Passing
 Lob, bounce, over
the shoulder
o Shooting
 Overhand, sidearm,
bounce
 Offensive strategy
o Give and go
o Fast break
 Defensive strategy
o Screens
o Double teams
 How to honour God in play

Skills: Students will be able to:
 Play any position on the court.
 Develop and refine skills and
strategies
 Read the cues in game situations and
make appropriate choices
 React and respond appropriately to
unpredictable game situations
 Recover in between play phases
 Be a competent part of the officiating
team.
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Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods
to assess physical activity. These methods should be both formative and
summative in nature.
Examples of assessment could include:






Reflecting on fair play (Teacher & Student Journal Entries)
Evaluate team strategies (Checklists or Rubrics)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.
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Stage 3: Teaching and Learning Activities
Instructional Time: 6-12 hours














Introduce the senior expectations for Lacrosse. H, O
o video clips
o handout
Begin every class with a sport specific warm-up that is student led. W, E-1
Use a handout, a video, and/or an on court demonstration to introduce offensive
and defensive strategies W, E-1
o Give and go
o Fast break
o Screens
o Double teams
Allow ample time for questions and discussion. R
Organize a variety of drills/warm-up activities that provide students with an
opportunity to refine individual skills. T, R
o Single line continuous weave
 Last person in line weaves through the team while cradling the ball
o The diamond pass
 Place a cone in the middle of 4 players who form a diamond; after
each pass, players v-cut to the cone and back
o Bowling
 Two lines; coach in the middle rolls ball out at midway point; first
players in each line compete to scoop up the ball first
Organize game activities that provide students with an opportunity to refine
individual skills and implement newly acquired knowledge of team formations and
strategies. E-1, R
o 11 on 11 lacrosse
o 5 on 5 lacrosse (standard numbers)
o 4 on 4 lacrosse (more open space for novices)
 This will vary according to class size
Provide students with opportunities to be part of the officiating team. E-1, R
Provide regular, meaningful, and specific feedback while the students are
engaged in a variety of game situations. T
Assess student learning through the following: E-2
o Daily Participation
o Demonstration of Skills & strategies
o Demonstration of Christian Values, Personal/Social Responsibility
o Demonstration of sport specific fitness
o Written Test
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Participation Evaluation Observation Rubric
Student: ______________________________
5
Exceptional
























Attitude
Willing to listen and cooperate
Address others in a pleasant
respectful manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and
facilities
Participation
Full participation, gets a good
workout
Quality effort. Committed to
improving personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of
all
Include all and be willing to play
with others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a
situation
Leads a group in warmup/activities
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4
Very Good

Date: _________________
3
Good

2
Satisfactory

1
Unsatisfactory
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WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values

Christian Values

Sport Specific
Fitness

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the sport
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the sport
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Emerging
With prompts, the
player can make the
appropriate choice
(scoop, carry, pass,
shoot) about what to
do with the ball but
does not relocate
within the playing area

Developing
The player occasionally
makes the appropriate
choice (scoop, carry,
pass, shoot) about what
to do with the ball but
remains relatively in the
same position within
the playing area

React: Adjust-Movement of
performer,
offensively or
defensively, as
required by the
flow of the
game—off the
ball

As the ball/performer
enters players’ area,
the player is unable to
adjust to the position of
the ball/performer
allowing them to
successfully complete
the play phase

As the ball/performer
enters players’ area,
the player needs
prompting to move to
adjust to the position of
the ball/ performer

Respond: Guard
and Cover—
Appropriate
guarding of an
opponent who
may or may not
have the ball
and/or provides
defensive help to
a teammate
making a play on
the ball

The player is unable to
react towards the ball
/performer with the
appropriate movement
(stick check; forwards,
backwards and lateral
movement to maintain
position; focus on core)
to make a play on the
opponent and/or is
unable to provide
defensive help to a
teammate making a
play on the ball

Recover: Base—
Appropriate
return of player to
a home or
recovery position
between play
phases

The player
inconsistently returns
to a home or recovery
position to set-up for
the next READ phase

The player reacts
towards the ball
/performer with the
appropriate movement
( stick check; forwards,
backwards and lateral
movement to maintain
position; focus on core)
to make a play on the
opponent occasionally
making it difficult to
send, retain, project, or
receive the ball and/or
with prompts, is able to
provide defensive help
to a teammate making
a play on the ball
With prompts, the
player makes an
appropriate return to a
home or recovery
position to set-up for
the next READ phase

Read: Tactical
Awareness—
Player decision
making—on the
ball
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Acquired
The player consistently
makes the appropriate
choice (scoop, carry, pass,
shoot) about what to do
with the ball and then
relocates within the playing
area based on the
placement of the ball to
provide additional support
(available to receive a pass,
supporting attack, covering
opponent, covering space
vacated by defense)
As the ball/performer
enters players’ area, the
player moves to adjust to
the position of the
ball/performer and is able
to execute the appropriate
on/off-the-ball skill
(available to receive a pass,
supporting attack, covering
opponent, covering space
vacated by defense)
The player consistently
reacts towards the ball
/performer with the
appropriate movement (
stick check; forwards,
backwards and lateral
movement to maintain
position; focus on core) to
successfully make a play on
the opponent making it
difficult to send, retain,
project, or receive the ball
and/or is able to provide
defensive help to a
teammate making a play on
the ball and/or prevent
scoring
The player consistently
makes an appropriate
return to a home or
recovery position to set-up
for the next READ phase

Accomplished
The player reads cues in
the game situation
(opponent’s positioning,
skill weakness, lack of
movement) to anticipate
what to do with the ball
and then adjusts within
the playing area based on
the placement of the ball
to provide additional
support

As the ball enters players’
area, the player reads
cues in the game
situation and adjusts to
execute the appropriate
on-the-ball skill

The player anticipates the
location of the ball
/performer to
successfully make a play
on the object making it
difficult for the opponent
to send, retain, or project
the ball and/or provides
prompts for defensive
support to teammates

The player reads cues in
the flow of the game and
independently returns to
a home or recovery
position to set-up for the
next READ phase and
provides prompts for
teammates to return or
transitions from defense
to offence or vice versa

QUESTIONS FOR P.E. JOURNAL
*** Assignment Expectations:
 350 – 450 words (aim for ~400 words)
 Typed, double-spaced, a simple font (Calibri, Times New Roman, etc.) and
size 11 or 12
 Some of these questions could probably be answered in a couple of
sentences, if you really wanted to. The point of this assignment is to get into
specifics; show me that you’ve put some thought into it by fleshing out the
basics of your answer.
Due September 30th (Term 1)
Some people only think of team sports when they think of sports. What are your
favorite individual sports?
Pick one that you have participated in for a time and write about how you first
started participating in that sport. If you haven’t participated in any individual
sports, research an individual sport that interests you and brainstorm about how
you might possibly get involved with that sport.
Due October 31st (Term 1)
List and describe – in your own words – the five components of physical fitness
(these can be easily found through a “Google” search).
Is there one aspect of physical fitness in which you feel especially good about
yourself? Explain.
Is there one aspect of physical fitness in which you feel that you can be better?
Explain.
Due November 30th (Term 2)
What does it look like to be a Christian athlete? In other words, how is a Christian
who plays sports different than a non-Christian who plays sports?
(Related) Is it possible to be both competitive and humble at the same
time? How so? In your answer, refer to a minimum of two Bible passages, and
explain how they are related to your comments on the topic.
Due December 20th (Term 2)
It often seems easier to tear others down than build them up. What are some
ways you currently encourage your classmates and teacher in their roles as
teammates and coach? If you don’t, what are some ways that you can begin
doing this?

129

Due January 31st (Term 3)
Consider the advantages and disadvantages of having co-ed P.E. classes versus
boys-only and girls-only P.E. classes. What would you rather have?
Also, reflect on the advantages and disadvantages of a school offering
different P.E. courses based on the different needs and desires of the students.
(Ex. 1: Giving the students an option between a course focused on Team Sports
and a course focused on Health and Exercise)
(Ex 2: Offering one course that the more athletically-minded people gravitate
towards and another course for the people who traditionally may not like being
in the same class as the “athletes”)
What would you rather have?
Due February 28th (Term 3)
Compile a list of things that "stress you out". Next, write at least one thing that
you can do to alleviate or lighten the stress. Make sure that the ideas that you
are writing down are specific and realistic. In the future, when you realize that
you are heading into a stressful situation, try using these as part of your plan to
reduce stress in your life.
Due April 30th (Term 4)
Body Mass Index (BMI) is a useful measure of overweight and obesity. Go to the
following link and calculate your BMI
http://www.nhlbi.nih.gov/guidelines/obesity/BMI/bmicalc.htm
How is your BMI calculated?
What are some limitations of the usefulness of BMI?
Obesity can be defined as having a BMI over 30. Answer these questions
according to the World Health Organization (WHO)
http://www.who.int/topics/obesity/en/. Approximately how many people die
each year around the world due to obesity?
What percentage of the world’s population lives in countries where more
people die from obesity than starvation?
Due May 31st (Term 4)
Write a reflective essay in answer to the following questions/considerations:
 From your perspective, what were some of the strengths of the P.E. 11/12
course experience this year? What could be improved upon in the way the
course is structured?
 Evaluate yourself as a P.E. student this year. What strengths did you display?
What are some areas that could be improved upon?
 Please comment on the strong points of the teacher this year in your mind, as
well as areas in which you think he could improve.
When writing your response, please be as specific as you can be.
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Grade 11/12 Rock Climbing
Introduction:
Rock climbing is an excellent learning activity for Grade 11/12. As Christian
educators, it is important for us to prepare our students for a life of physical
health and wellness by introducing them to a variety of activities that they
can participate in beyond the classroom.
This short unit is designed to introduce students to the fundamental
techniques of bouldering and indoor/outdoor rock climbing. Students will be
taught the proper set-up and safety protocol for “top roping” as well as learn
proper equipment use, rope skills, secure set-up, and belaying procedures.
Climbing provides the development of self-confidence, body awareness,
balance, coordination, strength, and the overall level of wellness. More
importantly, climbing provides the opportunity to develop assertive
leadership skills through the group dynamic. The challenges of this unit will
focus on the cooperative and problem solving elements found in rock
climbing, which provides transference to anticipated real-life team
challenges in life post high school. This unit is great for students who are
willing to approach fears and go beyond their comfort zone in a quest to
grow individually.
As part of the alternative environment aspect of the Physical Education
curriculum, this unit takes place off campus at a specialized location (i.e. a
rock-climbing gym). Due to this location, the unit is usually taught by an
outside instructor who specializes in rock climbing. As such, the teacher’s
work while the actual climbing is taking place is more limited to assessment,
supervision, and interaction with students.
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Stage 1: Desired Results

Established Goals
Students of Physical Education are to:
 Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
 Understand how one’s body is created and is to be maintained.
 Develop an understanding of God’s call on them to value and care for
their bodies so they can serve God and others, and to value and care for
the creation in which they live.
 Be exposed to a variety of activities to encourage fitness for life.
 Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
 Understand how to make decisions consistent with the goals of Christian life.
 Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Key Knowledge and Skills
Knowledge:
Students will know:
 The proper safety procedures
that need to be followed in
order to climb safely
 Proper belaying procedure to
be implemented while “top
rope climbing”
 How to evaluate a rock wall in
order to determine a strategy
for climbing
o Footholds
o Hand Grabs
 How to accurately gauge
“risk vs. reward” when
contemplating climbing
moves

Understandings
Students will understand that:
1. Rock climbing is an appropriate
community-based recreational
opportunity that can be used to
develop a personal functional
level of physical fitness.
2. Safety is paramount to having
fun in any rock climbing arena.
3. There are various types of
climbing depending on goals
and interests.
4. The skill components of curling
should be explored, developed,
analyzed, and applied.
5. Persistence, perseverance, and
mastery of fear have positive
transferability for life.
6. Demonstrating Christian attitude
and character while rock
climbing is God-glorifying.

Skills:
Students will be able to:
 Communicate effectively and
appropriately with fellow
climbers – when climbing and
when on the ground
 Apply their knowledge of
climbing strategies
 Safely and effectively belay
for fellow climbers
 More accurately evaluate the
extent of their own abilities
and limits while climbing

Essential Questions

1. How can I develop and

maintain a personal functional
level of physical fitness?
2. How can efficient and
effective movement skills and
concepts be demonstrated
and analyzed in a variety of
climbing situations?
3. To what extent is regular,
intense participation
important? How does planning
affect the safety of the learning
environment?
4. How can I develop Christian
attitudes and behaviours that
glorify God and show respect
for fellow climbers?
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Stage 2: Assessment Evidence

As assessment will vary by local setting, there are a number of methods to assess
physical activity. These methods should be both formative and summative in
nature.
Examples of assessment could include:
 Reflect on respectful activity-specific behaviours (Teacher & Student
Journal Entries)
 Evaluate individual skill development (Checklists or Rubrics)
 Knowledge of Equipment/Procedures /Skills/Strategies (Paper & Pen
Test)
 Skill performance (Teacher, Peer & Self Evaluation)
 Ongoing, specific feedback should be given by the teacher
regarding:
o Skills
o Participation
o Behaviour
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Stage 3: Teaching and Learning Activities
Instructional Time: May vary – will want to spend a minimum of three classes on
this












Introduction to rock climbing
o Video and/or live demonstration of skilled climbing H
o Discuss the challenges and benefits of climbing W
o Discuss the different environments in which climbing can take
place E-1
Safety Procedures E-1, O
o Under the guidance of a specialized instructor, students will be
taught:
 How to be aware of other climbers
 How to work with other climbers cooperatively in a team
setting in order to problem solve together
 Belaying
Exploration of Top Rope Climbing R, E-1, T, E-2
o Time needs to be spent allowing students to get a feel for
climbing
o Self-evaluation of strengths and weaknesses
o Self and peer evaluation of different methods/holds/moves
Rock Climbing Moves Glossary R, O, E-1
o Review in class
o Discussion as needed
o Implementation in climbing environment
Bouldering and Climbing Games T, R, E-2,
o Various climbing games:
 Competitive
 On your own, Partners, Teams
Throughout the Unit
o Provide regular, meaningful, and specific feedback while the
students are engaged in a variety of climbing situations. R, T
o Assess student learning through the following: E-2
 Daily participation
 Demonstration of Christian values, personal/social
responsibility
 Demonstration of activity specific fitness
 Acquisition of individual climbing skills
 Demonstration of leadership skills during team situations
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Rock Climbing Moves Glossary
Upper Body
Bump
To use an intermediate handhold to shift to a higher hold without changing the body
position
Campus
To climb using only the arms
A method of training grip, contact, and upper body strength
Crimp
A grip in which the first knuckle is extended, allowing the fingertips to rest on a small
ledge while the second knuckle is flexed
Gaston
Grip a handhold that is above and to the side of the body with the hand in a thumb down
position
This is a potentially dangerous body position because of the stress placed on the rotator
cuff of the shoulder.
Lock Off
Grip a single handhold with enough strength to allow the other hand to shift to a new
handhold
Latch
Successfully grip a hold, a skill that is dependent on contact strength, accuracy, and
timing
Slap
To touch a handhold but fail to latch it
Match
Bring both hands to the same handhold
Side Pull
A hold that is oriented to the side of the body and cannot be pulled in a downward
direction
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Cross-Over
Bring one arm across the other as you reach for a new hold
Undercling
A hold which is oriented in a downward direction
Opposition can be created by pulling upward and maintaining body tension through the
feet

Lower Body
Backstep
Placing a foot behind the body with the foot on its outside edge, allowing the hip to roll
inward, closer to the wall
Drop Knee
Similar to the backstep, but the knee is rotated inside and downward allowing the foot to
push sideways or toe hook on a hold that is too high to backstep
Flag
An extended leg that counterbalances the body and prevents the center of mass from
barn dooring
Hand-Foot Match
To place a foot on the same hold as a hand
Heel Hook
Rest the heel on a hold, thereby taking some weight off of the arms, usually employed
on steep or overhanging terrain
Knee Bar
A resting position achieved by jamming the top of the knee and a foot between two
holds
Frog Step
A frontal body position in which both legs are extended simultaneously to reach higher
handholds
Rock On
To shift body weight from one foot to the other
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High Step
Lift up a leg to reach a high foot hold
Step-Through
To step sideways in front of the leg that you are standing, usually in a traverse
Swap Feet
To exchange feet on the same hold
Smear
Placing the foot directly on the rock where there are no obvious holds and gaining
purchase solely from the friction between the shoe and rock (no pun intended).

Full Body
Barn Door
The tendency of the body to swing outward away from the wall on steep terrain when
the center of gravity is not centered between points of contact
Dyno
A dynamic movement to reach a distant hold where momentum is required to propel the
body
Hip Roll
Rotating the hips from a frontal position to face sideways, bringing the hip closer to the
wall.
Lay Back
To support the body by creating opposition between pulling arms and pushing feet
Mantle
A hand-foot match in which the body rocks on to a ledge, similar to the motion you
would use to get out of a swimming pool
Turnout
To extend the hips and draw the body closer to the rock in a frontal position
Twist Lock
A transitional movement in which the body is twisted towards the hold being locked off,
allowing the locking off arm to straighten and bringing the reaching shoulder higher and
closer to the wall extending its reach
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Stem
To support the body using opposition created by pressing the hands and/or feet outward
in opposite directions

Talking About the Route or the Rock
Arete
A protruding corner of rock
Big Wall
A multi-pitch climb that typically takes more than a day to complete
Chimney
A crack wide enough to fit your entire body in
Crux
The hardest move on a route
Dihedral
An inside corner formed by two intersecting rock faces
Features
The unique features of the rock that allow climbing (i.e. holds, cracks, etc.)
At indoor gyms, people refer to features as the permanent textures or holds in the wall
itself as opposed to holds which are bolted on and can be moved around the create
routes and boulder problems
Mono
A small pocket that will fit only one finger
Nubbins
Small holds that may make decent footholds, but are often too small to use as
handholds
Off-Width
An awkward sized crack that is too big for decent hand and foot jams, but too small for
your entire body
Sloper
A hold without a definite ledge, typically requiring an open grip and subtle shifts in hand
and/or body position to achieve maximum friction
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BOULDERING GAMES
Pointer Finger: The person designated as the pointer will use a stick, pole, or laser to point
out the next hold. The climber begins climbing. The pointer indicates the next hold. The next
hold is tapped just ahead of the person climbing. A good pointer makes it challenging but not
beyond the climber's ability. The game ends when the climber falls. The climber and pointer
then switch positions. This develops visual ability while climbing.
Darth Vader: Two or more climbers attempt to boulder across the wall with no use of the
right or left arm. This will greatly improve center of gravity awareness and overall climbing
technique.
Taps: Working in pairs or more, one person chooses a hold for both hands and one foot. With
the other foot see how many holds he or she can touch while partner counts. You are not
allowed to move the other foot or hands. Then swap places using the same holds; the person
that touches the most wins. This is all about flexibility and realizing where and how far they
can reach.
Wall Tag: Several climbers on a bouldering wall play tag. A person is designated as "it" and
tries to climb to another person and touch them. The person being "tagged" then must tag
someone else, excluding the person who just tagged them. The previous “it” climber earns a
rest and can climb down until the next person is tagged. This greatly improves endurance and
stamina.
Laps: Each climber boulders/traverses across the wall in attempt to complete as many laps as
possible without resting. A “lap” is considered to be from one end of the wall to the other. The
most laps wins. As many climbers as wanted can be included.
Around the Clock: One person is on the wall in a static position. The other partner has to try
to climb around them in circles. Count how many revolutions can be made. Take turns.
Musical Wall: It is very similar to musical chairs. The climbers start behind a designated line
facing the wall. When music stops or teacher shouts "Climb Away", climbers must get onto the
wall as quickly as they can. The last person on the wall is the loser. The loser is out of the game
and must do other forms of exercise while waiting for game to end.
Velcro: Climbers start in a circle in the middle of the floor. When teacher shouts “Velcro”, all
climbers must get onto the wall as quickly as they can. The last person on the wall is the
winner. Climbers can reposition themselves but cannot touch any other climbers. Pushups will
be given to all climbers except the winner. First one off the wall gets the highest # of push-ups.
Example: 25. The next one gets 24, and so on.
Pirates of the Carabiner: Boulder the wall while bludgeoning each other with foam swords.
Last one to fall wins and push-ups are awarded to those who are foolish enough to drop their
swords.
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Over-Under: Climbers simply traverse the wall from the right and left. Climbers must pass
each other in a safe manner. No feet above bouldering line, or finger pushups are assigned.

Relay Race: Divide the class into two groups. Each group gets colored pinnies. Each group
will get planning time to decide on climbing order. Half of each team will be on the right of the
wall and half on the left. This is a bouldering race across the wall. The 2nd climber cannot go
until the 1st climber has finished the course by touching the end of the wall and then jumps to
the ground and tags 2nd climber. The first team to have all climbers complete the course wins.
Twister: Lay out a section of the wall just like a play field for the game "Twister" (TM). It
has the same rules as normal twister. This improves endurance, balance, and movement
awareness.

CLIMBING GAMES
See & Hear No Evil: Climber climbs with a blind fold by feeling with hands and feet on the
wall and no communication with belayer or others on the ground. Competitively partners or
groups can challenge each other to see who can get the furthest without falling. This improves
sensory awareness.
One Blind Mouse: Climber climbs with a blind fold by feeling with hands and feet on the
wall WITH communication with belayer or others on the ground. This improves sensory
awareness.
Blind Leading the Blind: Climber climbs with a blind fold by feeling with hands and feet
on the wall, and the belayer is also blindfolded. This improves sensory awareness for both
climber and belayer.
On The Up and Up: Pick a route you know you can do on the wall. When you reach the top
get lowered by your belayer and continue to climb. Climb up as many times as you can until
complete exhaustion.
Up Downs: Pick a route you know you can do on the wall. When you reach the begin climbing
down the wall. Continue climbing up and down as many times as you can until complete
exhaustion.
Off to the Races: Climber race to the top of the wall. The top is designated as the Bell
being tapped out. Choose comparative routes based on climbing ability.
Simon Says: You can play this with 1 - 6 climbers. There is a leader (Simon); this leader
gives the group 15 seconds to get off the ground and stay there. After that time, the leader calls
out various commands: "Simon says... move your left foot," for example, and everyone must
move the nominated limb to a new hold unless the command is not prefixed with "Simon
says". Players are out if they fall off or do not obey the commands.
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C-L-I-M-B: Works with two or more people and is basically the same as the basketball version
of “HORSE”. The first climber chooses a point to begin and a point to end and details any
allowed or disallowed moves. If the first climber doesn't complete the problem, then it goes to
the second person and so on. If the first climber then completes the route, the rest of the players
must also complete it. If climbers do not complete the route he or she gets a letter for failure.
Training Value: strength, balance, route planning.
Horizontal Dyno Saurus: Use a designated large hand hold to match and one large hold
higher above the handhold(s) to Dyno for. Each person takes turns "dynoing" to the hold. This
improves dynamic climbing.
Vertical Dyno Saurus: Use a designated large hand hold to match and one large hold to
the right or left of the handhold(s) to Dyno for. Each person takes turns "dynoing" to the
hold. This improves dynamic climbing.
Addition: Two climbers with similar ability play the game. Begin by agreeing on the first
sequence of three moves. The first climber gets on the wall and climbs or traverses this
sequence of moves. When the first climber finishes, he/she adds one more move. The moves
can be marked by chalk, tape or memorized. Each time a climber completes the sequence
he/she adds on another move. Continue to repeat this pattern until exhaustion. This is good for
endurance and memorizing sequences.
Subtraction: Choose a route to climb or boulder. Each climber attempts the route. Then take
away the use of one hold. If the next climber cannot climb/traverse it without falling they are
eliminated. The turn is passed to the next person. If no one can do, it the original climber
must prove it can be done. If he cannot do the move, the mark is put back on.
Wimbledon: Climber holds a tennis ball in one hand and then climbs the route. This can be
run either as a skill developer on its own or as a competition. NOTE: some people will try and
use finger tips to cheat and makes one prone to finger tweaks. Training Value: Improves
footwork and finger strength.
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target

























5
Exceptional

Attitude
Willing to listen and cooperate
Address others in a pleasant
respectful manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and
facilities
Participation
Full participation, gets a good
workout
Quality effort. Committed to
improving personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of
all
Include all and be willing to play
with others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a
situation
Leads a group in warmup/activities
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4
Very Good

Date: _________________
3
Good

2
Satisfactory

1
Unsatisfactory

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Activity Specific
Fitness

Personal & Social
Responsibility

Score

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the activity
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the activity
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the activity
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the activity
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Grade 11/12 Soccer
Introduction:
Soccer is an excellent learning activity for grade 11/12. Soccer continues to be
a popular physical sport that many people within our Christian communities
participate in and enjoy. As Christian educators, it is important for us to
prepare our students for a life of physical health and wellness by introducing
them to a variety of activities that they can participate in beyond the
classroom. Team sports also help to educate students in sportsmanship,
competition, and Christian behavior on and off of the field of play. This Unit
emphasizes refining skills and tactics, applying rules, and developing a
student’s ability to apply team concepts and strategies to the game of soccer.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:








Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
Understand how one’s body is created and is to be maintained.
Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
Be exposed to a variety of activities to encourage fitness for life.
Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
Understand how to make decisions consistent with the goals of Christian life.
Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Soccer is an appropriate
community-based
recreational opportunity that
can be used to develop a
personal functional level of
physical fitness.
2. Individual and team skills
should be applied to the
game of soccer.
3. The skill components of
soccer should be analyzed.
4. Regular, intense participation
is important. Taking the time
to plan encourages a safe
environment.
5. Demonstrating Christian
attitude and character while
participating in soccer is Godglorifying.

Essential Questions
1. How can I develop and
maintain a personal
functional level of physical
fitness?
2. How can efficient and
effective movement skills
and concepts be
demonstrated and analyzed
in a variety of game
situations?
3. To what extent is regular,
intense participation
important? How does
planning affect the safety of
the learning environment?
4. How can I develop Christian
attitudes and behaviours
that glorify God and show
respect for other
participants?

Key Knowledge and Skills
Knowledge: Students will know:
 The basic and specialized
positions in soccer
o Sweeper
o Stopper
 Soccer formations
o 4-4-2
o 3-4-3
o Other
 Diagonal System of Control
 How to honour God in play

Skills: Students will be able to:
 Play any position on the field.
 Play these positions within
more than one system.
 Read the cues in game
situations and make
appropriate choices
 React and respond
appropriately to
unpredictable game
situations
 Recover in between play
phases
 Be a competent part of the
officiating team.
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Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods to
assess physical activity. These methods should be both formative and
summative in nature.
Examples of assessment could include:






Reflecting on fair play (Teacher & Student Journal Entries)
Evaluate team strategies (Checklists or Rubrics)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.
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Stage 3: Teaching and Learning Activities
Instructional Time: 12 hours














Introduce the senior expectations for Soccer. H, O
o video clips
o handout
Begin every class with a sport specific warm-up that is student or
teacher led. W, E-1
Use a handout, a video, and/or an on field demonstration to
introduce offensive and defensive strategies and team formations W,
E-1
o Offside
o 3-on-2; 4-on-3
o set plays off of free/corner kicks
o 4-4-2; 3-4-3
Allow ample time for questions and discussion. R
Organize a variety of drills/warm-up activities that provide students
with an opportunity to refine individual skills. T, R
o 5 v 2 passing circles; dribble relays;
o Penalty kicks; one-touch/two-touch pass and shoot
Organize game activities that provide students with an opportunity to
refine individual skills and implement newly acquired knowledge of
team formations and strategies. E-1, R
o World cup; 3-on-2; half field game simulations
o Corner/free kick simulations & set plays
Provide students with opportunities to be part of the officiating team.
E-1, R
Provide regular, meaningful, and specific feedback while the
students are engaged in a variety of game situations. T
Assess student learning through the following: E-2
o Daily Participation
o Demonstration of Skills & strategies
o Demonstration of Christian Values, Personal/Social
Responsibility
o Demonstration of sport specific fitness
o Written Test

148

Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target

























5
Exceptional

Attitude
Willing to listen and cooperate
Address others in a pleasant
respectful manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and
facilities
Participation
Full participation, gets a good
workout
Quality effort. Committed to
improving personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of
all
Include all and be willing to play
with others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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4
Very Good

Date: _________________
3
Good

2
Satisfactory

1
Unsatisfactory

WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during assignment
by leading and providing
instruction and feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost Always

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Sport Specific
Fitness

Personal & Social
Responsibility

Score

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the sport
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the sport
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Summative Rubric – Invasive/Territorial (Soccer)
Grade
Read: Tactical
Awareness—Player
decision making—on the
ball

Emerging
With prompts, the player can
make the appropriate choice
(head, trap, shoot, pass, or
dribble) about what to do with
the ball but does not relocate
within the playing area

Developing
The player occasionally makes
the appropriate choice (head,
trap, shoot, pass, or dribble)
about what to do with the ball
but remains relatively in the
same position within the
playing area

React: Adjust-Movement of performer,
offensively or
defensively, as required
by the flow of the
game—off the ball

As object/performer enters
players’ area, the player is
unable to adjust to the position
of the object/performer
allowing them to successfully
complete the play phase

As object/performer enters
players’ area, the player needs
prompting to move to adjust to
the position of the
object/performer

Respond: Guard and
Cover—Appropriate
guarding of an opponent
who may or may not
have the ball and/or
provides defensive help
to a teammate making a
play on the object

The player is unable to react
towards the ball /performer
with the appropriate
movement (jockeying;
forwards, backwards and
lateral movement to maintain
position; focus on core) to
make a play on the opponent
and/or is unable to provide
defensive help to a teammate
making a play on the ball

Recover: Base—
Appropriate return of
player to a home or
recovery position
between play phases

The player inconsistently
returns to a home or recovery
position to set-up for the next
READ phase

The player reacts towards the
ball /performer with the
appropriate movement
(jockeying; forwards,
backwards and lateral
movement to maintain
position; focus on core) to
make a play on the opponent
occasionally making it difficult
to send, retain, project, or
receive the ball and/or with
prompts, is able to provide
defensive help to a teammate
making a play on the ball
With prompts, the player
makes an appropriate return to
a home or recovery position to
set-up for the next READ phase
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Acquired
The player consistently makes the
appropriate choice (head, trap, shoot,
pass, or dribble) about what to do with
the ball and then relocates within the
playing area based on the placement of
the object to provide additional
support (available to receive a pass,
supporting attack, covering opponent,
covering space vacated by defense)
As object/performer enters players’
area, the player moves to adjust to the
position of the object/performer and is
able to execute the appropriate on/offthe-ball skill (available to receive a
pass, supporting attack, covering
opponent, covering space vacated by
defense, playing the offside)
The player consistently reacts towards
the ball /performer with the
appropriate movement (jockeying;
forwards, backwards and lateral
movement to maintain position; focus
on core) to successfully make a play on
the opponent making it difficult to
send, retain, project, or receive the
ball and/or is able to provide defensive
help to a teammate making a play on
the ball and/or prevent scoring

Accomplished
The player reads cues in the game
situation (opponent’s positioning,
skill weakness, lack of movement)
to anticipate what to do with the
ball and then adjusts within the
playing area based on the
placement of the object to provide
additional support

The player consistently makes an
appropriate return to a home or
recovery position to set-up for the next
READ phase

The player reads cues in the flow of
the game and independently
returns to a home or recovery
position to set-up for the next READ
phase and provides prompts for
teammates to return or transitions
from defense to offence or vice
versa

As object enters players’ area, the
player reads cues in the game
situation and adjusts to execute the
appropriate on-the-ball skill

The player anticipates the location
of the ball /performer to
successfully make a play on the
object making it difficult for the
opponent to send, retain, or project
the ball and/or provides prompts
for defensive support to teammates
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SOCCER: OFFICIATING
THE OFFICIALS AND THEIR DUTIES
The game is conducted by one referee and two linesmen.
1. The Referee:
 is the official timekeeper, for which two stop-watches are worn
 has the authority to enforce the laws of the game
 has the right to apply the advantage clause
 has the power to suspend or terminate the game due to spectator interference or bad weather
 shall caution players guilty of misconduct or unsportsmanlike behaviour (yellow card)
 should stop the game for serious injury to a player
 should allow no person other than players and linesmen to enter the field of play
 has the authority to send any player off the field that is guilty of violent conduct, serious foul
play, or the use of foul or abusive language (red card)
 will signal for the game to start after all stoppages
 becomes a part of the field of play
 will decide whether all other conditions are appropriate for play, including the ball, the field of
play, and player’s equipment
2. The Linesmen:
The linesmen wear the same uniform as the referee and each carries a red flag. Their duties are:
 to indicate when the ball is out of play
 (b) to indicate when the ball has crossed the goal line and whether a corner kick or goal kick is
to be awarded
 to indicate which side is entitled to the throw-in
 to assist the referee in carrying out the game in accordance with the laws:
 signaling when the whole of the ball is out of play
 indicating which side is entitled to the corner kick, the goal kick or the throw-in
 calling the attention of the referee to rough play or unsportsmanlike conduct
 giving an opinion on any point on which the referee may consult
 indicate offside(s)
The assistance by a linesman to the referee is best given when the linesman is neutral. In this case the
linesmen are assistant referees with the referee remaining the principal official. However, often the
linesmen are attached to the teams playing. In this situation the duties are decided by the referee and
will include only signaling when the ball is over the touch line and to indicate which side is entitled to
the throw-in.
It is important that the referee cooperates with the linesmen and informs them of their duties and
responsibilities.
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COOPERATION BETWEEN LINESMEN AND REFEREE
When play has been stopped, the linesman should assist the referee by signaling in the following
manner for the following incidents:
1. off-side

The linesmen should raise their flag at full arm’s length to indicate the
point at which a player was offside.

2. throw-in

When the ball goes out of play over the touch-line on their side of the
field, the linesmen should indicate the direction of the throw. The
linesmen should also signal if the thrower’s feet, at the moment of
release of the ball, are incorrectly placed.

3. corner & goal-kicks

When the whole of the ball goes out of play over the goal line the
linesman should indicate whether a corner kick or goal kick should be
given.

4. goal

When the referee indicates that a goal is scored the linesmen should
return quickly to their position toward the halfway line.

5. Law 12:

If the linesman senses that the referee has not seen an infringement
he or she should raise their flag high. If the referee stops play the
linesmen shall indicate the direction of the free kick (direct or
indirect) otherwise their flag is lowered.

GLOSSARY OF TERMS
1. caution

A warning given to a player by the referee. The player’s name and
number is written on a yellow card.

2. ejection
play.

The action of forcing a player to leave the game; expulsion from the field of

3. red card

can be

When two cautions have been given, a player is automatically given a
red card and ejected from the game. If the referee feels that the
infraction committed by a player is serious enough, a red card
given immediately.

4. yellow card

Indicates that a caution has been given to the player by the referee.
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THE DIAGONAL SYSTEM OF CONTROL
Although the laws of the game neither prescribe a system of field control nor contain specific instruction
on field positioning during the game, the diagonal system has received worldwide approval. This system
permits one, and sometimes two officials, to be near play, no matter where it occurs on the field. The
referee does not necessarily have to keep to one diagonal on the field at all times but the key to efficient
game control is cooperation with the linesmen.
N

C

M
REDS

D

K

Linesman 1

Linesman 2

BLUES

E

F

H

G
N

The imaginary diagonal used by the referee is the line A-B.
The opposite diagonal used by the linesmen is adjusted to the position of the referee: if the referee is
near A, linesman L2 will be at a point between M and K. When the referee is at B, linesman L1 will be
between E and F; this gives two officials control of the respective “danger zones” one at each side of the
field.
Linesman L1 adopts the Reds as his side; Linesman L2 adopts the Blues; as Red forwards move toward
Blue goal, linesman L1 keeps in line with second last Blue defender so in actual practice he will rarely get
into Red’s half of the field. Similarly linesman L2 keeps in line with second last Red defender and will
rarely get into Blue’s half.
On corner kicks or penalty kicks:
 The linesman in that half where the corner kick or penalty kick occurs positions himself at N and
the referee takes position.
The diagonal system fails if Linesman L2 gets between G and H when referee is at B, or when linesman
L1 is near C or D when the referee is at A, because these are two officials at the same place. This should
be avoided.
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P.E. 11/ 12
Soccer Test

/ 23

Name:

1. The game is conducted by

(number) officials. (1 pt)

2. List five duties exclusive to the referee (5 pts)

3. List four duties exclusive to the linesman (4 pts)
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4. Explain the “Diagonal System of Control” (5 pts)

5. Define the following terms: (8 pts)
Caution-

Ejection-

Red Card-

Yellow Card-
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Grade 11/12 Softball
Introduction:
Softball is an excellent learning activity for grades 11/12. Softball continues to
be a popular physical sport that many people within our Christian communities
participate in and enjoy. As Christian educators, it is important for us to
prepare our students for a life of physical health and wellness by introducing
them to a variety of activities that they can participate in beyond the
classroom. Team sports also help to educate students in sportsmanship,
competition, and Christian behavior on and off of the field of play. This unit
emphasizes refining skills and tactics, applying rules, and developing a
student’s ability to apply team concepts and strategies to the game of softball.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:








Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
Understand how one’s body is created and is to be maintained.
Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
Be exposed to a variety of activities to encourage fitness for life.
Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
Understand how to make decisions consistent with the goals of Christian life.
Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Softball is an appropriate
community-based recreational
opportunity that can be used to
develop a personal functional
level of physical fitness.
2. Individual and team skills should
be applied to the game of
softball.
3. The skill components of softball
should be analyzed.
4. Regular, intense participation is
important. Taking the time to
plan encourages a safe
environment.
5. Demonstrating Christian attitude
and character while
participating in softball is Godglorifying.

Key Knowledge and Skills
Knowledge: Students will know:
 The basic field positions
o Review
 Batting
o Strategic
arrangement of the
batting order
o Placing the hit
 Base running
o Sliding
 Fielding
o Tagging runners
o Bunt coverage
o Catching a fly ball:
coverage and
communication
o Cut off throws
o Rundowns
 Pitching
o Windmill
 Team Play
o Coaching the bases
 How to honour God in play

Essential Questions

1. How can I develop and

maintain a personal functional
level of physical fitness?
2. How can efficient and
effective movement skills and
concepts be demonstrated
and analyzed in a variety of
game situations?
3. To what extent is regular,
intense participation
important? How does planning
affect the safety of the learning
environment?
4. How can I develop Christian
attitudes and behaviours that
glorify God and show respect
for other participants?

Skills: Students will be able to:
 Play any position on the field
 Read the cues in game
situations and make
appropriate choices
 React and respond
appropriately to unpredictable
game situations
 Recover in between play
phases
 Be a competent part of the
officiating team
 Effectively communicate
strategy to a teammate in a
coaching capacity
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Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods to
assess physical activity. These methods should be both formative and
summative in nature.
Examples of assessment could include:






Reflecting on fair play (Teacher & Student Journal Entries)
Evaluate team strategies (Checklists or Rubrics)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.
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Stage 3: Teaching and Learning Activities
Instructional Time: 12 hours














Introduce the senior expectations for Softball. H, O
o Video clips
o Handout
Begin every class with a sport specific warm-up that is student led. W, E-1
Use a handout, a video, and/or an on field demonstration to introduce
batting and fielding strategies and techniques W, E-1
o Fielding position in specific game situations
o Coverage in the field in specific game situations
o Technique for specialized pitches and batting strategy as
discussed
Allow ample time for questions and discussion. R
Organize a variety of drills/warm-up activities that provide students with
an opportunity to refine individual skills. T, R
o Pitch to a partner
o Batting practice: in turn, students attempt to hit the ball to a
specified target
o Timed Base running: measure speed around the bases. Start with
the swing of a bat. Designate a third base coach to indicate a
slide or not.
Organize game activities that provide students with an opportunity to
refine individual skills and implement newly acquired knowledge of team
systems and strategies. E-1, R
o 21 up, 500 up, or variation
o Scrub
o 9+ on 9+ game
Provide students with opportunities to be part of the officiating team. E1, R
Provide regular, meaningful, and specific feedback while the students
are engaged in a variety of game situations. T
Assess student learning through the following: E-2
o Daily Participation
o Demonstration of skills and strategies
o Demonstrating sport specific fitness
o Demonstration of Christian Values and Personal/Social
Responsibility
o Written Test
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target
























Date: _________________

5
Exceptional

4
Very Good

Attitude
Willing to listen and cooperate
Address others in a pleasant respectful
manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and facilities
Participation
Full participation, gets a good workout
Quality effort. Committed to improving
personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of all
Include all and be willing to play with
others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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3
Good

2
Satisfactory

1
Unsatisfactory
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WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________

Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Sport Specific
Fitness

Personal & Social
Responsibility

Score

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the sport
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6

Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8
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Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the sport
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Summative Rubric – Striking/Fielding (Softball)
Grade

Emerging

Read: Decision Making –
making appropriate
choices about what to do
with the bat during the
game and/or defensive
positioning within the
playing area

The player does not use the bat
selectively, and strikes the ball
in a way that makes it easy for
the opponent to catch it..

The player is able to send the
ball to an open space, making
the opponent move.

The player consistently makes good
swing decisions according to the
placement of the ball. The player is
able to consistently send the ball with
force to open space, forcing the
opponent to move.

React: Adjust –
Movement of the
performer, offensively or
defensively, as required
by the flow of the game

As the ball enters the offensive
players’ area, the player is
unable to adjust and move and
is unable to attempt the
appropriate bat-on-ball skill.
Hesitancy is shown in altering
decisions made by making
smooth adjustments to
offensive strategy as the ball is
thrown towards the targeted
area. Defensively, the player
does not adjust their position
based on the movement of
offensive players.
The player reacts only if the ball
is sent directly towards them
and is unable to provide
defensive help to a teammate
trying to catch the ball. Does
not provide a helpful option for
a teammate to relay the ball to.

With prompts, the player
moves to adjust as the ball
enters their playing area and
attempts to execute the
appropriate bat-on-ball skill.
Some altering of decisions
made is present, leading to
some adjustments to offensive
strategy as the ball is thrown
towards the targeted area.
Defensively, the player
occasionally adjusts their
position based on the
movement of offensive players.
With prompts, the player reacts
towards the ball and is
occasionally able to provide
defensive help to a teammate
trying to catch the ball.
Occasionally provides a helpful
option for a teammate to relay
the ball to.

As the ball enters the players’ area, the
player moves to adjust to the ball’s
force, spin and direction and is able to
execute the appropriate bat-on-ball
skill. Decisions made are consistently
altered by making adjustments to
offensive strategy as the ball is thrown
towards the targeted area. Defensively,
the player successfully adjusts their
position based on the movement of
offensive players.

The player inconsistently
returns to a home or recovery
position to set-up for the next
READ phase

With prompts, the player
makes an appropriate return to
a home or recovery position to
set-up for the next READ phase

Respond: Cover and
Support – Player makes
defensive movement in
relation to the ball being
played by an opponent
(cover space) or provides
defensive help to a
teammate trying to
receive or relay the ball
Recover: Base—
Appropriate return of
player to a home or
recovery position
between skill attempts

Developing

167

Acquired

The player consistently reacts towards
the ball with the appropriate
movement (forward, backwards or
lateral movement; leaping or diving, if
necessary; eye on the ball) to
successfully catch it. The player is able
to consistently provide defensive help
to a teammate trying to catch the ball,
and provides a helpful option relay
pass.
The player consistently makes an
appropriate return to a home or
recovery position to set-up for the next
READ phase

Accomplished
The player’s selectivity with the bat
is highly developed, contributing to
a high success rate when striking
the ball. The player reads cues in
the game situation (opponent’s
position on field, skill weakness,
lack of movement) to make
decisions on where to send the ball.
As the ball enters the players’ area,
the player reads cues in the game
situation and adjusts to execute the
appropriate bat-on-ball skill.
Decisions made are easily altered
by smoothly making adjustments to
offensive strategy as the ball is
thrown towards the targeted area.
Defensively, the player successfully
anticipates the movement of
offensive players and adjusts their
position accordingly.

The player anticipates the location
of the ball to successfully catch the
ball, making it difficult for the
opponents to advance offensively.
The player easily provides help to
teammates, as well as prompts for
defensive support. The player is
consistently a helpful option for a
relay pass.
The player reads cues in the flow of
the game and independently
returns to a home or recovery
position to set-up for the next READ
phase and provides prompts for
teammates to return
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Team Play
1. Coaching
a. Duties of the Head Coach
i. Study strengths and weaknesses of opposing team
ii. Study opposing pitchers
iii. From knowledge of opposing team and pitcher, devise an
offensives plan to defeat the opposing team
iv. From the roster, select a team and arrange a batting order
v. Devise a set of signals which are unfamiliar to the opposition
for that game, but which are simple enough for instant
recognition and understanding by players of their own team
vi. During the game try to decode the signals used by the
opposition
vii. Call all offensive and defensive plays for that game
viii. Study opposing pitcher, looking for a weakness
ix. Look for signs that indicate the pitcher is tiring or becoming
ineffective
x. Replace starting pitcher if necessary
xi. Use pinch hitters and base runners in the game wisely
xii. Keep pitching statistics and score the game
xiii. Check opposing team’s line-up, and be certain of changes in
position and batting order
b. Coaching the Bases
i. Be demonstrative
ii. Take control of the game and make decisions with confidence
iii. Give clear, concise directions to base runners
iv. Don’t be timid – make sure you can be heard
v. Be sure to give instructions well in advance of the base or area
in which you want the base runner to react
vi. Always know the count and the number of outs
Specific Duties of the First Base Coach
1. Have a thorough knowledge of the game and the rules
2. Know the strengths and weaknesses of the opposing team
3. Analyze opponent’s defensive patterns, especially in
bunting situations
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4. Know the throwing strength of the opposing catcher and
fielders
5. Make quick and accurate decisions as various situations
arise
6. Give encouragement to the batter
7. Inform runner of his/her options on ground balls, base
hits and fly balls
8. Advise runners to tag up
9. Advise runners of the number of outs in the inning
10.Remind runner of signals from the third base coach
11.Know where the ball is at all times during the game
Specific Duties of the Third Base Coach
1. Include most of the duties of the first base coach
2. Has responsibility for all base runners after first base has
been passed
3. Advise runners when to hold at third base or continue on
to attempt to score
4. Flash offensive signals to batter and base runners
5. Advise runner when to break for home plate on a
sacrifice fly
6. Make runner aware of options to score from third base
7. Know where the ball is at all times during the game
c. Coaching Signals
Signals are usually given by the third base coach. There are two types
of signals:
i. Those given to base runners, instructing them whether or not to
stand up or slide, or hold up or take another base
When the coach wants the runner to stand up when coming into
a base, or to hold up at that base, he/she should:
1. Try to signal far enough in advance to give the runner
every chance to stand up
2. Stand up
3. Hold both hand in an upright position, palms facing the
runner above the head
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When the coach wants the runner to slide when coming into a
base, he/she should:
1. Signal far enough in advance to give the runner every
chance to slide
2. Bend down low
3. Place both arms out toward the base with palms down
4. Indicate which side of the base the runner should slide by
sweeping arms to that side
When the coach wants the runner to keep on going around the
base to the next base, he/she should:
1. Signal far enough in advance so that the runner will not
have to break stride
2. Show the runner that you want them to continue on by
waving one arm toward home plate in a circular motion
(reverse windmill action)
3. Move a few steps toward home plate in the coaching area
ii. Those given to the batter and/or base runner(s) instructing them
as to the offensive play required. Signals are generally used for
five offensive maneuvers:
1. The steal
2. Take (batter does not swing at the pitch)
3. Sacrifice bunt
4. Hit and run
5. Squeeze
The signals should be reviewed at a team meeting prior to
the game so that everyone is aware of them and understands
them.
These signals can be given by one gesture, or by a series of
moves.
Many coaches camouflage the signals by preceding them
with “dummy” signs or giving other dummy signs when no
offensive strategy is being called.
Many coaches utilize an answering signal from both the
batter and the runner to be sure that each one knows the play
is on.
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Each coach usually develops his/her own set of signals
which are varied from time to time to confuse the
opposition.
Many coaches make use of an “indicator” or “key” which
must be shown to validate a given sign. If the key is not first
given, the signs are meaningless. This makes it more
difficult for the opposing team to steal your signs, as the
indicator can be frequently changed, even during the game.
By only changing the indicator, but leaving the signs intact,
the odds are better that the players will not miss a sign.
If a batter is unsure of a sign, he/she should call time out and
get the coach to relay it again or even confer with the coach
to get the sign right.

Glossary
1. Balk – A pitcher making an illegal motion with one or more players on base
2. Battery – Refers to the pitcher and the catcher as a unit
3. Change-up – A deceptive pitch in which the pitcher utilizes the delivery but
the ball travels at a reduced speed. These cause the batter to be off balance
on the swing.
4. Designated hitter – A player who bats in the place of a fielder every time
that fielder’s turn to bat occurs. There can only be one designated hitter in
the lineup and he/she cannot play a defensive position in the game.
5. Diving – A method of sliding in which the runner slides head first into the
bag
6. Fielding Average – Put-outs, assists and errors divided into put-outs and
assists
7. Pinch hitter – A player who enters the game in order to bat for another
player
8. Pinch runner – A player who enters the game in order to run for another
player
9. Pivot foot – The foot that remains in contact with the pitching rubber after
the stride has been taken
10.Quick Return Pitch – A pitch thrown to catch the batter off balance. The
pitch is made before the batter takes his desired position in the batter’s box
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or while the batter is still off balance as a result of the previous pitch. This is
illegal and “no pitch” is called.
11.Re-entry – Any of the starting players except a designated hitter may be
withdrawn and re-enter the game provided that player occupies the same
batting position in the lineup.
12.Stride – An exaggerated step taken by the pitcher during the pitching
motion
13.Stride foot – The foot or leg used to complete the stride. Opposite to the
pivot foot.
14.Stuff – Ball rotation which causes a pitch to rise, drop or curve travelling
from the pitcher to the catcher (also known as “junk”)
15.Velocity – Speed attained by a thrown ball
16.Windmill Pitch – A style of softball pitching in which the pitcher makes a
large circle with the pitching arm before delivering the ball
17.Wind-up – That portion of a pitching delivery which carries the arm from
the pitching position to the point of release
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Phys. Ed. 11/12 – Softball Test

Name:

_____________
1. A deceptive pitch which travels at a reduced speed is called a:
a. Change of pace
b. Slider
c. Slow pitch
d. Change-up
2. A method of sliding in which the runner slides head first into the bag is called a:
a. Hook
b. Header
c. Dive
d. Reverse
3. A “pitcher’s stuff” is:
a. Hand powder to reduce sweat
b. Pitching equipment
c. Rotation put on a pitch
d. The pitching plate
4. A windmill pitch is:
a. Used to slow the speed of the pitch
b. Illegal unless the windup is a large circle
c. A sidearm style of pitching
d. An advanced style of softball pitching to deliver a variety of pitches
5. If a pitcher stops their motion in delivering the ball, it is called a:
a. Discontinued pitch
b. Broken pitch
c. Balk
d. Return pitch
6. The foot that remains in contact with the pitching rubber after the stride has been
taken is called the:
a. Pitching foot
b. Support foot
c. Release foot
d. Pivot foot
7. A re-entry is:
a. A substitute for an injured player
b. A starting player coming back into the game
c. A disqualified team that comes back into a tournament after winning an
appeal
d. When a batter steps back into the batter’s box
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8. A player who enters the game in order to bat for another player and assumes a
defensive position on the field is a:
a. Pinch hitter
b. Designated hitter
c. Assigned hitter
d. Substitute hitter
9. A designated hitter is:
a. The same as a pinch hitter
b. The best hitter on a team
c. The batter who only bats in the place of a fielder
d. The first batter
10. Put-outs, assists and errors divided into put-outs and assists is the:
a. Pitching average
b. Team average
c. Earned run average
d. Fielding average
11. Coaching signals are generally used to initiate one of five offensive maneuvers or
plays. List them below:
a.

b.

c.

d.

e.
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Below is a list of specific responsibilities of the various coaches of a softball team.
Before each phrase put the letter of the coach who carries out that task. Use the letters
H, F, and T.
H

=

Head coach

F

=

First base coach

T

=

Third base coach

______________

Forms the roster, team order

______________

Knows opponent’s defensive abilities against the bunt

______________

Keeps pitching stats and score sheet of the game

______________

Knows the throwing strength of the opposing fielders and
catchers

______________

Gives signals to batter and base runners in offensive
situations

______________

Monitors pitcher’s energy

______________

Tries to decode signals used by opposing coaches

______________

Devises signals to be used by coaches during the game

______________

Calls offensive plays

______________

Calls defensive plays
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Grade 11-12 Swimming
Introduction:
Swimming is an excellent learning activity for grades 11-12. The activity
combines fitness, skill, self-discipline, and opportunities to demonstrate safety,
fair play and leadership. Swimming is an excellent opportunity to develop a
better sense of personal goal achievement. Swimming provides students with
an opportunity to experience an aerobically challenging individual sport that is
profitable for all ages.
This unit emphasizes the introduction of skills, and the development of a
student’s ability to apply individual movement concepts to a number of
different swimming strokes.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:
 Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
 Understand how one’s body is created and is to be maintained.
 Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
 Be exposed to a variety of activities to encourage fitness for life.
 Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
 Understand how to make decisions consistent with the goals of Christian life.
 Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Swimming involves using
movement and motor skills to
stay healthy throughout your
life.
2. Selected movement
concepts will be incorporated
into the performance of a
variety of activity based nonloco motor, loco motor, and
manipulative movement skills
3. Demonstrating Christian
attitude and character while
participating in swimming is
God glorifying.
4. Physical activities similar to
swimming provide a variety of
opportunities for enjoyment,
social interaction, challenge
and self-expression.

Key Knowledge and Skills
Knowledge: Students will know:
 The basic rules of water and pool
safety.
 The basic skills for being in the
water:
o Floating
o Submerging
o Treading water
 The basic swimming strokes.
o Freestyle
o Back stroke
o Breast stroke
 Swimming games
o Relays
o Dodge ball
 Basic rules of water polo

Essential Questions
1. How can swimming, as one
physical activity, promote
life-long wellness?
2. How can you relate
movement skills to
movement concepts?
3. What personal and social
behavioral expectations
should be expected from a
Christian participant?
4. Besides fitness, how does
physical activity benefit us?

Skills: Students will be able to
perform and develop the following
specific skills:





Treading water
Freestyle stroke
Back stroke
Breast stroke

Students will be able to perform the
necessary skills in the game of water
polo.
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Stage 2: Assessment Evidence
As assessment will vary by local setting there are a number of methods to
assess physical activity; it should be both formative and summative in
nature.
Examples of assessment could include:






Reflecting on fair play (Journal Entries)
Evaluate tactics (Observational)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing feedback should be given by the teacher regarding:
Skills/Participation/Behaviour/Appropriate strategies and tactics.
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Stage 3: Teaching and Learning Activities
Instructional Time: Approximately 6 Hours.













Discuss a handout on water and pool safety and the basic
swimming strokes. H
Teach and/or Review skills at the pool: W, E-1
o Treading water:
https://www.youtube.com/watch?v=kFmOtf_Ew1w
o Freestyle:
https://www.youtube.com/watch?v=OH9z7eTfEvo
o Back stroke:
https://www.youtube.com/watch?v=rLBxLUF1jiI
o Breast stroke:
https://www.youtube.com/watch?v=A6LY_MOR46I
Students should be given time to refine the skills. R, O
Continually offer feedback on performance on form, setup,
execution, and follow through. R
Students will develop sufficient muscular and
anaerobic/aerobic cardio respiratory endurance to compete
in multiple events. T
Student’s abilities should be assessed in a variety of ways to
give them an opportunity to demonstrate learning an all events
using a variety of skill development drills/activities. R, E-2
Review some of the skills to date – teaching new material
keeping in mind for next year’s progression (Grade 11). R, O
Discuss a handout on water polo rules. H
Teach basic water polo at the pool, time permitting. W, E-1
o http://www.albuquerquewaterpoloclub.com/basicwater-polo-rules.html
o Allow for a modified game to be played: in the shallow
end, no contact, knock-down flutter boards if there are
no nets.

Considerations:




Students who are proficient at some of the skills can be used to
peer teach or can be given challenges while other students learn
and practice.
Endurance may be an issue so training may have to take place in
the shallow end of the pool, using the width, instead of the length,
of the pool.
Sample plan:
http://katieseleskie.tripod.com/Final%20Swimming%20Unit%20Plan.
pdf
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Daily Participation Evaluation

Attitude
Follow Rules

Participation

Respect

Sportsmanship

Leadership

Hit Target

Miss Target

 Willing to listen and cooperate
 Address others in a pleasant respectful
manner

 Not cooperating
 Complaining and whining.
Saying this is dumb or stupid
 Talking out of turn, not paying
attention
 Don't care about rules
 Careless use of equipment and
facilities

 Listen to instructions
 Follow class, unit and game rules
 Proper care of equipment and facilities
 Full participation, gets a good workout
 Quality effort. Committed to improving
personal fitness
 Self-motivated
 Uses time wisely
 Talk and act with respect towards
others
 Respect the skill level and views of all
 Include all and be willing to play with
others
 Create a safe environment
 Encourage, compliment, and
congratulate others
 Modest and graceful in win or loss
 Be honest, play fair
 Help others
 Takes responsibility, reliable,
dependable
 Models self-control
 Takes initiative/charge of a situation
 Leads a group in warm-up/activities

 Off-task, Goofing around
 Inconsistent effort
 Needs outside motivation
 Negative words and actions
toward others
 Intimidating and bullying others
 Excluding others
 Creating possible dangerous
and harmful situations
 Not cooperating with others
 Boastful and bragging in win,
angry in loss
 Cheating
 Does not take ownership
 Lacks self-control, disruptive
 Not self-directed

5 – Exceptional motivation, maximum involvement, exemplary leadership,
going above & beyond expectations
4 – Consistently a self-starter, good involvement, best effort, attentive
3 – Marginal participation, occasional reminders, moderate effort,
2 – Inconsistent participation, needs constant reminders, lacks focus, not
on task, poor effort, socialization interferes with participation.
1 - Uncooperative, interrupts teacher, complains about task, avoids
participation
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target
























5
Exceptional

Date: _________________
4
Very Good

Attitude
Willing to listen and cooperate
Address others in a pleasant respectful
manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and facilities
Participation
Full participation, gets a good workout
Quality effort. Committed to improving
personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of all
Include all and be willing to play with
others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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3
Good

2
Satisfactory

1
Unsatisfactory

SAMPLE RUBRIC FOR:
Evaluation and Assessment of the Affective Domain of Learning: (5 point scale)
The five point scale will be used each day. When determining what score a student should receive, the following "affective codes"
will be taken into consideration…

MARK

"IN SHORT…"

"MORE SPECIFICALLY…"





5

Outstanding; Excellent










4

Good











3

Satisfactory;
Average






2

Needs attention; Poor










1

Very poor;
unprepared
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Willingly engages in physical activities in the classroom,
gym, and other settings
Exhibits a positive attitude and enthusiasm towards tasks
Displays concentration; puts forth effort
Initiates and tries new tasks while demonstrating
confidence
Works cooperatively and collaboratively with all class
members; provides encouragement and support; is
respectful of class members
Takes on varying roles and responsibilities
Plays fair; shows appropriate etiquette
Demonstrates leadership skills; accepts responsibility
Motivates others; is a positive role model
Outstanding attitude, participation, and effort
Participates in physical activities in the classroom,
gymnasium, and other settings
Displays a positive attitude
Concentrates and puts forth effort
Tries new tasks and is developing a sense of confidence
Works cooperatively and respectfully with all class
members
Takes on roles and responsibilities willingly
Attentional and emotional control
Plays fair; shows appropriate etiquette
Appropriate competitive behavior
Participates in physical activities; at times needs reminders
to stay on task
Usually displays effort
Tries new activities and challenges when given peer or
teacher support
Works with others cooperatively and is respectful to
classmates
Satisfactory or adequate in terms of attitude, participation
and effort
Participates only when encouraged
Displays effort in activities of interest
Reluctant to try new activities or challenges
Needs reminders in order to work cooperatively and safely
Requires support from teacher when in conflict situations
Lack of attentional and emotional control
Inappropriate competitive behavior
Disrupting learning of others
Cannot evaluate progress
Too many absences
Unprepared
May be removed from class

Pool/Water Safety Considerations
There are many safety issues when it comes to the swimming unit plan. Here are a few
of the major ones.








Always have a certified lifeguard on duty at all times.
Make sure swimmers that are not comfortable in deep waters know where the pool
drops off.
Have a buddy system to keep track of all students.
No running on pool deck.
No diving in shallow water.
Teacher should be first aid & CPR certified.
Before diving make sure area is clear of others
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Swimming skills rubric
Name: __________________

Marks

Objectives

1

2

3

4

5

Low performance

Below average

Average

Above average

Exemplary
performance

Demonstrates the
proper freestyle
swimming and
breathing technique

 Almost never attempts to
demonstrate.

 Attempts to
demonstrate but does
not know what the
proper technique is.

 Able to somewhat
perform the proper
technique.

 Performs the freestyle
stroke properly,
breathing technique
could use some
improvement.

 Always performs the
freestyle stroke and
breathing technique
properly.

Demonstrates the
proper backstroke
technique

 Almost never attempts to
demonstrate.

 Attempts to
demonstrate but does
not know what the
proper technique is.

 Able to somewhat
perform the backstroke
technique.

 Always able to use the
backstroke technique
almost.

 Always able to use the
backstroke technique
properly.

Demonstrates the
proper breaststroke
technique

 Almost never attempts to
demonstrate.

 Attempts to
demonstrate but does
not know what the
proper technique is.

 Able to somewhat
perform the breaststroke
technique.

 Always able to use the
breaststroke technique
almost.

 Always able to use the
breaststroke technique
properly.

Demonstrates the
proper tread water
technique

 Almost never attempts to
demonstrate.

 Rarely demonstrates
the proper technique.

 Able to somewhat
perform the tread water
technique.

 Mostly able to use the
tread water technique.

 Always able to use the
tread water technique.

Is able to demonstrate
proper floats in the
pool

 Almost never attempts to
demonstrate.

 Attempts to
demonstrate but does
not know what the
proper technique is.

 Able to somewhat
perform the proper
technique.

 Almost always able to
use the technique of
floating.

 Always able to use the
technique of floating
properly.

Demonstrates
knowledge of rules and
technique

 Does not understand the
basic rules and knowledge.

 Understands very little
knowledge of rules.

 Able to demonstrate an
average understanding.

 Almost always able to
demonstrate
knowledge.

 Able to demonstrate
knowledge always.

Total marks
– Adapted from the Association of Independent Schools Western Australia Inc. (AISWA) material.
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Skills Checklists
Treading water:




Use arms & legs
Keep head up and breathing normal
Move arms and legs in circular motions

Free style:






Head down
Lead arm reaches forward
Body rotates
Arm pull is continuous and strong
Breathing is every third stroke with head tilted on shoulder

Back stroke:




Floating flat on the back
Rapid flutter kick
Arms execute opposite movements

Breast stroke:




Forward facing position on the stomach
Arms extend straight forward then hands move out and back towards shoulders
Legs pull up (knees bent) then thrust back and together
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Grade 11-12 Track & Field
Introduction:
Track and Field is an excellent learning activity for grades 8-10. The activity
combines fitness, skill, self-discipline, and opportunities to demonstrate safety,
fair play and leadership. Track and Field is an excellent opportunity to develop
a better sense of personal goal achievement. This unit also emphasizes eventspecific motor patterns of jumping, throwing, and running and guide students in
responsible decision making and positive interaction.

Stage 1: Desired Results

Established Goals:
Students of Physical Education are to:
 Develop the knowledge, skills, and attitudes that enable them to attain
and maintain a healthy active lifestyle.
 Understand how one’s body is created and is to be maintained.
 Develop an understanding of God’s call on them to value and care for
their bodies so they can serve God, others, and the creation in which they
live.
 Be exposed to a variety of activities to encourage fitness for life.
 Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
 Understand how to make decisions consistent with the goals of Christian
life.
 Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Track & Field involves using
movement and motor skills to
stay healthy throughout your
life.
2. Selected movement
concepts will be incorporated
into the performance of a
variety of activity based nonloco motor, loco motor, and
manipulative movement skills
3. Demonstrating Christian
attitude and character while
participating in Track & Field is
God glorifying.
4. Physical activities similar to
Track & Field provide a variety
of opportunities for
enjoyment, social interaction,
challenge and self-expression.

Essential Questions
1. How can track and field, as
one physical activity,
promote life-long wellness?
2. How can you relate
movement skills to
movement concepts?
3. What personal and social
behavioral expectations
should be expected from a
Christian participant?
4. Besides fitness, how does
physical activity benefit us?

Key Knowledge and Skills
Knowledge: Students will know:
 The basic rules of track and
field.
 Event-specific motor patterns of
all track and field events.


Skills: Students will be able to perform
and develop event specific skills in all:
 Track events:

100m or 200m, 400m or
800m, 1500m or 3000m,
relays
 Field events:
o Shot-put, discus, high
jump, long jump, javelin,
triple jump
o

Events will depend on local setting as
well as previous skills students have
acquired.
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Stage 2: Assessment Evidence

As assessment will vary by local setting there are a number of methods to
assess physical activity; it should be both formative and summative in
nature.
Examples of assessment could include:






Reflecting on fair play (Journal Entries)
Evaluate tactics (Observational)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing feedback should be given by the teacher regarding:
Skills/Participation/Behaviour/Appropriate strategies and tactics.
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Stage 3: Teaching and Learning Activities
Instructional Time: Approximately 6 Hours.





Discuss a handout on Rules/Strategies/Tactics/Key Terms.
Assessment could be done through a unit ending quiz. H
Student’s abilities should be assessed in a variety of ways to give
them an opportunity to demonstrate learning in both field and
track events using a variety of skill development drills/activities.
R, E-2
Review skills: Running, throwing, and jumping. W, E-1
o
o
o
o
o
o
o
o






-

Running:
https://www.youtube.com/watch?v=e7m205ZIxBE
https://www.youtube.com/watch?v=mAiAvupFT6g
Throwing:
https://www.youtube.com/watch?v=3ojfCU20Hmo
https://www.youtube.com/watch?v=lOAVYEnjo0E
https://www.youtube.com/watch?v=lOAVYEnjo0E
Jumping
https://www.youtube.com/watch?v=wnaYlvlgLm8&list=R
DwnaYlvlgLm8#t=220
https://www.youtube.com/watch?v=9-uIJ3iAEcg

Students should be constantly refining previously acquired skills
and involved in all track and field events. R, O
Continually offer feedback on performance on form, setup,
execution, and follow through. R
Students will develop sufficient muscular and anaerobic/aerobic
cardio respiratory endurance to compete in multiple events. T
Review some of the skills to date – teaching new material
keeping in mind for next year’s progression (Grade 11). R, O

See CSI: Physical Education 9 – 12. Volume 2: p. 485-509. (Marvin
Zuidema)
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Daily Participation Evaluation
Hit Target

Miss Target

Attitude

 Willing to listen and cooperate
 Address others in a pleasant respectful
manner

Follow Rules

 Listen to instructions
 Follow class, unit and game rules
 Proper care of equipment and facilities

 Not cooperating
 Complaining and whining.
Saying this is dumb or stupid
 Talking out of turn, not paying
attention
 Don't care about rules
 Careless use of equipment and
facilities

Participation

Respect

Sportsmanship

Leadership

 Full participation, gets a good workout
 Quality effort. Committed to improving
personal fitness
 Self-motivated
 Uses time wisely
 Talk and act with respect towards
others
 Respect the skill level and views of all
 Include all and be willing to play with
others
 Create a safe environment
 Encourage, compliment, and
congratulate others
 Modest and graceful in win or loss
 Be honest, play fair
 Help others
 Takes responsibility, reliable,
dependable
 Models self-control
 Takes initiative/charge of a situation
 Leads a group in warm-up/activities

 Off-task, goofing around
 Inconsistent effort
 Needs outside motivation
 Negative words and actions
toward others
 Intimidating and bullying others
 Excluding others
 Creating possible dangerous
and harmful situations
 Not cooperating with others
 Boastful and bragging in win,
angry in loss
 Cheating
 Does not take ownership
 Lacks self-control, disruptive
 Not self-directed

5 – Exceptional motivation, maximum involvement, exemplary leadership, going above &
beyond expectations
4 – Consistently a self-starter, good involvement, best effort, attentive
3 – Marginal participation, occasional reminders, moderate effort,
2 – Inconsistent participation needs constant reminders, lacks focus, not on task, poor effort,
socialization interferes with participation.
1 - Uncooperative, interrupts teacher, complains about task, avoids participation
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WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target























Date: _________________

5

4

3

2

1

Exceptional

Very Good

Good

Satisfactory

Unsatisfactory

Attitude
Willing to listen and cooperate
Address others in a pleasant respectful
manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and facilities
Participation
Full participation, gets a good workout
Quality effort. Committed to improving
personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of all
Include all and be willing to play with
others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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SAMPLE RUBRIC FOR:
Evaluation and Assessment of the Affective Domain of Learning: (5 point scale)
The five point scale will be used each day. When determining what score a student should receive, the following "affective codes" will be taken
into consideration…

MARK

"IN SHORT…"

"MORE SPECIFICALLY…"





5

Outstanding; Excellent










4

Good











3

Satisfactory;
Average






2

Needs attention; Poor










1

Very poor;
unprepared
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Willingly engages in physical activities in the classroom,
gym, and other settings
Exhibits a positive attitude and enthusiasm towards tasks
Displays concentration; puts forth effort
Initiates and tries new tasks while demonstrating
confidence
Works cooperatively and collaboratively with all class
members; provides encouragement and support; is
respectful of class members
Takes on varying roles and responsibilities
Plays fair; shows appropriate etiquette
Demonstrates leadership skills; accepts responsibility
Motivates others; is a positive role model
Outstanding attitude, participation, and effort
Participates in physical activities in the classroom,
gymnasium, and other settings
Displays a positive attitude
Concentrates and puts forth effort
Tries new tasks and is developing a sense of confidence
Works cooperatively and respectfully with all class
members
Takes on roles and responsibilities willingly
Attentional and emotional control
Plays fair; shows appropriate etiquette
Appropriate competitive behavior
Participates in physical activities; at times needs reminders
to stay on task
Usually displays effort
Tries new activities and challenges when given peer or
teacher support
Works with others cooperatively and is respectful to
classmates
Satisfactory or adequate in terms of attitude, participation
and effort
Participates only when encouraged
Displays effort in activities of interest
Reluctant to try new activities or challenges
Needs reminders in order to work cooperatively and safely
Requires support from teacher when in conflict situations
Lack of attentional and emotional control
Inappropriate competitive behavior
Disrupting learning of others
Cannot evaluate progress
Too many absences
Unprepared
May be removed from class

TRACK & FIELD Throwing RECORDING SHEET
Peer Evaluation
NAME:
EVENT
1. Shot put

RESULT

ASSESSMENT

1

Prep: Ball in hand,
resting against collar
bone.
Exec: Whole body
throw; summation of
forces
Follow: full arm
extension; standing
position
Prep: turned away
from throwing
direction, arm
extended.
Exec: rapid spin;
release from index
finger w/fast spin
Follow: standing
position, rotation is
under control
Prep: Proper Grip and
run
Exec: Summation of
forces results in max
speed; release is high
& straight arm
w/torso rotation
Follow: Arm slows
after release; body
finishes its turn

2

3

2. Discus

1

2

3

3. Javelin

1
2

3

Grade Assessment
1 – Never
2 – Seldom
3 – Usually
4 – Always
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Grade

TRACK & FIELD Running RECORDING SHEET
Peer Evaluation
NAME:
EVENT
1. Sprints

RESULT

ASSESSMENT

1

Reaching top speed

2

Foot strikes on midfront foot, not heel
Finishes at top speed,
does not slow before
the finish
Maintains a pace

3

2. Distance

1
2

Runs upright; eyes
ahead; arms and legs
moving forward &
back, not side to side.
Finishes with
maximum effort;
does not quit

3

1
2
3
Grade Assessment
1 – Never
2 – Seldom
3 – Usually
4 – Always
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Grade

Grade 11/12 Ultimate
Introduction:
Ultimate is an excellent learning activity for grade 11/12. As Christian
educators, it is important for us to prepare our students for a life of physical
health and wellness by introducing them to a variety of activities that they can
participate in beyond the classroom. Team sports also help to educate
students in sportsmanship, competition, and Christian behavior on and off of
the field of play. Although Ultimate is not as popular as other ‘core’ sports in
North America, it is one of the fastest growing sports in North America and is still
an excellent example of a team sport and a face-paced, exciting game to
learn and to play. This unit emphasizes refining skills and tactics, applying rules,
and developing a student’s ability to apply team concepts and strategies to
the game of Ultimate.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:








Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
Understand how one’s body is created and is to be maintained.
Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
Be exposed to a variety of activities to encourage fitness for life.
Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
Understand how to make decisions consistent with the goals of Christian life.
Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Ultimate is an aerobic activity
that can be used to develop
a personal functional level of
physical fitness.
2. Individual and team skills
should be applied to the
game of ultimate.
3. The skill components of
ultimate should be analyzed.
4. Regular, intense participation
is important. Taking the time
to plan encourages a safe
environment.
5. Demonstrating Christian
attitude and character while
participating in basketball is
God-glorifying.

Essential Questions
1. How can I develop and
maintain a personal
functional level of physical
fitness?
2. How can efficient and
effective movement skills
and concepts be
demonstrated and analyzed
in a variety of game
situations?
3. To what extent is regular,
intense participation
important? How does
planning affect the safety of
the learning environment?
4. How can I develop Christian
attitudes and behaviours
that glorify God and show
respect for other.
participants?

Key Knowledge and Skills
Knowledge: Students will know:
 The basic rules of ultimate
 The basic skills:
o Backhand
o Forehand flick
o Hammer
o Pull
o Stall count
o Bid, pivot
o Force, dump
o Marker
o Violation
 Team strategies:
o Handlers and cutters
o Stack offense
o Man-to-man defense
o Zone defense
 The importance of quick transition
 How to honour God in play
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Skills: Students will be able to:
 Play with speed
 Read the cues in game
situations and make
appropriate choices
 React and respond
appropriately to
unpredictable game
situations
 Recover in between play
phases
 Play with great sportsmanship
since there are no referees

Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods to
assess physical activity. These methods should be both formative and
summative in nature.
Examples of assessment could include:






Reflecting on fair play (Teacher & Student Journal Entries)
Evaluate team strategies (Checklists or Rubrics)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.
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Stage 3: Teaching and Learning Activities
Instructional Time: 6-9 hours













Introduce the senior expectations for Ultimate. H, O
o video clips
 http://www.youtube.com/watch?v=YSfMwoKWcDg&list
=PL91C8C8B1F04DFF25
o handout
Begin every class with a sport specific warm-up that is student or
teacher led. W, E-1
Use a handout, a video, and/or an on field demonstration to review
and refine individual skills and team strategies W, E-1
Allow ample time for questions and discussion. R
Organize a variety of drills/warm-up activities that provide students
with an opportunity to refine individual skills. T, R
o Pass & Catch:
 The McFlouggan (pass with pressure and the stall count)
 http://www.youtube.com/watch?v=IMVCo3UGf
pQ
 Long distance passing & the pull
Organize game activities that provide students with an opportunity to
refine individual skills and team formations and strategies. E-1, R
o Give-and-go
o Stack
o Man-to-man defense & transition simulations
Provide students with opportunities to learn about the practice
sportsmanship and “the spirit of the game”. E-1, R
Provide regular, meaningful, and specific feedback while the
students are engaged in a variety of game situations. T
Assess student learning through the following: E-2
o Daily Participation
o Demonstration of Skills & strategies
o Demonstration of Christian Values, Personal/Social
Responsibility
o Demonstration of sport specific fitness
o Written Test
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target























Date: _________________

5

4

3

2

1

Exceptional

Very Good

Good

Satisfactory

Unsatisfactory

Attitude
Willing to listen and cooperate
Address others in a pleasant respectful
manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and facilities
Participation
Full participation, gets a good workout
Quality effort. Committed to improving
personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of all
Include all and be willing to play with
others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:

202

Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Sport Specific
Fitness

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the sport
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the sport
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Summative Rubric – Invasive/Territorial (Ultimate)
Emerging

Developing

Acquired

Accomplished

Read: Tactical
Awareness—Player
decision making—with
the disc

Grade

With prompts, the player can
make the appropriate choice
about how to pass the disc but
does not relocate within the
playing area

The player occasionally makes
the appropriate choice about
how to pass the disc but
remains relatively in the same
position within the playing area

React: Adjust-Movement of performer,
offensively or
defensively, as required
by the flow of the
game—without the disc

As object/performer enters
players’ area, the player is
unable to adjust to the position
of the disc/performer allowing
them to successfully complete
the play phase

As the disc/performer enters
players’ area, the player needs
prompting to move to adjust to
the position of the
disc/performer

The player reads cues in the game
situation (opponent’s positioning,
skill weakness, lack of movement)
to anticipate about how to pass the
disc and then adjusts within the
playing area based on the
placement of the disc to provide
additional support
As the disc enters players’ area, the
player reads cues in the game
situation and adjusts to execute the
appropriate skill with or without
the disc

Respond: Guard and
Cover—Appropriate
guarding of an opponent
who may or may not
have the disc and/or
provides defensive help

The player is unable to react
towards the disc/performer
with the appropriate
movement (forwards,
backwards and lateral
movement to maintain
position; focus on core) to
make a play on the opponent
and/or is unable to provide
defensive help to a teammate

Recover: Base—
Appropriate return of
player to a home or
recovery position
between play phases

The player inconsistently
transitions from offense to
defense/defense to offense to
set-up for the next READ phase

The player reacts towards the
disc/performer with the
appropriate movement
(forwards, backwards and
lateral movement to maintain
position; focus on core) to
make a play on the opponent
occasionally making it difficult
to pass or receive the disc
and/or with prompts, is able to
provide defensive help to a
teammate
With prompts, the player
makes appropriate transitions
from offense to
defense/defense to offense to
set-up for the next READ phase

The player consistently makes the
appropriate choice about how to pass
the disc and then relocates within the
playing area based on the placement of
the disc to provide additional support
(available to receive a pass, supporting
attack, covering opponent, covering
space vacated by defense)
As disc/performer enters players’ area,
the player moves to adjust to the
position of the disc/performer and is
able to execute the appropriate
with/without the disc skill (available to
receive a pass, supporting attack,
covering opponent, covering space
vacated by defense)
The player consistently reacts towards
the disc/performer with the
appropriate movement (forwards,
backwards and lateral movement to
maintain position; focus on core) to
successfully make a play on the
opponent making it difficult to pass or
receive the disc and/or is able to
provide defensive help to a teammate

The player consistently makes
appropriate transitions from offense to
defense/defense to offense to set-up
for the next READ phase

The player reads cues in the flow of
the game and independently
makes appropriate transitions from
offense to defense/defense to
offense to set-up for the next READ
phase and provides prompts for
teammates make transitions
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The player anticipates the location
of the disc/performer to
successfully make a play
with/without the disc making it
difficult for the opponent to pass or
receive the disc and/or provides
prompts for defensive support to
teammates

Grade 11/12: Various Alternative Environment Activities
Introduction:
When considering the different movement categories that give shape to the Physical
Education curriculum, three areas should be considered, namely: team games,
individual and dual activities, and alternative environment activities (AEA). While
pursuits within the first two can usually be made into full length units (approx. 6 – 12
instructional hours), alternative-environment activities are more typically “one-off”
field trips.
As the name AEA suggests, these activities take place at a specialized location offcampus (i.e. a swimming pool, a bowling alley, a forest, a mountain, etc.). These
locations can often take quite some time to get to. Furthermore, many of these
activities have additional costs attached to them. Finally, it is essential to consider
the purpose in participating in these activities. For a large number of the possible
activities, the teacher will find that the majority of their students have minimal
exposure and are novices. The point then is to expose students to a variety of
activities that they can participate in beyond the classroom, with the hope that they
will see the joys, challenges, and benefits of these activities and find one or more
activities that they can continue to pursue toward a life of physical health and
wellness.
Due to the need for a specialized location and specialized equipment as well as the
requirement of a high degree of instructor competence, these lessons are usually
taught by an outside instructor. As such, the teacher’s work while the actual activity
is taking place is more limited to assessment, supervision, and interaction with
students. Other considerations for the instructor include permission slips/waiver forms,
collecting money, and preparing students with the correct clothing, footwear, and
other supplies.

Established Goals
Students of Physical Education are to:
 Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
 Understand how one’s body is created and is to be maintained.
 Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the creation
in which they live.
 Be exposed to a variety of activities to encourage fitness for life.
 Develop age appropriate knowledge and skills for participating productively,
safely, and responsibly in a range of physical activities.
 Understand how to make decisions consistent with the goals of Christian life.
 Practice personal integrity, cooperation, self-respect, responsibility, leadership,
and persistence.
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Stage 1: Desired Results
Understandings
Students will understand that:
1. There are a large number of
appropriate community-based
recreational opportunities that
can be used to develop a
personal functional level of
physical fitness.
2. Safety is paramount to having
good fun and growing in ability,
regardless of the environment
the activity is taking place in.
3. Depending on goals and
interests, there are various types
of involvement in an activity.
4. Skill components should be
explored, developed, analyzed,
and applied.
5. Demonstrating Christian attitude
and character no matter what
activity you’re doing is Godglorifying.

Essential Questions

1. How can I develop and

maintain a personal functional
level of physical fitness?
2. How can efficient and
effective movement skills and
concepts be developed and
refined in a variety of sporting
situations?
3. To what extent is regular,
intense participation
important? How does planning
affect the safety of the learning
environment?
4. How can I develop Christian
attitudes and behaviours that
glorify God and show respect
for fellow participants?

Students will have knowledge of and be
able to put into practice the following:
 The appropriate safety procedures that
need to be considered and followed for
optimal participation
 For self-guided pursuits where an
instructor is not present, how to set-up
any equipment
 Appropriate dress
 Appropriate nutrition/hydration
 Fundamental points of technique
 Analysis and application of strategy with
a view to continued progression and
achievement
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Stage 2: Assessment Evidence

As assessment will vary by local setting, there are a number of methods
to assess physical activity. These methods should be both formative and
summative in nature.
The majority of the assessment concerning these alternative environment
activities should be participation and behaviour based, as almost all of
the students have minimal or no prior exposure to these activities. Where
exposure to a particular activity is more widespread, performance-based
assessment can be introduced through rubrics and checklists that
evaluate specific skills and movement concepts.
Examples of assessment could include:






Reflect on respectful activity-specific behaviours (Teacher & Student
Journal Entries)
Evaluate individual skill development (Checklists or Rubrics)
Knowledge of Equipment/Procedures /Skills/Strategies (Paper & Pen
Test, Observational)
Skill performance (Teacher, Peer & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding:
o Skills
o Participation
o Behaviour
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Stage 3: Teaching and Learning Activities

Instructional Time: Likely 1-2 classes for most activities

List of Activities:






Land-Based
o Summer
 Hiking
 Backpacking
 Camping
 Orienteering
 horseback riding
 in-line skating
 skateboarding
 roller blading
 survival
o Winter
 Snowshoeing
 Skiing
 Snowboarding
 Skating
 winter camping
 survival
Water-Based
o Canoeing
o Rowing
o Kayaking
o Sailing
o sailboarding
Aquatic
o survival techniques
o snorkeling
o water games
o diving
o underwater games
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Proposed Approach:












Introduction
o Video and/or live demonstration H
o Discuss challenges and benefits W
o Discuss the different environments in which the activity can take
place E-1
Safety Procedures E-1, O
o Under the guidance of a specialized instructor, students will be
taught:
 Awareness
 Cooperative team work, Problem solving
Exploration and Development R, E-1, T, E-2
o Students get a feel for the tasks
o Self-evaluation of strengths and weaknesses
o Self and peer evaluation of different methods/strategies
Application and Refinement T, R, E-2,
o Continued evaluation
o Practicing tasks
Terms and Definitions R, O, E-1
o Review in class
o Discussion as needed
o Implementation in sporting environment
Throughout the Unit
o Provide regular, meaningful, and specific feedback while the
students are engaged in a variety of climbing situations. R, T
o Assess student learning through the following: E-2
 Daily participation
 Demonstration of Christian values, personal/social
responsibility
 Demonstration of activity specific fitness
 Acquisition of individual climbing skills
 Demonstration of leadership skills during team situations
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Participation Evaluation Observation Rubric
Student: ______________________________
5
Exceptional
























Attitude
Willing to listen and cooperate
Address others in a pleasant
respectful manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and
facilities
Participation
Full participation, gets a good
workout
Quality effort. Committed to
improving personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of
all
Include all and be willing to play
with others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a
situation
Leads a group in warmup/activities
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4
Very Good

Date: _________________
3
Good

2
Satisfactory

1
Unsatisfactory

Grade 11/12 Physical Education

Name: _________________________
Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Activity Specific
Fitness

Personal & Social
Responsibility

Score

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the activity
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the activity
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the activity
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6
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Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8

Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the activity
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Grade 11/12 Volleyball
Introduction:
Volleyball is an excellent learning activity for grades 11/12. Volleyball continues
to be a popular physical sport that many people within our Christian
communities participate in and enjoy. As Christian educators, it is important for
us to prepare our students for a life of physical health and wellness by
introducing them to a variety of activities that they can participate in beyond
the classroom. Team sports also help to educate students in sportsmanship,
competition, and Christian behavior on and off of the field of play. This unit
emphasizes refining skills and tactics, applying rules, and developing a student’s
ability to apply team concepts and strategies to the game of volleyball.

Stage 1: Desired Results
Established Goals:
Students of Physical Education are to:








Develop the knowledge, skills, and attitudes that enable them to attain and
maintain a healthy active lifestyle.
Understand how one’s body is created and is to be maintained.
Develop an understanding of God’s call on them to value and care for their
bodies so they can serve God and others, and to value and care for the
creation in which they live.
Be exposed to a variety of activities to encourage fitness for life.
Develop age appropriate knowledge and skills for participating
productively, safely, and responsibly in a range of physical activities.
Understand how to make decisions consistent with the goals of Christian life.
Practice personal integrity, cooperation, self-respect, responsibility,
leadership, and persistence.
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Understandings
Students will understand that:
1. Volleyball is an appropriate
community-based
recreational opportunity that
can be used to develop a
personal functional level of
physical fitness.
2. Individual and team skills
should be applied to the
game of volleyball.
3. The skill components of
volleyball should be analyzed.
4. Regular, intense participation
is important. Taking the time
to plan encourages a safe
environment.
5. Demonstrating Christian
attitude and character while
participating in volleyball is
God-glorifying.

Essential Questions
1. How can I develop and
maintain a personal
functional level of physical
fitness?
2. How can efficient and
effective movement skills
and concepts be
demonstrated and analyzed
in a variety of game
situations?
3. To what extent is regular,
intense participation
important? How does
planning affect the safety of
the learning environment?
4. How can I develop Christian
attitudes and behaviours
that glorify God and show
respect for other
participants?

Key Knowledge and Skills
Knowledge: Students will know:
 The positions in volleyball
o Setter
o Power
o Offside (right side)
o Middle
 The systems of Play
o 5-1 (serve and
receive, full rotation)
o 6-2 (serve and
receive, full rotation)
 Front row switching
 Set plays
o Setter hitting second
ball
o Setter dump
o Quick hit in middle
 How to honour God in play

Skills: Students will be able to:
 Play any position on the court.
 Play these positions within
more than one system.
 Read the cues in game
situations and make
appropriate choices
 React and respond
appropriately to
unpredictable game
situations
 Recover in between play
phases
 Be a competent part of the
officiating team.
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Stage 2: Assessment Evidence
As assessment will vary by local setting, there are a number of methods to
assess physical activity. These methods should be both formative and
summative in nature.
Examples of assessment could include:






Reflecting on fair play (Teacher & Student Journal Entries)
Evaluate team strategies (Checklists or Rubrics)
Evaluate skill development (Checklists or Rubrics)
Skill performance (Peer Evaluation & Self Evaluation)
Ongoing, specific feedback should be given by the teacher
regarding: Skills/Participation/Behaviour/Appropriate strategies and
tactics.
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Stage 3: Teaching and Learning Activities
Instructional Time: 12 hours














Introduce the senior expectations for Volleyball. H, O
o Video clips
o Handout
Begin every class with a sport specific warm-up that is student led. W, E-1
Use a handout, a video, and/or an on court demonstration to introduce
offensive and defensive strategies W, E-1
o 5-1 system
o 6-2 system
o off speed attacks
o quick attacks
o setter attacks
o front row switching
o out of system plays
Allow ample time for questions and discussion. R
Organize a variety of drills/warm-up activities that provide students with an
opportunity to refine individual skills. T, R
o Hitting lines
 The 3 basic front row positions
o Passing Reps
 2, 3 or 4 person pepper
 5 person continuous passing drill (coach as permanent hitter,
permanent setter and 3 rotating passing lines, or 4 rotating
passing lines)
Organize game activities that provide students with an opportunity to refine
individual skills and implement newly acquired knowledge of team systems and
strategies. E-1, R
o Four Ball
o Vegas 21
o King’s Court (2’s or 4’s)
o 4 on 4
o 6 on 6
Provide students with opportunities to be part of the officiating team. E-1, R
Provide regular, meaningful, and specific feedback while the students are
engaged in a variety of game situations. T
Assess student learning through the following: E-2
o Daily Participation
o Demonstration of skills and strategies
o Demonstrating sport specific fitness
o Demonstration of Christian Values and Personal/Social Responsibility
o Written Test
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Participation Evaluation Observation Rubric
Student: ______________________________
Hit Target
























Date: _________________

5
Exceptional

4
Very Good

Attitude
Willing to listen and cooperate
Address others in a pleasant respectful
manner
Follow Rules
Listen to instructions
Follow class, unit and game rules
Proper care of equipment and facilities
Participation
Full participation, gets a good workout
Quality effort. Committed to improving
personal fitness
Self-motivated
Uses time wisely
Respect
Talk and act with respect towards
others
Respect the skill level and views of all
Include all and be willing to play with
others
Create a safe environment
Sportsmanship
Encourage, compliment, and
congratulate others
Modest and graceful in win or loss
Be honest, play fair
Help others
Leadership
Takes responsibility, reliable,
dependable
Models self-control
Takes initiative/charge of a situation
Leads a group in warm-up/activities
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3
Good

2
Satisfactory

1
Unsatisfactory
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WARM-UP LEADERSHIP RUBRIC
Name:
Criteria

Level 1
Occasionally

Takes responsibility for his/her
own work.
Shows initiative during
assignment by leading and
providing instruction and
feedback
Includes all of the necessary
components: Static & Dynamic
Teacher Comments:
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Level 2
Sometimes

Level 3
Consistently

Level 4
Almost
Always

Grade 11/12 Physical Education

Name: _________________________

Summative Assessment of Personal & Social Responsibility and Christian Values
Application
Christian Values

Sport Specific
Fitness

Personal & Social
Responsibility

Grade

Level 1
Rarely
demonstrates
humility and
care for others

Level 2
Occasional
demonstration
of humility and
care for others

Level 3
Consistent
demonstration
of humility and
care for others

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
poor manner

Performs the
strength,
endurance and
flexibility tasks
that the sport
demands in a
satisfactory
manner
Occasionally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
sportsmanship,
and shows a
good effort in
every class

Able to perform
the strength,
endurance and
flexibility tasks
that the sport
demands

Rarely interacts
in a positive
manner with
peers, shows
leadership,
demonstrates
sportsmanship,
and in showing a
good effort in
every class

<5

5-6

Generally
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows a
good effort in
every class
7-8
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Level 4
Demonstrates a
willingness to
put others
interests ahead
of their own;
strives to use
their gifts to
benefit others
Excels at
performing the
strength,
endurance and
flexibility tasks
that the sport
demands
Consistently
interacts in a
positive manner
with peers,
shows
leadership,
demonstrates
good
sportsmanship,
and shows an
exceptional
effort in every
class
9 – 10

Summative Rubric – Net/Wall (Volleyball)
Emerging

Developing

Acquired

Accomplished

Read: Decision Making
– making appropriate
choices about what to
do with the ball during
the game and/or their
positioning within the
playing area

The player sends the ball in
a way that makes it easy for
the opponent to receive it,
and the player does not
relocate within the playing
area

The player is able to send
the ball to an open space,
making the opponent move;
however, they remain
relatively in the same
position within the playing
area

The player is able to consistently
send the ball to open space with
control (spin and force), forcing the
opponent to move. The player then
relocates within the playing area
based on the placement of the ball

React: Adjust –
Movement of
performer, offensively
or defensively, as
required by the flow of
the game

As the ball enters the
players’ area, the player is
unable to adjust and move
and is unable to attempt the
appropriate on-the-ball skill

With prompts, the player
moves to adjust as the ball
enters their playing area
and attempts to execute the
appropriate on-the-ball skill

As the ball enters the players’ area,
the player moves to adjust to the
ball’s force, spin and direction and
is able to execute the appropriate
on-the-ball skill

The player reads cues in the
game situation (opponent’s
position on court, skill
weakness, lack of movement) to
make decisions on where to
send the ball and then adjusts
within the playing area based on
the placement of the ball
As the ball enters the players’
area, the player reads cues in
the game situation and adjusts
to execute the appropriate onthe-ball skill

Respond: Cover and
Support – Player
makes defensive
movement in relation
to the ball being
played by an opponent
(cover space) or
provides defensive
help to a teammate
making a play on the
ball
Recover: Base—
Appropriate return of
player to a home or
recovery position
between skill attempts

The player reacts only if the
ball is sent directly towards
them and is unable to
provide defensive help to a
teammate making a play on
the ball

With prompts, the player
reacts towards the ball and
is occasionally able to return
the ball and/or is able to
provide defensive help to a
teammate making a play on
the ball

The player consistently reacts
towards the ball with the
appropriate movement (slide step,
cross over step, penetration, lateral
arm movements for blocking
purposes) to successfully make a
play on the ball and/or is able to
provide defensive help to a
teammate making a play on the
ball

The player anticipates the
location of the ball to
successfully make a play on the
ball, making it difficult for the
opponent to get the ball back
into play and/or provides
prompts for defensive support
to teammates

The player inconsistently
returns to a home or
recovery position to set-up
for the next READ phase

With prompts, the player
makes an appropriate
return to a home or
recovery position to set-up
for the next READ phase

The player consistently makes an
appropriate return to a home or
recovery position to set-up for the
next READ phase

The player reads cues in the
flow of the game and
independently returns to a
home or recovery position to
set-up for the next READ phase
and provides prompts for
teammates to return
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THE POSITIONS:
 There are 6 spots on the court, simply numbered from 1 – 6

4

3

2

5

6

1

POSSIBLE SYSTEMS OF PLAY:
 The following are in addition to the 4 – 2 system, which you should be familiar with from earlier
years in Physical Education.

 5 – 1 system
o

A system of team play which uses 5 attackers and 1 setter.


When the setter is in the back row, a 3 attacker offense is used.



When the setter is in the front row, a 2 attacker offense is used.



Setter penetrates on every play, usually from position #1, except during service
reception.

o

Application?


Used when a team has one effective setter



This system is very demanding on the setter, and usually requires an
experienced player.

o

A variety of options possible for service reception…


When the setter is in the front row, the other 5 players drop back to receive
while the setter stays at the net


This is the same as the service reception in a 4 – 2 system
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 6 – 0 system
o

A system of team play which uses a multiple attack on every play by always bringing a
new back player in to set the ball.


No designated setter.



Whichever player is in right back position (#1) penetrates to the front row to
set.

o

o

Application?


Used to increase a team’s attacking potential



Requires 6 players who are accomplished passers, hitters and setters.

A pure 6 – 0 is rarely used because few teams have 6 players who are accomplished
passers, setters and hitters. A modified 6 – 0 called a 6 – 2 is often used instead.

 6 – 2 system
o

A system of team play which uses a multiple attack. Requires 6 players who can attack
and 2 of those players who are designated as setters because of their skills in that area.
The 3 front row players attack and a back row player penetrates to set.


Does not mean 8 players.



Setters line up diagonally across from each other so that one of them is always
in the back row.

o

Application?


This system is the most popular, because most teams have at least 2 players
who are reasonably skilled at setting but can also hit.
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DEFENSIVE POSITIONING
 Defensive positioning: the 2 player block
o 6-man up

3

2

4
6
5


1

Usually used when the team does not have strong blocking, or against a team
that likes to tip or hit half-speed shots



Player #6 is responsible for picking up all the short attacks (tips over or beside
the block)



o

Players #4, 5, 1 pick up the long attacks around or over the block

6-man back

3

4

2
1

5
6




Used by teams with strong blockers, and against teams that have a tendency to
hit it deep and over the block
Player #6 stays near the back line and is ready to receive any attack into the
deep back court
Player #4 and player #5 are responsible for the harder and longer hits, though
#4 is covering the net as well. Player #1 comes in close to #2 in order to cover
any tips or short, off-speed hits.
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LIBERO
 A libero is a defensive specialist. Being a libero consists of only playing in the back row & subbing
in for people who play front row. This subbing can happen without needing to approach the
official’s table and being formally subbed in by the umpire.
 A libero cannot serve or block, and they are not allowed to complete an attack when the ball is
above the height of the top of the net. Their job is to pass, and if needed they can hit from
below the height of the top of the net.

SOME IMPORTANT TERMS TO KNOW:
1. area block

- the blockers attempt to prevent the opposition from attacking to a
specific area of the defending team’s court

2. attack block

- the blockers reach over the net and attempt to intercept the
oppositions attack before it crosses the net, and deflect it back down
into the opponent’s court

3. cover

- to be responsible for a certain area of the court; also to back up a
teammate

4. cross-court block

- the blockers attempt to prevent the opposition from attacking crosscourt

5. line block

- the blockers attempt to prevent the opposition from attacking down
the line

6. multiple attack
the
hit against a one

- an offensive system in which one, two or three attackers commit
themselves to attack a specific set prior to the setter contacting
ball. The purpose of this is to enable an attacker to
man block.

7. multiple block

- two or more players attempting to intercept a ball at the net

8. penetrator

- a back court player who moves to the net to act as a setter

9. soft block

- the blockers attempt to deflect the opposition attack high into their
own back court
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10. 5 – 1

- a system of play which utilizes five attackers and one setter. When
the setter is in the back court a three attacker offense is utilized.
When the setter is in the front court, a two attacker offense is
employed.

11. 6 – 0

- a system of team play in which players play each position in the
rotation order; there are no switches. In this system players
the responsibilities specific to each position. Therefore,
be able to perform all skills.

assume
players must
12. 6 - 2

penetrates

- a system of team play which utilizes three attackers as often as
possible. It requires 6 players who can attack and 2 of these
players are also setters because of superior ball handling ability.
The three front row players attack and a back row player
to set.

13. switching

- a change of player position in the rotational order after the ball has
been served

14. 6 – man back

- a defensive formation in which player #6 (center back) is positioned
deep, and close to the baseline

15. 6 – man up

- a defensive formation in which #6 (center back) is positioned close
to and directly behind the block
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Physical Education 11/12 - Volleyball Test
Name: ______________ Score:
/10
.
1. The greatest advantage of a 6 – 2 system over a 4 – 2 system is:
a. There are two designated setters
b. There are always three attackers instead of two
c. There are more opportunities to back set and therefore deceive the blockers
d. You get to play with 8 players instead of 6

2. A 6-man up defense works best:
a. Against a team that hits deep over the block
b. Against a team that tips or hits half-speed shots
c. When there is no time for #6 to get back
d. When #6 is also a player you want to hide on defense

3. A 6-man back defense works best:
a. Against a team that hits deep over the block
b. Against a team that tips or hits half-speed shots
c. When there is no time for #6 to move up
d. When #6 is a slow player you want to hide

4. From what position does a setter penetrate in a 6 – 0?
a. 1
b. 3
c. 5
d. 6

5. Which offensive system has 3 attackers when the setter is in the back row and 2
attackers when the setter is in the front row?
a. 4 – 2
b. 5 – 1
c. 6 – 0
d. 6 – 2
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6. A line block is when 3 defenders form a line to block at the net

T

F

7. It is illegal to intercept the opposition attack before it crosses the net

T

F

8. The 5 – 1 service reception with the setter in the front court is the same T

F

as the 4 – 2 “W” formation
9. A 6 – 2 system is a modified 6 – 0 system

T

F

10. In a 6 – 2 system, the setters play diagonally across from each other so

T

F

that one of them is always in the back row
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APPENDIX A: Grade Specific Enduring Understandings and Essential Questions
K-7 Enduring Understandings
Students will understand that:
1. Proper use of fundamental movement skills prepares students for success in
organized games.
2. Following the proper technique for a fundamental movement reduces the
chance of injury.
3. God has created an incredible and complex body that can be used in amazing
ways.
4. Fundamental movement skills develop abilities that can be used in a broad range
of physical activities.
5. Maximum participation is more likely when students feel confident in their abilities.
K-7 Essential Questions
1. How are fundamental movement skills crucial to a student’s physical skill growth?
2. How do fundamental movement skills help students to move safely?
3. How do fundamental movement skills help us glorify God by using our bodies in
the best possible way?
4. How do fundamental movement skills promote healthy and active living?
5. How do fundamental movement skills encourage maximum participation?
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Gr 4/5 Enduring Understandings
Students will understand that:
1. Physical activity allows God’s people to have a joyful means of rejuvenating
themselves for work in His kingdom.
2. By participating in physical activity I am able to develop and improve my
physical and mental well-being.
3. Sports and games require an understanding of some key skills and tactics in
order to participate in a proficient manner.
4. The body has the ability to move in a variety of ways to allow one to accomplish
a specific purpose.
5. Playing safely and fairly in physical activities is essential
6. Demonstrating Christian attitude and character while participating in physical
activity is God-glorifying.
Gr 4/5 Essential Questions
1. How is physical activity a gift from God?
2. How does my body change when I participate in physical activity?
3. Which skills do I need in order to move effectively and efficiently in physical
activity?
4. What are the different ways my body can move given a specific purpose?
5. Do I know how to play safely? Do I know how to play fairly?
6. How can a Christian attitude and character be demonstrated when practicing
skills and playing games?
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Gr 6/7 Enduring Understandings
Students will understand that:
1. The physical and emotional benefits of physical activity include increased
energy levels, stress management, and increased fitness.
2. Proper nutrition is a key component of a healthy lifestyle.
3. Christian attitude and character are essential to promoting a safe environment
for skills to be developed in physical education.
4. Team members have a responsibility to support each other in developing their
skills and humbly holding each other accountable to show sportsmanship.
5. Teamwork and communication are essential because they enable individuals to
accomplish more together than any of them individually could have achieved.
6. Rules for games provide boundaries for athletes to compete together in a safe
and equitable environment.
7. Teammates, opponents, and officials work collectively for the mutual enjoyment
of all involved.

Gr 6/7 Essential Questions
1. What are the physical and emotional benefits of physical activity?
2. What role does nutrition play in physical activity and well-being?
3. How can a Christian attitude and character be demonstrated when practicing
skills and playing games?
4. How do we promote skill development in our teammates at the same time as
showing patience with their learning/development?
5. How is teamwork and communication essential to successful participation in
team sports?
6. What are the benefits to having rules and how do they affect your safety?
7. How do I respect rules, teammates, opponents, and officials?
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Grade 8 Enduring Understandings:
Active Living:
Students will understand that:




There are short-term and long-term spiritual, physical and emotional benefits of
regular participation in physical activity.
There are factors that affect choices relating to life-long participation in physical
activity
There are different effects on body systems during and after physical activity

Movement:
Students will understand that:




There are basic related offensive and defensive strategies
There are health and skill-related components to personal fitness.
Selected movement concepts will be incorporated into the performance of a
variety of activity based non-locomotor, locomotor, and manipulative
movement skills

Safety, Fair Play, and Leadership:
Students will understand that:



Demonstrating safety practices during physical activity is appropriate to
minimizing the risk of injury.
For the safety of self and others equipment is to be used for the intended
purpose.

Christian Values:
Students will understand that:


Participation in physical activity should reflect these characteristics: humility,
love, joy, cooperation and servant-hood. “But encourage one another daily, as
long as it is called today, so that none of you may be hardened by sin’s
deceitfulness.” (Hebrews 3: 13)
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Grade 8 Essential Questions:
Active Living:




What is and why does active living matter?
How do you identify and pursue personal physical activity goals?
What are the principles of training?

Movement:




What are basic offensive and defensive strategies?
What are the principles of training to improve fitness?
How can you relate movement skills to movement concepts?

Safety, Fair Play, and Leadership:



What are specific behaviours that will minimize the risk of injury to self and others
in physical activity?
Why must you use equipment and facilities for their intended purpose?

Christian Values:



What is Godly and effective leadership?
What does it mean to participate in an activity in a spirit of cooperation, and
appropriate behaviours?
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Grade 9 Enduring Understandings:
Active Living:
Students will understand that:





There is a relationship between physical activity and health/skills related
components.
There is a responsibility between nutritional choices and participation in physical
activity. “Do you not know that your bodies are temples of the Holy Spirit, who is
in you, whom you have received from God? You are not your own; 20 you were
bought at a price. Therefore honor God with your bodies. 1 Corinthians 6:19,20.
There are effects on the body before, during and after physical activity.

Movement:
Students will understand that:




There are different movement concepts that will lead to improved movement
skills.
There are health and skill-related components to personal fitness.
Selected movement concepts will be incorporated into the performance of a
variety of activity based non-locomotor, locomotor, and manipulative
movement skills

Safety, Fair Play, and Leadership:
Students will understand that:




There is a difference between static and dynamic stretching and how to apply
each in warm-ups and cool downs.
Demonstrating safety practices during physical activity is appropriate to
minimizing the risk of injury.
For the safety of self and others equipment is to be used for the intended
purpose.

Christian Values:
Students will understand that:


Participation in physical activity should reflect these characteristics: humility,
love, joy and servant-hood. “But encourage one another daily, as long as it is
called Today, so that none of you may be hardened by sin’s deceitfulness.”
(Hebrews 3: 13)
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Grade 9 Essential Questions:
Active Living:




What is the relationship between physical activity and health-related/skillsrelated fitness components?
What is the relationship between personal nutritional choices and physical
activity?
What are the effects on the body during physical exertion?

Movement:




What are movement concepts to improve movement skills?
How can you apply selected principles of training?
What are movement skills in a range of individual/dual activities and in
predictable/unpredictable game settings?

Safety, Fair Play, and Leadership:




Why must you participate in both static and dynamic stretching exercises?
What are specific behaviours that will minimize the risk of injury to self and others
in physical activity?
Why must you use equipment and facilities for their intended purpose?

Christian Values:



What are characteristics of leadership in a range of physical activities?
What does it mean to participate in an activity in a spirit of cooperation, and
appropriate behaviours?

237

Grade 10 Enduring Understandings:
Active Living:
Students will understand that:



There are many factors to consider when participating in life-long physical
activity.
Goal setting, personal interests/abilities, nutritional considerations and principles
of training will dictate an individual’s physical activity plan.

Movement:
Students will understand that:



There are appropriate movement concepts to improve the performance of a
range of activity specific movement skills across activity categories.
There are many activities in games activity that will combine nonlocomotor/locomotor and manipulative games.

Safety, Fair Play, and Leadership:
Students will:





Understand emergency planning.
Demonstrate safety practices during physical activity which is appropriate to
minimizing the risk of injury.
Understand that for the safety of self and others equipment is to be used for the
intended purpose.
Participate in officiating and demonstrate comprehensive knowledge of the
rules and apply them impartially.

Christian Values:
Students will understand that:


Participation in physical activity should reflect these characteristics: humility,
love, joy and servant-hood. “But encourage one another daily, as long as it is
called Today, so that none of you may be hardened by sin’s deceitfulness.”
(Hebrews 3: 13)
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Grade 10 Essential Questions:
Active Living:



What is life-long physical activity?
What is included in a personal physical activity plan?

Movement:



What are ways to improve movement skills in all activity categories?
How can you fluently coordinate non-locomotor, locomotor and /or
manipulative skills in a games activity setting.

Safety, Fair Play, and Leadership:





What are the principles of First Aid?
What are specific behaviours that will minimize the risk of injury to self and others
in physical activity?
Why must you use equipment and facilities for their intended purpose?
What is the application of rules in an officiating capacity?

Christian Values:



What are characteristics of leadership in a range of physical activities?
What does it mean to participate in an activity in a spirit of cooperation, and
appropriate behaviours?
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Grade 11 Enduring Understandings
Students will understand that:
1. Individual skills and team concepts and strategies can be applied in a number of
complex game situations.
2. Factors like stress, age, gender, time, and culture affect personal fitness and will help
the students develop a plan to improve their level of personal fitness.
3. Regular reflection on my attitude, leadership, sportsmanship, and respect for rules
and others will help me improve my daily participation.
4. Having experienced God’s grace and love, they ought to display the fruit of the
Spirit in the way they interact with others.
5. Participation in physical activity will allow them to demonstrate cooperation,
sportsmanship, love and joy in a challenging, competitive environment.
Grade 11 Essential Questions
1. How can efficient and effective movement skills and concepts be analyzed and
applied in a variety of complex game situations?
2. How can I develop and implement a personal physical fitness plan?
3. How can I assess my personal level of participation with a view to improvement?
4. How do I demonstrate a positive attitude towards interpersonal relationships?
5. What does it mean to participate in an activity in a spirit of cooperation, love, and
joy?
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Grade 12 Enduring Understandings
Students will understand that:
1. That the application of individual skills and team concepts can be strategically
adapted through evaluation of complex game situations.
2. Factors like stress, age, gender, time, and culture affect personal fitness and will help
the students design, evaluate, and modify a plan to improve their level of personal
fitness.
3. Regular reflection on my attitude, leadership, sportsmanship, and respect for rules
and others will help me improve my daily participation.
4. Having experienced God’s grace and love, they ought to display the fruit of the
Spirit in the way they interact with others.
5. Participation in physical activity will allow them to demonstrate cooperation,
sportsmanship, love and joy in a challenging, competitive environment.
Grade 12 Essential Questions
1. How can efficient and effective movement skills and concepts be evaluated,
adapted and applied in a variety of complex game situations?
2. How can I reflect upon and improve my personal functional level of physical fitness?
3. How can I assess my personal level of participation with a view to improvement?
4. How do I demonstrate a positive attitude towards interpersonal relationships?
5. What does it mean to participate in an activity in a spirit of cooperation, love, and
joy?
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APPENDIX B: ACTIVITY CATEGORIES
Kindergarten – Grade 7
The following table lists examples of specific activities within each activity category. This
table is neither prescriptive nor exhaustive – it is provided for informational purposes
only, to assist educators in planning a well-balanced and varied Physical Education
program. In addition, many activities relate to more than once activity category.
Activity
Category

Alternative
Environment
Activities
(generally
performed
outside the
school
grounds)

Dance

Examples of Specific Activities
Aquatics
 Stroke development
 Snorkelling
 Water games
 Synchronized swimming
 Survival and life-saving
Water Based
 Paddling
 Sailing
 Sail boarding
 Surfing (board, body)
 Water-skiing

Rhythmic and Creative
 Singing and clapping
games
 Aerobic dance
 Interpretive dance
 Story dance, dance
drama
 Thematic dance
Folk and Cultural
 Folk, square
 Traditional
 Culture specific
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Land Based
 Hiking
 Backpacking
 Rock climbing
 Orienteering
 Horseback riding
 Skateboarding, inline
skating
Snow and Ice Based
 Hockey, ringette
 Figure skating
 Synchronized skating
 Speed skating
 Snow-shoeing
 Skiing (downhill, cross
country)
 Snowboarding
 Sledding
Social
 Line
 Jive, swing
 Hip-hop
 Novelty dances
Genre
 Ballroom
 Modern
 Jazz
 Ballet
 Tap

Games

Formative Games
 Locomotor movement
skill games (freeze tag,
races, hopscotch,
skipping games)
 Manipulative
movement skills
(throwing games,
kicking games,
tetherball, 4-square)
 Lead and follow games
(Simon says, follow the
leader)
 Partner games, team
games
Innovative Games
 Creative or novel
 Co-operative
challenges
 Parachute activities
 Cultural games

Gymnastics

Bat and Ball games
 Softball, baseball, T-ball
 Cricket
 Rounders
Educational Themes
 Shape
 Balance
 Weight transfer
 Travel
 Flight
 Take off and land
 Spatial awareness
Acrobatic
 Tumbling
 Balancing
 Mini-trampoline
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Court and Field games
 Soccer
 Basketball
 Touch football, rugby
 Broomball
 Kickball
 Hockey
 Team handball
 Lacrosse
 Shinny
 Ultimate
Net and Wall Games
 Volleyball
 Tennis
 Badminton
 Pickleball
 Table tennis
 Handball
 Netball
 Racquetball
 Squash

Rhythmic Gymnastics
 Hoop
 Ball
 Ribbon
 Scarves
 Lummi sticks
Apparatus (Artistic) Gymnastics
 Floor exercises
 Parallel bars
 Vault box
 Rings
 Balance beam and benches

Athletics (Track and Field)
 Runs
 Jumps (high jump, long
jump, triple jump)
 Throws (discus, shot put)

Individual and
Dual Activities

Combative
 Martial arts
 Self defense
 Wrestling
Manipulatives
 Juggling
 Rope jumping
 Footbag
 Hula hoop
 Yo-yo
 Disk golf
 Rope climbing and
hanging
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Training Programs
 Aerobics
 Circuit training
 Cycling
 Lap swimming
 Medicine balls
 Pilates
 Stability balls
 Strength training
 Walking, jogging
 Weight training
Target
 Archery
 Bocce
 Bowling (lawn, lane)
 Curling
 Golf

Grades 8 – 10
The following table lists examples of specific activities within each activity category. This
table is neither prescriptive nor exhaustive – it is provided for informational purposes
only, to assist educators in planning a well-balanced and varied Physical Education
program. In addition, many activities relate to more than once activity category.
Activity
Category

Examples of Specific Activities
Fitness Activities
 Aerobics
 Aqua aerobics
 Cardio training
 Circuit training
 Core strength/stability
training
 Cycling
 Lap swimming
 Pilates
 Strength training*
 Survival and lifesaving
 Walking, jogging

Individual and
Dual Activities

Target
 Archery
 Golf
 Disc golf
Manipulatives
 Juggling
 Rope jumping
 Footbag
 Hula hoop
 Yo-yo
 Rope climbing, rope
hanging
Athletics
 Runs (sprints, middle
distance, long distance;
track, cross country)
 Jumps (high jump, long
jump, triple jump)
 Throws (discus, shot put,
javelin)
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Combatives
 Martial arts
 Self-defence
 Boxing
 Wrestling
Land-Based Activities
 Hiking
 Rock climbing
 Orienteering
 Horseback riding
 Mountain biking
 Skateboarding, inline
skating
Snow- and Ice-Based Activities
 Speed skating (short track,
long track)
 Snow-shoeing
 Cross-country skiing
 Downhill skiing,
snowboarding
 Sledding
Water-Based Activities
 Diving
 Paddling
 Sailing
 Sail boarding
 Snorkelling
 Surfing (board, body)
 Swimming stroke
development
 Water-skiing

Games
Activities

Formative and Innovative
Games
 Locomotor movement
skill games (tag games,
races, skipping games,
relays)
 Manipulative
movement skill games
(throwing games,
kicking games)
 Creative games,
student invented
games
 Co-operative
challenges
 Cultural games
New/Wall Games
 Tennis
 Badminton
 Table tennis
 Court handball
 Racquetball
 Squash
 Pickleball
 Paddleball

Rhythmic
Movement
Activities
(including
dance and
gymnastic
activities)

Rhythmic and Creative Dance
 Aerobic dance
 Interpretive dance
 Dance drama
 Thematic dance
Genre and Cultural Dance
 Social dance
 Folk, square
 Traditional
 Culture-specific
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Court and Field Games
 Hockey (ice, field, floor)
 Soccer
 Basketball
 Softball, baseball
 Cricket
 Touch/flag football, rugby
 Broomball
 Volleyball
 Kickball
 Team handball
 Lacrosse
 Ringette
 Netball
 Rounders
 Ultimate
 Water polo
Target Games
 Bocce
 Bowling
 Curling

Gymnastics
 Floor routines
 Acrobatic
 Artistic gymnastics apparatus
Ice and Water
 Figure skating
 Synchronized skating
 Synchronized swimming

Grade 11/12
The following table lists examples of specific activities within each activity category. This
table is neither prescriptive nor exhaustive – it is provided for informational purposes
only, to assist educators in planning a well-balanced and varied Physical Education
program. In addition, many activities relate to more than once activity category.
Movement
Categories

Activities

Individual and Dual
Activities
Athletics
(Track and Field)
- Runs
- Jumps
- Throws
Combative
- Martial arts
- Self-defence
- Wrestling
- Fencing
Fitness
- Aerobics
- Tai chi
- Yoga
- Training
programs
- CPR
Creative Movement
Gymnastics
- Rhythmic
- Olympic
Dance
- Ballroom
- Folk
- Line
- Square
- Jive
- Jazz
- Creative
- Modern
- Multicultural

Games
Territorial
Goal
- Basketball
- Soccer
- Fiel hockey
- Lacrosse
- Team handball
Line
- Football
- Rugby
- Disc sports
- Broomball
Net and Wall
- Volleyball
- Tennis
- Badminton
- Pickleball
- Table tennis
- Handball
- Racquetball
- Squash
Fielding
- Cricket
- Softball
- Rounders
Innovative
- Minor
- Co-operative
- Multicultural
Target
- Archery
- Bocci
- Bowling
- Curling
- Golf
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Alternative –
Environment Activities
Land – Based
Summer
- Hiking
- Backpacking
- Rock climbing
- Camping
- Orienteering
- Horseback riding
- In-line skating
- Skateboarding
- Roller blading
- Survival
Winter
- Snowshoeing
- Skiing
- Snowboarding
- Skating
- Winter camping
- Survival
Water-Based
- Canoeing
- Rowing
- Kayaking
- Sailing
- Sailboarding
Aquatic
- Survival
techniques
- Snorkeling
- Water games
- Diving
- Underwater
games
-

APPENDIX C: LESSON PLAN AND UNIT PLAN TEMPLATES

Design Template
Introduction:

Stage 1: Desired Results
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Established Goals:
Teachers of science are to:









Understandings

Essential Questions
1.
2.
3.
4.
5.
6.
7.
8.

Students will understand that:
1.
2.
3.
4.
5.
6.
7.
8.
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Key Knowledge and Skills
Knowledge: Students will know:
 Key terms:
o








Skills: Students will be able to:











Stage 2: Assessment Evidence

FORMATIVE
SUMMATIVE
(GRASPS, if necessary)
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Stage 3: Teaching and Learning Activities
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APPENDIX D: SOME IDEAS ON EVALUATION AND ASSESSMENT
Some Ideas on Evaluation and Assessment
Excellence in athleticism does not guarantee an A or a B in Physical Education.
Promoting participation and enjoyment are also important goals of this course.
Evaluation and assessment should reflect this. Below, two methods of evaluation are
discussed. You do not have to lock in totally to one or the other, or even a third
method. Teachers will often use a hybrid or combination of methods to arrive at a
letter grade.
1. Criterion Referenced Evaluation
This is a reference based method of evaluation. The criterion is based on the learning
outcomes in the provincial curriculum. Student performance is compared to
established criteria rather than the performance of other students.
The following criteria will always be evaluated:
a) Comes to class prepared and on time, ready to participate
b) Participates fully in all activities
c) Displays a positive, Christian attitude.
For each specific unit or activity, other specific criteria can be added. For example, the
following criteria could be added to a basketball unit:
d)
e)
f)
g)
h)
i)

Maintains control while dribbling with different speeds, hands, and directions.
Passes accurately using chest, overhead, baseball, and bounce passes.
Performs a layup using correct technique.
Performs a set shot using correct technique.
Displays effective positioning.
Demonstrates knowledge and rules of the game.

For each of these criteria, a rubric can be used produce a rating scale to derive a
score out of 10 (for example). These scores can be combined, and weighted if
necessary, to produce a unit grade or a term mark. More weight can be given to the
criteria the teacher has stated beforehand to the students are most important (e.g. the
first three).
2.

P.A.C.E. Evaluation

This acronym refers to “Participation, Attitude, Cooperation and Effort”. This is the main
component of a simplified version of evaluation. This format has the evaluation broken
down into four main components:
a) PACE

35%
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b) Fitness
15%
c) Knowledge 15%
d) Skills
35%
The percentages attached to these components are subjective and can be changed
to reflect the predetermined goals of your program or course.
A fitness score would be determined by formal fitness testing, and can additionally be
informed by subjective observations. A student who consistently comes in near the
front of the pack in warm-up runs would be demonstrating good fitness whereas a
student who needs to stop running and frequently walks on the same warm-up run
would be demonstrating poor fitness. Formal fitness testing could include a variety of
tests like a “sit and reach test” or a 12 minute run.
A knowledge mark is based mainly on written test scores. It is best to produce a written
handout of activity/ sport specific information. This score can also be determined by
some subjective observations such as recognizing that a student has learned a rule or is
using a new strategy presented during the activity unit.
Athletic skills are evaluated and ascribed a percentage of the unit or term mark.
At the end of the unit (or term) a score out of 100 is determined by adding the four
components together. If certain behaviours are to be targeted the final score can be
adjusted to reflect this. For instance 3% can be deducted for each late, and 5% for
each “no strip”.

A Note on Rubrics
Clearly constructed rubrics are effective tools for evaluation. Throughout this document
there are many samples of rubrics to measure a variety of desired learning outcomes.
There is a desire to limit subjectivity in P.E. evaluation. Many see rubrics as part of the
solution to the subjectivity issue in P.E. evaluation. While clearly constructed rubrics help
you focus on a specific aspect or skill there is still a degree of subjectivity as you observe
whether the student has met a certain standard to receive a certain score.

Guenther, Ralph, Natalie Handy, and Shannen Harle. P.E. In The Middle/ Junior School.
2nd Edition ed. N.p.: n.p., 1999. Print.
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APPENDIX E: THE CHRISTIAN TEACHER’S VIEW OF THE STUDENT
The student, or learner, represents the focus of the Christian educational process. Each
student brings to class a personal set of needs, wants, and goals. Each is looking for
fulfillment and growth in his own personal and spiritual life. Every learner starts with his
own basic needs, thus the educator must seek to encourage and motivate the learner
to discover and develop God's gifts for his life. In Christian education true learning
comes as the student experiences the wonder of God's unfolding plan and consistent
truth applied to his life.
The student is to be considered as an individual, a person of worth, as God sees us as
individuals. His personal experiences and knowledge have value. He is a responsible
member of a learning group, having something to contribute and something to learn.
The truth that is learned must not be finally imposed from without, but rather must be
discovered by the student under the guidance and leadership of the teacher and the
Holy Spirit.1
"A pupil’s growth is determined not by what he hears, but by what he does about what
he hears. The important thing is what is happening inside the pupil. He may accept or
he may reject whatever is going on outside. Learning is what the pupil does and what
the outer forces do to him. Teachers can influence the inner factors only by properly
using the outer factors. If a teacher will work with the Spirit of God, He can use him to
effect the desired inner changes." 2
Therefore, it is the task of the teacher to help his students to know and to understand
the principles of Scripture for their lives, and then to lead them to accept these
principles as their own. The motivation to accept these principles would not remain
extrinsic – that is, because the teacher says so – but rather, the student must be guided
in such a way that he can think through the issues and intrinsically apply them to his life.
Once the divine work of the Holy Spirit is accomplished, (John 16) God's predetermined principles become self-chosen goals.
This page written with the help of:
Cates, Paul W., Ph. D. "A Christian Philosophy of Education." Transforming Teachers. N.p.,
n.d. Web. 09 July 2014.
Footnote 1: (Zuck, Roy B. The Holy Spirit in Your Teaching, 1963, pp. 167-168)
Footnote 2: (LeBar, Lois. Education that is Christian, 1995, p. 166)
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APPENDIX F: W.H.E.R.E.T.O.
The acronym WHERETO summarizes the key elements that should be found in your lesson plan, given the
desired results and assessments drafted in Stages 1 and 2. Note that the elements need not appear in the
same order as the letters of the acronym. Think of WHERETO as a checklist for building and evaluating the
final learning plan, not a suggested sequence. For example, the learning might start with a Hook (H),
followed by instruction on the final performance requirements (W), then perhaps some rethinking of earlier
work (R)

H
How will we hook and hold
student interest?

W

E

Where are we going? Why?
What is expected?

How will we equip students
for expected performances?

WHERETO
O

R

How will we organize and
sequence learning?

How will we help students
rethink and revise?

T

E

How will we tailor learning to
varied needs, interests, and

How will students selfevaluate and reflect on their

McTighe & Wiggins, Understanding by Design Handbook, Alexandria, VA, USA, 1999.
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